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Below are the list of Program Portfolio Criteria.  The Indicators of Expertise developed for those criteria attempt to elaborate on what the criteria mean. In the portfolio candidates are required to document expertise for each of the 13 Program Criteria (but not for each of the indicators). 
-------------------------

Program Criteria

.

· uses children’s prior knowledge

· applies  plans and strategies to carry out your intentions

· promotes positive self-regard

· plans for dialogue and discourse among children

· teaches through interdisciplinary themes

· promotes intentional cooperative grouping strategies

· teaches with developmentally appropriate curricula

· employs multiple assessment strategies

· teaches to address a range of learning styles

· creates a safe and trusting learning community

· works with teams and partnerships

· shows evidence of multicultural competence and awareness

· shows evidence of technological competence and use

-------------------------

Indicators of Expertise
1.
Uses children’s prior knowledge.
· uses children’s current knowledge about a new topic as a key part of instruction

· connects new information to old information to provide a context and base for knowledge-building

· monitors misconceptions of children’s prior knowledge

· revisits recently learned knowledge about a new topic

· individualizes instruction by using children’s prior knowledge and interests

2.
Applies plans and strategies to carry out intentions.

· lesson goals/objectives align with  lesson procedures/strategies

· initiates and maintains constructive dialogue/interaction with children with regard to the goals of  a lesson or activity

· adapts plans and strategies to achieve goals for an activity or lesson while it is in progress

3. 
Promotes positive self-regard in children.

· engages children in content activities  with which all children can be successful

· provides explicit teaching of what it means to have self-regard and regard for others

· constructs classroom environment within which children practice regard for self and others

· plans group activities where all students have comfortable roles that depend on independence and interdependence

· models respect and patience in responding to children

· provides positive feedback to children in public and private forums

4.
Plans for dialogue and discourse among children.

· plans for students’ collaboration in small or large groups

· provides opportunities  for students to teach each other (formally or informally)

· solicits and integrates students’ contributions in problem-solving, decision-making, and planning

· conducts class meetings as a forum for student discussion

· plans for students’ discussion of text

5.
Teaches through interdisciplinary themes.

· taps into students’ experience and interest in shaping a theme

· focuses on “real-world” questions that cross disciplinary boundaries

· introduces appropriate literature and technology to illustrate and expand on concepts in social studies, science, etc.

· seeks out important connections among skills, content, and concepts within several disciplines

· invites multiple assessment strategies to reflect interdisciplinary thrust

6. 
Promotes intentional cooperative grouping strategies.

· creates opportunities for children too work together on common tasks

· teaches students specific skills necessary for successful group work

· matches grouping strategies (individual, pairs, small groups, full class) to lesson’s objectives

· intentionally provides tasks in cooperative activities to accommodate for student differences

7. Teaches with developmentally appropriate curricula.

· communicates with students’ families to provide home-school support

· uses assessment and information of individual children to shape structure of lessons, activities, and assessment

· uses assessments to monitor children’s progress and to modify and adapt instruction

· provides necessary scaffolding so that students can gradually gain expertise

· acknowledges different learning paces and accommodates for individual differences

· structures units and lessons to address Vermont State Standards and explicitly identifies these in plans

8. Employs multiple assessment strategies.
· uses different kinds of assessment that include formative (ongoing) and summative (culminating) strategies

· links teaching objectives to assessment 

· designs  original assessments

· adapts professionally designed assessments to a particular student, lesson, or skill.

· shows evidence of using a rubric

· adapts assessments to include the evaluation of a range of special needs and abilities

· creates assessments that promote student self-evaluation

· provides  students with useful feedback on their work 

· informs the continuous quality improvement of learning through analysis of assessments

9. Teaches to address a range of learning styles.
· uses  a variety of media, cooperative opportunities, and teaching styles to present new material to students

· employs opportunities to accommodate a heterogeneous group of learners

· creates curricula that is flexible to accommodate student interests and ability differences

· develops lessons that incorporate Howard Gardner’s multi-intelligence styles

· applies theoretical concepts about learning to plans and assessments

10. Creates a safe and trusting learning community.
· develops a comprehensive management plan

· uses a range of strategies to maintain a well managed classroom

· describes follow-up to behavior problems

· creates class rules

· deals  proactively with potential management problems

· demonstrates a clear management philosophy

11.
Works with teams and partnerships.
· works with other student-interns, teachers and/or parents to plan projects, trips and activities.

· teaches in teams with other educators

· brings in community members to share their area of expertise

· invites parents to help with class projects

· arranges  field trips to the community

· forms partnerships with local businesses on projects, grants, and student  school-to-work programs

· works with social agencies to provide a range of student support services.

12.
Shows evidence of multicultural competence and awareness.
· teaches content that shows the contribution of the racial and ethnic groups that have been a part of America’s history

· documents awareness of personal bias and how it affects teaching practice with respect to issues of race, gender, ethnicity, class, privilege, and physical and mental challenge

· uses literature representing a variety of perspectives integrated into all content areas

· adapts  teaching practice to increase the participation of all children in classroom learning

· shows ongoing commitment to learn more about how race affects the way our children are schooled

· advocates for equity for all children in the organization and process of schooling regardless of income level or parent background

· uses a broad spectrum of classroom materials that come from a variety of cultures

· displays ongoing study of multicultural education

13.
Shows evidence of technological competence and use.
· runs software

· accesses, generates, and manipulates data and publishes results

· evaluates performance of hardware and software systems and applies basic troubleshooting strategies as needed

· applies technology tools for enhancing professional growth and productivity

· uses technology in communicating, collaborating, conducting research, and solving problems

· applies computers and related technologies to support instruction that integrate a variety of software, applications, and learning tools in instructional units

