





March 21, 2004

Salli Griggs, Coordinator

Kroepsch-Maurice Awards Committee

Center for Teaching and Learning

303 Bailey/Howe Library

University of Vermont

Campus

Dear Salli:


Accompanying this letter are the documents requested to support my nomination for the Kroepsch-Maurice Excellence in Teaching Award in the professor category.


I can't tell you how pleased and honored I am that the Committee is considering me for this award! Accordingly I tend to be as thorough as possible in putting together these materials—and I trust in my enthusiasm I haven't overdone it.


Anyway. Please thank the Committee for this great opportunity.







Sincerely,







Frank M. Bryan







Professor, Political Science

TAB 1

Letters of Support (Peers/colleagues and students)

(A) 
Peers/colleagues


The following have agreed to send letters directly to the Committee

a) Professor (Emeritus) Carolyn Elliott, Department of Political Science

b) Associate Professor Deborah Guber, Department of Political Science

(B)
Students


The following students (current and former) have agreed to send letters directly to the Committee


Current:

a) Lisa M. Henry (lhenry@uvm.edu)

b) Joshua J. Dwyer (jjdwyer@uvm.edu)

Former:

a) Richard Norman, M.D, PO Box 102, Family Practice Associates, Cambridge, VT 05444

b) Melvin Adams, 540 Bear Farm Road, Northfield, VT 05663

TAB 2

Curriculum Vitae for Courses Taught 2002-2003, 2003-2004

Summary of courses taught for the last four semesters:

POLS 21
5 sections (including one double section)

POLS 195
2 sections

POLS 123
2 sections

VS 052
1 section

PA 319
1 section

____________________ 

5 preparations
11 sections

TAB 3

Summary of Courses Taught AY 2002-03, 2003-04

POLS 21  The American Political System

	Fall 2003
	52
	students

	Spring 2003
	108
	students

	Summer 2003
	20
	students

	Fall 2003
	48
	students

	Spring 2004
	54
	students (this was scheduled at 8 am thus enrollment is not what it usually is!)


The American Political System is the basic required course in American governance, democracy, and politics at the federal level. It is also required by several other departments at the University. Thus the audience is diverse and relatively new to the university experience. Yet having upperclass persons in class happens a lot and adds spice to the participation.

POLS 295  A Seminar in Democratic Possibility

	Fall 2002
	15
	students

	Fall 2003
	17
	students


Because my principal task for the department over the years has been teaching multiple and often very large sections of POLS 21 (see above) and several intermediary level lecture courses, this seminar is both a luxury and a joy for me. Here I conduct a traditional senior level seminar. Students do original research (I mean that). The questions about democracy are universal, but the students' application of these questions involves data never tested before. For instance, this year students (among other things) wrote papers using data on the growth of women's office holding in small Vermont towns to see what kinds of communities are more apt to choose women to hold important public offices and what kinds of communities are apt to vote more funds for public sector projects requested from "out of town" organizations at town meeting. The product I hope (and urge!) is "the paper you save to carry with you beyond UVM to offer when someone asks you for a sample of your research and writing ability."

POLS 123  The Vermont Political System

	Spring 2003
	48
	students

	Spring 2004
	42
	students


This is a course I have taught since 1978. It is an intermediary level (sophomores/juniors) lecture-participation course. The purpose of the course (which I love to remind my critics of – who wonder why "Vermont" should be the focus of an entire course) is to test major theoretical concepts in political science using Vermont as a case study. (See the syllabus provided.) Thus I attempt to deal with the "great questions" of political science in a way that teaches the students about the Vermont political system.

VS 052  Introduction to Vermont

	Fall 2003
	43
	students


Last fall I took on responsibility to teach the core course (as an overload) in the Vermont Studies Minor (formerly taught by Paul Eschholz). This was a challenging and demanding new course for me because it seeks to familiarize the student with a wide range of topics and issues about Vermont from history and literature to social science and even geology and geography. Thus besides new lectures I prepared, I asked for, received, and then used the help of Special Collections in the Bayley/Howe Library, the Center for Rural Studies, and several guest lectures including Paul Eschholz, Charles Fish (author of one of the texts), and Madeleine Kunin. Each student "adopted a town" and wrote a major paper demonstrating how the material of the course reflected on their particular community.

PA 319  Seminar in State Administration

	Spring 2004
	16
	students


This is a graduate course taught in Montpelier for the Masters Degree Program in Public Administration. Over the years I have been an active member of that program as an adjunct faculty. The course is a classic graduate seminar. I lecture for the first half of the course and students (nearly all adult practitioners in Vermont state government) present papers during the second half of the course. This is a great change of pace as these students are older professionals seeking to enhance their career through graduate education. As in all my Vermont-related courses, I try to demonstrate the workings of central paradigms of the particular discipline I am working in by using Vermont as a "laboratory."

TAB 4

Student Evaluations 2002-2003, 2003-2004

SUMMARY

The table below summarizes the voluminous data provided by the department which I have included as an appendix. The department uses a standard battery of fifteen questions with places for open-ended responses. I have chosen the one question for the summary which I think best summarizes students' assessment of this institution. But all the data are available in the appendix.

Question:
How does this instructor compare with others you have had at UVM?



5 = very favorably

4 = favorably

3 = about the same

2 = less favorably

1 = unfavorably

	Course Level
	Bryan's Score Compared to the Department's Average



	Introductory Level
	Bryan's Score
	Department Average Score for all classes in level



	4 sections – average class size = 63
	4.70
	3.98

	

	Intermediary Level 
	
	

	2 sections – average class size = 42
	4.74
	4.38

	

	Seminars
	
	

	2 sections – average class size = 16
	4.65
	4.57


The department also reports how we grade our students. Although not required by the Committee, I took the liberty of sending along these results as well. One of the problems with being a "popular" teach is that some people believe "popular teachers" are popular because they grade easy. I think that is dead wrong. As evidence in my own case I present the following.

Bryan's GPA Compared to the

Department of Political Science's GPA

Four Semesters (Spring 2002 – Fall 2003)

	
	Bryan's GPA
	Department's GPA



	Introductory Courses
	2.48
	2.56

	Intermediary Courses     
	2.50
	2.98

	Seminars
	2.94
	3.22


These figures are also well below the campus-wide mean as well. I don't know but I'd bet that this non-relation between "popular" and "easy" is true for most of the very popular teachers who receive the Kroepsch-Maurice Award!

TAB 5

Course Syllabi

TAB 6

Philosophy of Teaching

I could write at great length about this. But perhaps the Committee would find it useful to read my intro to the "Teaching" section on my website which includes a little blurb I wrote on invitation from The UVM Record in 1999 entitled "My Philosophy of Teaching." I think this would be more useful for four reasons: (1) As with most teachers who have worked at UVM for a quarter century, I've had lots of stuff in print in various forms campus-wide. But nothing brought me more positive response than this little statement on teaching, (2) The way I expressed myself for the Record is a metaphor for how I teach, (3) It truly captures what I believe about teaching, and (4) It's short!

Besides this will give me a chance to list several things I've done in the past two years to upgrade my teaching. I will be 63 in June. But if there is one thing I want the Committee to know it is that I am not going to stop trying harder to improve in the classroom. (For this material, see below.) But first: My Philosophy of Teaching from my website (www.uvm.edu/~fbryan)

TEACHING

In response to a friend who had just been denied a very prestigious public  appointment in the governance of England by the Crown and was lamenting the fact to him while worrying about his future, Sir Thomas Moore made the following suggestion:
Sir Thomas Moore: 
Why not be a teacher? You'd be a fine teacher; perhaps a great one.
  

Richard Rich:                
But if I was, who would know it?
    

Sir Thomas Moore:      
You; your pupils; your friends; God. Not a bad public, that.


My "Philosophy of Teaching"
(Reprinted from The UVM Record, October 8, 1999)


  In teaching, CONTENT IS THE CORE NECESSITY. Come to class unprepared and your students will know it. Worse, do it several times and you will lose them. I take knowing your subject cold as a given. But content, while necessary, is not sufficient. That, after all, is why we are called teachers. To wit, my top ten observations on becoming a better teacher.
1. Moses could come down to lecture on the Old Testament and students would fall asleep if he didn’t apply energy and style to his work. 

2. Teaching done well takes effort. Sweat if you have to, and it’s OK to let them see you do it. 

3. Everyone has a style. Find yours and work at developing it. 

4. Don’t be pretentious, but never be palsie-walsie either. Act your age and your status. If you need friends get them somewhere else. 

5. Never be cynical about what it is you are teaching.   If you don’t believe in it, why should they? 

6. Just because you are not a friend doesn’t mean you can’t be nice. 

7. If you miss a class—for any reason—make it up. 

8. Don’t be a jerk about exams. 

9. This doesn’t mean you can’t be demanding. 

10. Never forget that teaching beats the hell out of working for a living! 

Now the updates on my teaching efforts in the last two years:

