EDEL 189: Portfolio Development and the Reflective Practioner

Agenda for March  25, 2002

1. Review: The  Teacher’s Professional Portfolio

a.
Models: Hard Copy (see Jim’s box of examples) + Electronic (see Joyce’s website for Scavenger Hunt)

b. Always provide evidence of children's learning from a lesson(s) you taught.

c. The Entry

· Documentation/Artifacts  (whatyou select to show, e.g. teacher work, student work) 

· Captions (what you say): As appropriate these should address your theme, basic information (see Charlie’s website and criteria for 4-Part Captioning Project, program criteria, and/or state “meets standard” criteria.

d. iMovie: Strong data for entries

e. Upcoming classes

	Mon., 3/25

Mon., 4/1


	· External Criteria: Vermont’s Portfolio Standards

· The Portfolio Text: Organizing the Portfolio Thematically

· Self-Reflection & Vision (Vt Standard #6
	Quiz:  Vermont Portfolio Standards &
           ElEd Program Criteria

Due: Two Teaching Episodes based on ElEd projects.


2. Quiz on State Entry Requirements

a. Review of Answers: See State’s Overview Table of Entries

b. Constructing Entries to Meet State Requirements: See Jim & Susan’s Crib Sheet

c.
For example, #3 Accommodating Students Identified as Having Special Needs: http://www.uvm.edu/~jmorriu/ep/electronicportfolio.html
3. Quiz on Program Criteria

a. Review of Answers: See list of Program Criteria with Indicators

b. Showing Evidence of Knowledge and Ability for a Program Criterion

c. For example, #12 shows evidence of multicultural competence and awareness:  VB

4. Preview of Teaching Episodes Project (as described in the syllabus)


a. Project Description
· 15 pts., due next week for class, 4/1/02

· Our intention is to use the two favorite ELED projects to develop portfolio entries that will meet the requirements for state criteria #1: Teaching Episodes. So . . .

· Two Teaching Episode portfolio entries are to be completed and handed in at the beginning of class, 4/1/02.

· The two entries should present a selection of teacher work and student work with explicit captioning explaining the relevance of the evidence provided.

· In particular, captioning should explicitly address evidence for children’s learning from the lesson (i.e. assessment). In addition, captioning should make clear how the evidence provided in the two entries meets the standards for state criteria #1, Teaching Episodes.

· The two entries serve as evidence for at least one program criterion, with the criterion identified in an entry and explicitly discussed in a caption.

b. Hints
· Use the entry developed for the 4-Part Captioning Project, adding captioning to “meet standards” for State Entry #1, Teaching Episodes (see my feedback on your project) and captioning to make explicit evidence for meeting one of the Program Criteria.

· For the 2nd teaching episode, select another one of your ELED projects and repeat the 4-Part Captioning Project, but with the necessary captioning for State and Program criteria.

· As with the 4-Part Captioning Project, these teaching episode entries can be in draft form.

EDEL 189, 3/25/02: Quiz: State Entries

On the lines provided, name, or closely paraphrase the six portfolio entries required by the state of Vermont. Beneath each name summarize what is required based on the “meets standards” for each entry.

1. ___________________________________________________________________________

2. ___________________________________________________________________________

3. ___________________________________________________________________________

4. ___________________________________________________________________________

5. ___________________________________________________________________________

6. ___________________________________________________________________________

Overview of Vermont’s Level I Teaching Licensure Portfolio

	Entry
	Purpose
	Essential Elements
	Suggested Evidence/

Documentation
	Standards/

Principles Addressed

	1.

 Teaching Episodes
	For the licensure candidate to demonstrate the ability to plan and teach two 

in-depth, standards* based, focused lessons in the endorsement sought.
	· Description of context 

- Two lesson plans based on Vermont’s Framework of Standards

- Samples and analyses of student work

- Reflection on student learning and effectiveness of instruction with references to best practice

-  Reflection on how these teaching episodes show the candidate’s strength in the endorsement(s) sought
	· Videotape of teaching in preK-12 classroom including examples of student work

- Audio-tape and/or transcript of teaching including examples of student work

- Response to candidate’s teaching by another educator (e.g., cooperating teacher, colleague, principal, supervisor) including samples of student work
	Standard I – Learning:

   Principle 1

Standard II – Professional Knowledge:

  Principles 3, 

     4, 6, 9

Standard V – Accountability:

  Principles 14, 

     15


	2.

Under-standing Student

Learning

and Modifying

Instruction


	For the licensure candidate to demonstrate the ability to use knowledge of human development and various assessments to shape instructional  strategies and to allow opportunities for all students’ learning and engagement within the context of the class.  
	-  Description of context in content area(s)

- Rationale for selection of two students that representing a cross- section of the class for this content area(s).

- Rationale for selection that demonstrates knowledge of child or adolescent development and clarifies the varied needs of these students within the context of the class

- Recommendations for modifying instruction within the context of the classroom based on the ongoing collection of information on the two students.

- Examples of various assessments used to shape instructional strategies to allow opportunities for student learning and engagement.

- Reflection on student learning and engagement that occurred in this experience and a plan for how to grow professionally and to improve one’s practice in the future.


	- Assessment of two students over time in a particular content area(s).

- Evidence can come from several sources, such as:

  *Summary of assessments used

  *Descriptions of instructional strategies implemented and samples of student work

  *Field-based case studies with supporting student work

  *Field-based student portfolios
	Standard II – Professional Knowledge:

  Principles 2, 

     3, 5, 6, 7, 8

Standard V –

Accountability:
  Principles 14,        

     15, 16


	3.

Accom-

modating

Students

Identified

as Having

Special

Needs
	For the licensure candidate to demonstrate the ability to plan and implement accommodations for a student identified as having special needs, including those identified as being at risk.
	- Description of context

- Summary and analysis of need based on student’s IEP, 504, or 157 or EST Plans

- Written plan for a specific accommodation with supporting documents

-Verification of collaboration with “case manager” and/or special services personnel

- Analysis and reflection of the implementation of the planned accommodation

- Reflection on what has been learned about making accommodations in the future for students identified as having special needs
	- A plan, implementation and analysis of a specific accommodation for one student with special needs described in relation to special education law

- Supporting documents and verification of collaboration with a case manager and/or special services personnel


	Standard II – Professional Knowledge:

  Principles 3,    

     4, 6, 7, 8

Standard III – Colleagueship:

  Principle 10

Standard IV – Advocacy:

  Principles 11,

    12, 13

Standard V – Accountability

  Principle 14


	4.

Teaching Over Time
	For the licensure candidate to demonstrate the ability to plan, implement, and evaluate instruction over time; and to demonstrate competency in the endorsement area(s) sought.
	- Description of context

- Rationale or purpose for unit or series of lessons

Overview of unit or series of lessons

- Cross-section or representation of standards-based lesson plans that evidence the candidate’s content knowledge and skills in the endorsement area, and reflect the sequence or connections for students to meet the expectations of the content  

- Evidence of developmentally appropriate, scaffolded activities that include appropriate use of technology

- Evidence of a variety of instructional methods, and differentiated instruction

- Student assessments which are varied and standards*-based

- Evidence of promotion of a classroom climate that encourages respect, positive social interaction, and personal health and safety

- Evaluation of effectiveness of teaching on student learning

- Reflection on ability to plan, implement and evaluate instruction to inform future planning


	- Unit plan of study in endorsement area(s) sought including a cross-section or representative sample of lessons, samples of student work, and evidence of  student learning

- Connected series of lessons, scaffolded activities, and samples of student work that capture the essence of  student learning

- Response to candidate’s teaching by another educator (e.g., cooperating teacher, colleague, principal, supervisor)
	Standard I – Learning:

  Principle 1

Standard II – 

Professional Knowledge:

  Principles 3,  

   4, 5, 6, 7, 

   8, 9

Standard V – 

Accountability:

  Principles 14, 

     15, 16


	5.

Colleague-ship and Advocacy
	For the licensure candidate to demonstrate the ability to work as a team member and to advocate for students and families.
	- Description of context (These experiences can come from inside and outside the school, e.g., teaming within the school, camp counselor)

- Documentation, description and analysis of working as a team member and/or advocate for students and families

- Documentation, description and analysis of classes, workshops or other activities in substance abuse prevention, classroom management, or school violence

- Reflection on the relationship among his/her roles as an educator, as an educational team member, and as an advocate for students and families
	- Letters of support or verification forms from supervisors, cooperating teacher(s), principals(s), and/or outside agencies related to candidate’s colleagueship and advocacy activities

- Examples of collaboration in the school, community, and/or professional organizations

- Examples of involvement in activities related to advocating for students and families

- Communication contact log, class/school newsletter

- Proof of participation in classes, workshops, or other activities related to substance abuse prevention, classroom management, and/or school violence
	Standard II – 

Professional Knowledge:

 Principle 5

Standard III –

Colleagueship:
  Principle 10

Standard IV –

Advocacy:
  Principles 11, 

     12, 13

Standard V – 

Accountability:

  Principles 14


	6.

Self-Reflection and Vision 
	For the licensure candidate to demonstrate the ability to analyze and reflect upon his/her practice and plan for his/her evolution as an educator


	-  Synthesis of portfolio entries identifying professional strengths and areas for growth

-  Reflection on one’s practice that is based on data, theory and one’s understanding of human development, and is connected to one’s philosophy of teaching and learning

-  Vision for one’s growth as an educator

-  Goals for strengthening one’s content knowledge, pedagogy, and skills in the endorsement area(s)
	- Reflective essay 

- Statement of professional goals


	Standard I

Learning
  Principle 1

Standard II – 

Professional Knowledge:

  Principle 2

Standard V –

Accountability:
  Principle 14




State Standards, their “Reworking,” and Suggested Artifacts & Captioning

	Scoring Rubrics:  State Criteria #3 – Accommodating Students Identified as Having Special Needs

	Standards

Principles
	Jim’s Analysis of what’s required to meet the expectations for St. Cri. #1
	 “Meets Standards” 

[Jim’s & Susan’s reworked wording in brackets & italics.]

	Understanding Special Education

Standard IV:

Advocacy:

Principles 11, 12, 13
	Description of Context

Artifacts: 

· Notes, plans, description of participation/ observation in a special education meeting.

Captioning:

· Summarize special education law pertaining to IEP, 504 or 157 plans.

· Summary and analysis of need based on student’s IEP, 504, or 157 or EST Plans
	There is evidence of the candidate’s ability to understand special education laws related to student rights; to understand how students’ special education plans (IEP, 504 or 157) are developed, including the relationsip of evaluation data to student goals and resulting accommodations made within the classroom setting. There is evidence that candidate has observed or participated in meetings with colleagues, parents, agencies that support the student’s learning and well-being.

[There is evidence of the candidate’s understanding of special education laws related to student rights;  understanding how students’ special education plans (IEP, 504 or 157) are developed, including the relationsip of evaluation data to student goals and resulting accommodations made within the classroom setting. There is evidence that candidate has observed or participated in meetings with colleagues, parents, agencies that support the student’s learning and well-being.]


	Scoring Rubrics:  State Criteria #3 – Accommodating Students Identified as Having Special Needs, cont’d.

	Standards

Principles
	Jim’s Analysis of what’s required to meet the expectations for St. Cri. #1
	 “Meets Standards” 

[Jim’s & Susan’s reworked wording in brackets & italics.]

	Participation/ Collaboration

Standard II: 

Professional Knowledge:

Principles 3, 4, 6, 8

Standard III:

Colleagueship:

Principle 10

Standard IV:

Advocacy:

Principles 11, 12
	Artifacts: 

· Notes, plans, description of collaboration with a case manager or special services person.

· Lesson plans for a specific accommodation

Captioning:

· Analysis and reflection of the implementation of the planned accommodation


	There is evidence of the candidate’s ability to collaborate with a case manager or special services personnel (e.g., ESL, IST or EST, Reading Recovery) in order to understand how the student with special needs learns, and to use that knowledge to plan and implement equitable instructional activities for the student. There is evidence that the candidate has participated in collaborations with systems of support outside the school. 

There is evidence that the candidate has the ability to understand and consider assessment data prior to planning and teaching a modification(s) for a student with special needs, and to collect student performance data from the enacted lessons.

[There is evidence of the candidate’s ability to collaborate with a case manager or special services personnel (e.g., ESL, IST or EST, Reading Recovery) in order to understand how the student with special needs learns. There is evidence that the candidate has participated in collaborations with systems of support outside the school, e.g., parents, after-school programs, etc. From this information, the candidate will consider the available assessment data for a student and

3. use this data to plan and implement an equitable instructional activity(ies) for the student,

4. collects the student performance data from the enacted activity(ies), and 

5. uses this information to recommend subsequent work.]

	Self-Reflection

Standard V:

Accountability:

Principle 14
	Artifacts: No additional artifacts necessary.

Captioning:

· Reflection on what has been learned about making accommodations in the future for students identified as having special needs


	There is evidence that the candidate has the ability to reflect on the process of working with students with special needs, and to conceptualize the instructional practices that may be ncessary to work effectively with students having special needs in the future.

The candidate reflects on the process of working with students with special needs, and conceptualizes the instructional practices that may be ncessary to work effectively with students having special needs in the future.


EDEL 189, 3/25/02: Quiz: Program Criteria

On the lines provided, name, or closely paraphrase the 13 program criteria for which you need to show evidence of your knowledge and ability. Beneath each name identify at least one way in which you might provide evidence, as suggested by the “indicators” for each criterion.

	1. ___________________________________


	8. ___________________________________



	2. ___________________________________


	9. ___________________________________



	3. ___________________________________


	10. ___________________________________



	4. ___________________________________


	11. ___________________________________



	5. ___________________________________


	12. ___________________________________



	6. ___________________________________


	13. ___________________________________



	7. ___________________________________


	


Program Portfolio Criteria

EDEL 189: Portfolio Development & the Reflective Practioner

Spring ‘01

Below are the list of Program Portfolio Criteria.  The Indicators of Expertise developed for those criteria attempt to elaborate on what the criteria mean. In the portfolio candidates are required to document expertise for each of the 13 Program Criteria (but not for each of the indicators). 

-------------------------

	Program Criteria

.

	I. uses children’s prior knowledge

II. applies  plans and strategies to carry out your intentions

III. promotes positive self-regard

IV. plans for dialogue and discourse among children

V. teaches through interdisciplinary themes

VI. promotes intentional cooperative grouping strategies

VII. teaches with developmentally appropriate curricula

VIII. employs multiple assessment strategies

IX. teaches to address a range of learning styles

X. creates a safe and trusting learning community

XI. works with teams and partnerships

XII. shows evidence of multicultural competence and awareness

XIII. shows evidence of technological competence and use


-------------------------

Indicators of Expertise

1.
Uses children’s prior knowledge.
· uses children’s current knowledge about a new topic as a key part of instruction

· connects new information to old information to provide a context and base for knowledge-building

· monitors misconceptions of children’s prior knowledge

· revisits recently learned knowledge about a new topic

· individualizes instruction by using children’s prior knowledge and interests

2.
Applies plans and strategies to carry out intentions.

· lesson goals/objectives align with  lesson procedures/strategies

· initiates and maintains constructive dialogue/interaction with children with regard to the goals of  a lesson or activity

· adapts plans and strategies to achieve goals for an activity or lesson while it is in progress

3. 
Promotes positive self-regard in children.

· engages children in content activities  with which all children can be successful

· provides explicit teaching of what it means to have self-regard and regard for others

· constructs classroom environment within which children practice regard for self and others

· plans group activities where all students have comfortable roles that depend on independence and interdependence

· models respect and patience in responding to children

· provides positive feedback to children in public and private forums

4.
Plans for dialogue and discourse among children.

· plans for students’ collaboration in small or large groups

· provides opportunities  for students to teach each other (formally or informally)

· solicits and integrates students’ contributions in problem-solving, decision-making, and planning

· conducts class meetings as a forum for student discussion

· plans for students’ discussion of text

5.
Teaches through interdisciplinary themes.

· taps into students’ experience and interest in shaping a theme

· focuses on “real-world” questions that cross disciplinary boundaries

· introduces appropriate literature and technology to illustrate and expand on concepts in social studies, science, etc.

· seeks out important connections among skills, content, and concepts within several disciplines

· invites multiple assessment strategies to reflect interdisciplinary thrust

6. 
Promotes intentional cooperative grouping strategies.

· creates opportunities for children too work together on common tasks

· teaches students specific skills necessary for successful group work

· matches grouping strategies (individual, pairs, small groups, full class) to lesson’s objectives

· intentionally provides tasks in cooperative activities to accommodate for student differences

7. Teaches with developmentally appropriate curricula.

· communicates with students’ families to provide home-school support

· uses assessment and information of individual children to shape structure of lessons, activities, and assessment

· uses assessments to monitor children’s progress and to modify and adapt instruction

· provides necessary scaffolding so that students can gradually gain expertise

· acknowledges different learning paces and accommodates for individual differences

· structures units and lessons to address Vermont State Standards and explicitly identifies these in plans

8. Employs multiple assessment strategies.
· uses different kinds of assessment that include formative (ongoing) and summative (culminating) strategies

· links teaching objectives to assessment 

· designs  original assessments

· adapts professionally designed assessments to a particular student, lesson, or skill.

· shows evidence of using a rubric

· adapts assessments to include the evaluation of a range of special needs and abilities

· creates assessments that promote student self-evaluation

· provides  students with useful feedback on their work 

· informs the continuous quality improvement of learning through analysis of assessments

9. Teaches to address a range of learning styles.
· uses  a variety of media, cooperative opportunities, and teaching styles to present new material to students

· employs opportunities to accommodate a heterogeneous group of learners

· creates curricula that is flexible to accommodate student interests and ability differences

· develops lessons that incorporate Howard Gardner’s multi-intelligence styles

· applies theoretical concepts about learning to plans and assessments

10. Creates a safe and trusting learning community.
· develops a comprehensive management plan

· uses a range of strategies to maintain a well managed classroom

· describes follow-up to behavior problems

· creates class rules

· deals  proactively with potential management problems

· demonstrates a clear management philosophy

11.
Works with teams and partnerships.
· works with other student-interns, teachers and/or parents to plan projects, trips and activities.

· teaches in teams with other educators

· brings in community members to share their area of expertise

· invites parents to help with class projects

· arranges  field trips to the community

· forms partnerships with local businesses on projects, grants, and student  school-to-work programs

· works with social agencies to provide a range of student support services.

12.
Shows evidence of multicultural competence and awareness.
· teaches content that shows the contribution of the racial and ethnic groups that have been a part of America’s history

· documents awareness of personal bias and how it affects teaching practice with respect to issues of race, gender, ethnicity, class, privilege, and physical and mental challenge

· uses literature representing a variety of perspectives integrated into all content areas

· adapts  teaching practice to increase the participation of all children in classroom learning

· shows ongoing commitment to learn more about how race affects the way our children are schooled

· advocates for equity for all children in the organization and process of schooling regardless of income level or parent background

· uses a broad spectrum of classroom materials that come from a variety of cultures

· displays ongoing study of multicultural education

13.
Shows evidence of technological competence and use.
· runs software

· accesses, generates, and manipulates data and publishes results

· evaluates performance of hardware and software systems and applies basic troubleshooting strategies as needed

· applies technology tools for enhancing professional growth and productivity

· uses technology in communicating, collaborating, conducting research, and solving problems

· applies computers and related technologies to support instruction that integrate a variety of software, applications, and learning tools in instructional units

