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Introduction

This Practicum and Internship Handbook has been prepared to facilitate cooperation between the
Counseling Program in the College of Education and Social Services of the UniveY&atymaint and
educational and human services agencies that serve as training sites for Counseling Program students.
Our purpose iso help guide the growth afniversity of Vermont studestthrough their practicum and
internship experiencemd to assistn-site and university faculty supervisors who work with UVM
Counseling Program practicum/internship students.

Practicum and internship experiences are a vital component of the graduate Counseling Program. They
provide opportunities for students in traigito develop and refine their counseling skills anéxpand

and enrich their personahd professional developmeAiumni of the Counseling Program have
consistently rated their practiand internships as most helpful in their professional developameint

current employment.

The Counseling Program appreciates theinghiess of school districtspcial service agencieand all

of the counseling professionals who work with our students in their efforts to work with us in preparing
professional mentddealth and school counselofs we work together, we anticipate a relationship that
will benefit both our students and our profession.

Anne Geroski

Jane Okech

Denise Pickering
Lance Smith

Rose Mary Graveline



Section |
Prerequisitesfor the Practicum and Internship

Students must complete certain course requirenpeitisto beginning their practicum and internskixperiences
Please become familiar with these prerequiseiesisted below, and carefully plan a course of study so that all
requirements are filled before beginning the practicum and internship. Practicum and internship usoaifyeoeg
the student has completed at least 24 credits in course work.

If any exeptions to these prerequisites are to be madbased on previous experience and/or education of the
student - a student must petition the faculty by completirféedition to Modify Program Plaform. If you plan

to petition the faculty regarding exmténs to these prerequisites, you must datdeast ondull semester before

you begin your practicum and internship. It is very important that you allow at least one full semester prior to your
practicum and internship to process all paperwork.

You ae required to take the following prerequisite courses prior to doing a practicum and internship.

Mental Health Counseling School Counseling

EDCO 220- Developmental Perspectives in EDCO 220- Developmental Perspectives in
Counseling Counseling

EDCO 350 Professional Issues in Counseling EDCO 340- Developmental Guidanda Schools

EDCO 361- The Practice of Mental éalth EDCO 350- Professional Issues in Counseling
Counseling EDCO 374- Counseling Theory & Practice

EDCO 374- Counseling Theory & Practice EDCO 375- Laboratory Experience in Counseling

EDCO 375- Laboratory Experience in CounselintEDCO 392- Group Dynamics: Theory & Experien
EDCO 392- Group Dynamics: Theory & Experier

In addition, we strongly recommend that you also take theafisifpcourses before your practicum and internship
experiences. Some practicum and internship sites require these courses in order for you to be placed with them.

Mental Health Counseling School Counseling
EDCO 376- Chemical Dependency éddictions  EDCO 344- Counseling Children & Adolescents
Counseling EDCO 377- Diversity Issues in Counseling

EDCO 377- Diversity Issues in Counseling
EDCO 378- Diagnosisin Counseling

Students must submit a completed Practicum and Internship Application (Fobw J&uaryl for fall semester
and by September 1 fepringor summer semestptacement.

Section Il
Requirements for Practicum and Internship

The practicum and internship araluable experiences that provide opportunitiesfoiens to develop and
practiceclinical counselingskills in afireal lifed counseling setting Through these experiences, students integrate
and expand themcademic learnings by facing thealities ofworking in a counseling setting silbg-side with a
professional counselor.

All practicum andnternshipsite ar e sel ected in coordination with an
Program advisor. Counseling Program practicum and internship sites are developed by CounsedimgIetogpl

and MentaHealth tack coordinators and meet specific experiential and supervision requirements established by
licensing and accrediting bodies. The procedures for establishing an internship site are described in Section Il of
this handbook.

In order to registefor the Practicum (EDCO 363) or the InternsfiEDCO 364/384)the student must fill out the
Practicum and Internship Application (Form #ll) LEAST ONE SEMESTER MDVANCE OF THE STARTING
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DATE. This form is to be filed with the Counseling Progradminstrative staffor eachsemesteof Practicum
and Internship The student must also have proof of current professional liability insu@asi@med contract with
an internship site, and a resume from the site supervisor showing education and cugssibpaiflicensure
information. All of these are requird?RIORto beginning the practicum or internship.

The Practicum

In EDCO 363Counseling Practicurrstudens aregiven the opportunity to practice and demonstrate mastery of
basc counseling competenciasd to perfornsome of the activities of grofessional counselor in a mental health
or schoolcounseling siteEDCO 363requiresa total of 100 hours dfeld experience iran approvedgracticum site
working underthe closesupevision ofa site supervisor andVM faculty supervisarStudents enrolled in
practicummust enroll in a seminar class, participate in weskjyervisiorsessionsvith the UVM faculty
supervisolon-campusand participate in weekly individual esite supevision.

The onsite supengion inmental healt practicum (and internship) siteust be conducted byliaensed clinical
mental health counselor, psychologist, social worker, psychiatrist, or certified drug and alcohol counselor; for
school counselingtgdentsthe supervisor must be a certified school counselor with at least two years of school
counseling experienc€ampushased supervisiois conducted by the UVM faculty supervigoe., the seminar
instructor) in weekly 1 to 1 %2 hour sessions indixlly or in small groups of no more than 3 students. Students
are expected to bring video or audio recordiofgheir counseling work to the weekly camphbiased supervision
sessions. Appropriate written consent for video or atetiording must be obtad by the student prior to using
this media in supervision sessions.

Of the 100field experiencdwours required for the practicum, at least 40 hours mustBERECT SERVICE

Direct service hours include those spenprbvidingcounseling services iadividual clients, couples, families, or
groups; 2 in phone contact with a client, or with a family member, teacher, social worker, or other professional
about a client; Bin faceto-face contact with a family member or other professional regardirgjiéme; or 4
conducting a classroom or counseling groupeading(or coleading a workshop or training session. The
remaining60 hours of the practicum experience are knowlNE&IRECT SERVICHours and include time spent

in other onsite required adtities; in supervision and relevant meetings and trainings (including EDCO 363/383
class hours); planning and preparing for individual or group sessions; and in reading and preparing class
assignments (within reasemlocumentation may be requested). fhase in the school track, indirect service
hours may also include afi@0/60/60" observation hours completeldile enrolled in the practicum.

Depending upon the level of readiness and expersaidbe individual student, thegcticum may be completed

in the first weeks of a semesteribmay span the entire semesfEne decision regarding the completion of

practicumi s based on the studentbés professional and basi
accumulation of the required 100 hoofdield experienceand is made by the UVM faculty supervigor

consultation with the studdiston-site supervisorlf student developmetris not progressing adequatelge UVM
faculty supervisor may put t he thestudentwill cotbealloveedto s fion |
accumulate additional hougdirect and/or indirect service houteyards the practicum and internship

requirements until adequate skill mastery has been demons8kiktdevelopment is assessed by the UVM

faculty sugrvisor using the Practicum Competency Checklist.

The practicum is usuallgompletedn the same setting as the internship and is viewed asartaiion and
preparation fointernship. Once the practicum has beaoacessfully completed (i.e., when thgM faculty
supervisor has indicated apprgyahe student macontinuehis or herinternshipexperience through the
remainder and subsequent semeshMovement into theCounseling InternshifEDCO 364/384) is dependent on
successful completion of tl@ounseling Practicunexperience.

The Internship

Theinternshiprequiresenrollment in EDCO 364/384 (for two credit hours if the practicum is to be completed in
the same semester afod threecredithours if the practicum has adey been completedror School Track
students,he internship requires succesgfampletion ofa total of 600 hours dfeld experience Mental Health
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Track students must compleé280 hours ofield experiencelt is important to note that field expenige hour
requirements alone are not sufficient for satisfactory completion of the internship requiréxdditisnally,

mastery of basic counseling skiand satisfactory demonstration of professional behavior consistent with what is
expected by profegsial counselors in the mental health or school setialgorequired for completion of the

internship These requirements are evaluated and documented by site and faculty supervisors every semester that
the student is enrolled in the internship.

It is generally assumed that students will acquire approximagyield work hours during each semester of the
field experiencen order to finish the Counseling Program in a timely widyis is typically completed by working

at a site 2 ¥ or 3 days per weelowever this is not a requirement. If a student has performed satisfactorily in her
or his field setting but has not acquired this number of hours by the end of a semester, she or he will receive a
grade for that semester and then will resume acquiongshat the beginning of the next semedtenever, if a
School Trackstudent has not acquired 700 hours by the end of two semesiéesMental Health Tracktadent

has not acquired 1000 hours by the end of three semesters, she or he wilired tegnroll for additional

internslip credit hours (and attend amernship seminar) until the necessary hours are acquired. If a student still
needs between 1 and 100 hours, she or he will be required to enroll for one credit of Internship. If aestddent n
between 101 and 200 hours, she or he will be required to enroll for two credits of Internship. If a student needs
more than 200 hours, she or he will be required to enro8 twedits of Internship

Students in the school counseling track shouldraye to do their internship at two different levels, e.g., elementary
and secondary.

The exact nature of the practicum and internship varies according to student interests and needs and the policies
and practices of UVM supervising faculty andsite syervisors. The structure and content of a practicum and
internship requires thoughtful planning with the help of the advisesjtersupervisor, and UVM faculty

supervisor.

Practicum & Internship Requirementsfor the School Track,Mental Health Track, & Dual
Option

School Track Students

To meet practicum andternship requirements for the Sch@aunseling or dual optionack, a student mugtst
successfullicompletethe practicum requirement@0 hours ofield work and UVM faculty supervisor apgpval)

in an approved school sitdhe practicum for Schoalack students is typically conducted in a school setting, but a
successful practicum conducted in a mental health setting also meets the practicum requirements for School Track
students. Once thacticum tour and competenagquirementhiave been methe studentan move into the

internship portion of the experience.

After the practicum, an addition@00 hours ofnternship is required for School Track studeB#0 of these hours

must beDIRECT SERVICHours.Direct service hours include those spent 1) providing counseling services to
individual clients, couples, families, or groups; 2) in phone contact with a client, or with a family member, teacher,
social worker, or other professional abaiclient; 3) in facdo-face contact with a family member or other
professional regarding the client; grebnducting a classroom or counseling groufeading(or caleading a

workshop oraining session. The remaining internship hours maiNBéRECT SERVICHours Indirect service
hoursinclude time spent in other egite required activities; in supervision and relevant meetings and trainings
(including EDCO 363/383 class hours); planning and preparing for individual or group sessions; andgn read

and preparing class assignments (within reasmtumentation may be requestedhy fi60/60/60" observation

hours completed during internship may also be documented as indirect service hours. This total of 700 hours (this
includesPracticum and Intaship) is typically acquired over two regular academic semesters but, if necessary, this
time may be extended.



Mental Health Track Students

To meet Practicum and Internship requirementstfe Mental Healthrack, a student musticcessfullicomplete

the practicum requirement @0 hours ofield work and UVM faculty supervisor approvah) an approved mental
health site A practicum in a school setting wilbt meet the Mental Healthack practicum requirement. Once the
practicum lour and competenagquirementdave been methe studentan move into the internship portion of
the experience.

After the practicum,he internship requires an additio$@D hoursis required for Mental Health studen8&0 of

the 900 houranust beDIRECT SERVICHours Direct service hours include those spent 1) providing counseling
services to individual clients, couples, families, or groups; 2) in phone contact with a client, or with a family
member, teacher, social worker, or other professional about a clienta8gio-face contact with a family

member or other professional regarding the client) @oAducting a classroom or counseling groupeading(or
co-leading a workshop orraining session. The remaining internship hours maiNBéRECT SERVICHours

Indirect service hoursiclude time spent in other esite required activities; in supervision and relevant meetings
and trainings (including EDCO 363 class hours); planning and preparing for individual or group sessions; and in
reading and preparing claagssignments (within reasemlocumentation may be requestedhe total of 2000
hours(this includes Practicum and Internship}ypically acquired over three academic semesters but, if necessary,
this time may be extended.

Dual Option Students(Mental Health and School Tracks)

A student who is enrolled ithhe Dual tackoptionis required to complete only one Practicum (100 hoifrshe or

he completé the Practicum (100 hours) in a mental health sgtfirst. If the Dual tack student completetie
practicum in a school setting, an additional 100 hours of practicum hours must be completed in a mental health
setting for the practicum requirement. This requirement is due to licensure hour requirements for Mental Health
track students.

After sucessfully completing the practicum requirement (100 hours of field work and UVM faculty supervisor
approval), Dual Track students must meet the internship requirements for both the School and the Mental Health
tracks. Dual Track internship requirements @08 field work (internship) hour860 of these 900 must be direct
service hoursin a mental health setting and 600 field work (internship) h(248 of these 600 hours must be

direct service hoursh a school setting

It is important to remember thiita Dual Track studertompletes th@racticum (100 hours) and internship (600
hours) in a shaol counselingsetting EEFORE doing the mental health practicum and internship, she or he will
need to complete a secondgticum (100 houref field work) in amental health setting before completing the
mental health internshi®00 hours) This is because &htalHealth Trackstudents must have a total of 1000 hours
of field experience specifically in a mental health setting. Students who complete the nadtitaldaeticum and
internship prior to initiating the school counseling internship are not required to enroll in alsabedlpracticum,
since the mental health practicum meets the School Track practicum requirement.



Section IlI
Procedure for Selecting the Practicum and Internship Site

During the semester prior to beginning your practicum and/or internship:

1.

2.

Attend the practicum and internship infational meeting provided by the Counseling Program.

Begin your research of potential practicum and internship sites by:

A talking with your advisor to determine whether you should plan for a practicum, a practicum and
internship, or an internship; and

A conasllting the practicum and internship notebooks instuglent lounge areélhere is a separate
binde for School and Mental Healtltess.)

Submit aPracticum and Internship Applicatigifiorm #1).
A This formmustbeturnel in to the Counseling Prograadministrative stafby September 1 for a

spring placement and anuaryl for a fall and/or summer placement. Otherwise, you run the risk of

~not beginning your practicum or internship the following semester.
A Itis okay to sbmit this application everfi you have not yet securegeacticum/internshiplacement.

A You mustsubmit anapplication prior teeach semestén which you plan to do a practicum or
internship.

Continue to gather information about possible sites by:

A talking with other students,

A consulting the site placement booksie Counseling Program officand

A talking with your advisor.

Make contact with potential practicum ainternship sitesnly afterobtainingadvisor approval

A Contacts typicly are made by phone ormaail. Plan b contact a number of potential sites as
placement is competitive for most available internship sites.

A Students shoulthe prepared to set upterviews and/or completny sitespecificinternship

application forms aftemakinginitial contacts. (Contactypically should begin in January foalf

internship sits.)

Give the agency/schoohaipdated copy of youesumeat the time of your initial contact.

Be prepared to interview at ssteoutlining your strengthgpur needsandyour prioritiesfor

practcum/internshipThis is also a good time to remind thesite supervisor of specific program

requirements that you will need to meet in the practicum and interfgsiponsite supervision,
direct and indirect hourand groupwork).

A ltis a good ide to bring and review theracticum/Internsip Handbookwith the potential supervisor
at the time of the interviewfYou may want to point oudteld work direct and indirect service hour
requirementssupervision requirementandthe Competency Checkliahd other Counseling Program
forms in the Practicum/Internshifppendix I).

> >

Keep your advisor informed gbur progress in securing a sii@iscussions with your advisor should
include consideration gfour skills,needsand preferenceshe appropateress of different sites; your
experiencesontacting potential siteand site availabilityKeep in mind that gqur advisor must approve
your selection of a practicum/internship siforeany commitments are made/contracts are signed

Once you have seatt a siteand it has been approved by your advisor, contirveplacement with the

school/agency and:

A complete aMutual Agreement Contra¢Form #2) andjet all appropriate signaturea this form prior
to submitting it to the Counseling Prograaiministraive staff

A submita copyofyous i t e s u psamewoithe GoudselingrPeogram administrative Stafése
forms must be submitted the Counseling Prograatiministrative stafprior to begining your
Practicum/Internship.



A Keep in mind thatgu will need a new contraeachsemesteof internship even if you & continuing
at the same site.

A Donét ficeryauesite supervisgin updated Practicum/Internship Handbook and all
appropriate forms at the start of the internship each semester.

Regster for a practium and/or internship seminafou will receive instructions from the Counseling
Program secretamggarding seminar registratiafteryou have submitted yodtracticum and Internship
Application(form #1) (see step 3 abovefteryou hase indicated your preference for a particular
practicum/internship seminar secti@mdafteryou have been assigned to a seminar se@itraents are
assigned to practicum and internship seminars based on a number of factors.

All students must have lidiby insurance prior to beginning their practicum and internships. Students are
encouraged topply to the Ameigan Counseling Association (ACHtp://www.acait.comor the

American School Counseling Association (ASG#p://asca.locktoiins.com/p) for studentProfesional
Liability Insurance Applications are availablen the websites of these professional organizatiofnsu

must submit proof of liability insurance coverage prior to beginning your practicum and/or internship

Attendthe Internship Spervisor Orientation session that will be scheduled just prior to the beginning of
thefall semesterYou should attend this session with your site supervisor. If your site will change for the
spring or summer semesters, be sure that the supervisorsderititernships also attend fiaé

orientation and plan to accompathese site supervisors to that taientation as well.

Section IV
Information for Practicum and Internship On -Site Supervisors

The Role of the Oisite Supervisor

Theonsi te supervisor plays a key role in the pract
serves as a professional r acdnectwith ttheeworldafremiployneento f t e n
and service delivery. We see thesite supervisor as someone who is knowledgeable in the fields of
counseling and human growth and development; can identify the role of the counselor in the specific
setting; undersinds the philosophy and goals of the UVM counseling program as well as the larger
profession of counseling; and is able to relate theory to practice. In short;ghe smpervisor is someone

who is uniquely capabl e odprofessioraladevelapmentt he st udent

Philosophy and Objectives of the UVM Counseling Program

1. Philosophy
The Counseling Programadultybelievesthat all humans have the potential for growth and change
that promotes physical, emotional, spiritual, andtiehal weltbeing. As professional counselors,
we have the ability and responsibility to assist individuals in taking responsibility for the positive,
life-enhancing growth that nurtures self esteem and effective functioning throughout the life span.
We believe that all humans have strengths, and we build on these strengths to facilitate desired
growth and change. Furthermore, we also believe that it is imperative that all humans live their
lives responsibly in a way that enhances the quality of lifetteers, and improves the
environments in which they live.

We are committed to training professional counselors who will promote positive change in
themselves and others, and who will actively work in a variety of settings to change social,
political, ard environmental barriers to healthy living. We are also committed to training
professional counselors who will continuously engage in both personal and professional growth,
and respond to the needs of all people regardless of race, gender, age, seligiahorientation,
social class, and physical or mental ability.
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2. Objectives
Each course offered in the Counseling Program has stated objectives. These objectives describe
the competencies students should develop to complete the course succeRséutlyalso are
objectives for the program as a whole. These overall objectives specify achievements we believe
will enable students to become competent, ethical professionals. As such professionals, graduates
will work in the world so that the prographilosophy may become more often a reality. By the
time they complete the Counseling Program, students should be able to demtirestitzitity to:

Objective a  articulate a developed and informed conception of the dynamics of behavior, and
identify ways major social, interpersonal, and intrapersonal events may have an
impact on behavior;

Objective b intervene with clients to facilitate behavior change through an interpersonal
process incorporating all relevant counseling skills, across all appeopriat
developmental life tasks;

Objectivec consult with others in the clientsd |i

Objective d  plan, implement, and administer guidance or social service programs;

Objective e intervene with couples, families, groups or other systemseHhss/wih
individuals;

Objective f help individuals and groups implement relevant developmental and vocational
theories into their career and life planning; and

Objective g  perform assessment, research and evaluation, and provide information on
effectiveness o program or an intervention.

These objectives address domains of knowledge and skill. The program also has objectives in the
domains of values and attitudes. Students will:

Objective h  identify or construct a personal value system, and articutateradel their
awareness of that value system and its impact in interpersonal situations,
especially counseling relationships;

Objective | demonstrate commitment to continued personal and professional development
consistent with the ethical standards of profession; and
Objective j demonstrate awareness of cross cultural differences, and differences due to

various diversity issues with clients, and the implications for effective counseling.
Counseling Program Requirements

In accordance with ACAAmerican Counseling Association) and CACREP (Council on Accreditation of
Counseling and Related Educational Programs) stangaetsdicum studentare required to complete 100
hours of experience, 40 of which must be direct service hours, and studers &merequired to provide

at least one hundred and twenty hours ofatliservice to clients or cliesystems for each 300 hours of
counseling internship. School counseling students will accumulate at least 280 direct service hours during
the practicunand internship experiences (40 during practicum; 240 during internship). Mental health
counseling students will accumulate at least 400 direct service hours during the practicum and internship
experiences (40 during practicum, 360 during internshigjo8aounseling students are expected to have

an opportunity to observe and perform in each of the Basic Program Components as defined by Vermont
Guidance Service. Mental health students are expected to experience learning opportunities in each of the
four professional growth areas: 1) developing technical skills, 2) understanding agency organization and
service delivery, 3) understanding the client or ci®rstem, and 4) personal development.

It is expected that students will video or autlipe some of their counseling worksite. School and
agency guidelines and policies for such taping should be clarified for the student.

The student andn-site supervisor work together to clarify and document their mutual responsibilities.
The following sections, "Supervision" and "Guidelines for Supervision," are presented in order to ensure
your awareness of the dynamics and program components in planning practicum and internship activities.
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Supervision

As an onsite supervisor, you will fingourself teaching, modeling, consulting, and perhapsocmseling

with the student. Supervision sessions with the student should focus on the student's interactions with
his/her clients, as client welfare is the primary goal of counseling. AlthougWilldae concerned also

with the student's professional growth, if personal issues arise for your supervisee that you think need
further exploration in order to ensure optimum client benefit, please contact the student's UVM supervising
faculty member to aange appropriate consultation or personal therapy with another professional, should
that be advisable. In other words, you will want to help the student identify any issues that may impede
work with clients, but you will want to avoid turning supervisioto therapy with your supervisee. You

may also discover that the focus of supervision can shift among the four areas of professional growth: (1)
developing technical skills, (2) understanding agency organization and the process of service delivery, (3)
understanding the client alient systemand (4) personal development.

We hope this information and our guidelines will be useful to you in your role @ssite supervisor to a
Counseling Program student. The following excerpt from an article ByRenack defines the
supervisory roles of teaching, counseling, and consulting.

1 Role: Teacher
a. Focus of the interaction is on the student as a counselor.
b. Intention or goal of the supervisor is to instruct.
C. Secific activities in the teacher role include:

1. Evaluate observed counseling session interactions.

2. Identify appropriate interventions.

3. Teach, demonstrate, and/or model intervention techniques.
4. Interpret significant evenits the counseling session.

d. In order to describe the appropriate style or method of delivery for the teacher role, the
concept of overt control of the interaction can best be utilized. In most supervisory
sessions, especially in situations where aekupervision relationship has not yet been
established, covert control of the interaction rests with the supervisor. In the case of the
teacher role, the supervisor also retains overt control of the interagtienteacher
supervisor remains in chargdetermines the direction of the interaction and functions as

advisor/expert.
2. Role: Counselor (The focus heren® on formal counseling but rather the use of counseling

skills to aid the student in processing his or her own experience of workéngoasselor.)

a. Focus of the interaction is on the student as a person.

b. Intention or goal of the supervisis to facilitate student seffrowth as a counselor.

C. Specific activities involved in the counselor role include:
1. Explore student fdimgs during the counseling and/or supervision session.
2. Explore student beliefs concerning specific techniques and/or interventions.
3. Facilitate student sedfxploration of confidence and/or worries in the counseling

session.
4, Help the studendefine personal competencies and areas for growth.
5. Provide opportunities for the student to process his or her own affect and/or
defenses.
3. Role: Consultant

a. Focus of the interaction is on the client of the student.

b. Intention or goal of th supervisor is to generate data.

C. Specific activities involved in the consultant role include:
1. Provide alternative interventiomsd/orconceptualizations for studemte.
2. Encourage student to consider possible strategies and/or interventions
3. Encourage student discussion of client problems, motivations, etc.
4, Solicit and attempt to satisfy student needs during the supervision session.
5. Allow the student to structure the supervision.
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E.

d. The appropriate style or method of delivéoythe consultant role can be described by
referring to the concept of overt control of the interaction. In the consultant role the
supervisor allows the student to exert overt contrahefinteraction. The consultant
supervisor provides alternativasd options instead of answers as mtidacher role. The
consultansupervisor also encourages student choice and responsibility.

Guidelines for Supervision

1. School Counseling G8ite Supervisors
a. Placement Arrangements

1.

The student is respaible for the initial contact with the school. A meeting should be
arranged during the semester before practicum or internship begins. The purpose of
the meeting is to establish communication, look at the expertise that the student will
bring to the plaement site, and discuss the skills identified in the competency
checklist as well as any additional skills that the supervisor suggests are important to
student development. At that time, the school counselor can discuss the needs of the
school, the rangef opportunities available for the student, and outline any policies

and procedures regarding practicum or internship placement.

The supervisor arranges for the student to meet with the school principal and other
school administrators prior to the pliaain or internship semester.

The Mutual Agreement Contract (form #2) is signed by the student, thiéeon
supervisor, the school principal, and then returned t&JtHd Counseling Program.
(All students should have had an initial discussion regattieglacement with their
UVM advisor or the supervising faculty memlpeior to the signing of the Mutual
Agreement Contract.)

The onsite supervisor introduces the student to the school personnel with whom he
or she will be working, and helps him or liercome acquainted with the social
traditions, rules, and programs of the school.

The supervisor and student set a time for supervision meetrgsticum students
and internsare required to have a minimum of one hour a week of individual
supervision athe placement site

b. Placement Experience

1.

2.

3.

If a student has not yet completed a practicum, his or her first 100 hours of experience
associated with a site will be devoted to completing the requirements for the
practicum. During this time, the studemexpected to spend at least 40 hours in

direct service to clients/students. After the requirements for the practicum have been
completed (please see Section Il in this manual for a more complete description of the
specific requirements of practicum ainternship), the student will begin internship.
Direct service hours for internship will not be accrued until all of the requirements for
practicum have been meStudents are expected to participate in the full range of
counselor services and to providieect service for a minimum of 120 hours during

each 300 hours of internship. The amount of time that students spend in preliminary
observation will depend on individual readiness to begin providing direct service.

As outlined in the Practicum andtérnship Competency Checklist, we expect that the
student will have opportunities to observe and participate in the spectrum of services
provided by the school counselor. After reviewing these competencies,$ite on
supervisor and student may wangttmlore alternative ways to begin observation and
participation experiences.

The onsite supervisor should clarify school policies for the student. Of special
concern is the mandatory reporting of suspected child abuse/neglect cases. If the
school dearts from standard practice in any way, this should be noted.
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2. Mental Health Counseling @Bite Supervisors
a. Placement Arrangements

1.

The student is responsible for the initial contact with the agency supervisor or director.
A meeting should be anged the semester before practicum or internship begins.
The purpose of the meeting is to establish communication, to look at the expertise that
the student will bring to the placement site, and to discuss the skills identified in the
competency checklists well as any additional skills that the supervisor suggests are
important to student development. At that time, the supervisor or agency director can
discuss the needs of the agency, the range of opportunities available for the student,
relevant policgs and protocols of initial importance to the student, and any other
policies or procedures regarding student placement.

If the initial contact has been with an-site supervisor, that supervisor will arrange

for the student to meet with the agency amgpam director and/or other administrators
as appropriate. These meetings should occur prior foréfoéicum/internship

semester.

The Mutual Agreement Contract (form #2) is signed by the student, thigeon
supervisor, and the agency or program diect his contract should be returned to

the UVM Counseling Program. (All students should have had an initial discussion
regarding the placement with their UVM advisor or the supervising faculty member
prior to the signing othe Mutual Agreement Contragt

The onsite supervisor introduces the student to agency personnel with whom the
student will be working, and helps him or her become acquainted with the social
traditions, rles, and programs of the agency.

The supervisor and student set a time for stigien meetings.Studentsare required

to have a minimum of one hour a week of individual supervision at the placement site

b. Placement Experience

1.

2.

If a student has not yet completed a practicum, his or her first 100 hours of experience
associated witl site will be devoted to completing the requirements for the

practicum. During this time, the student is expected to spend at least 40 hours in
direct service with clients/students. After the requirements for the practicum have
been completed (pleasesesgection Il in this manual for a more complete description

of the specific requirements of practicum and internship), the student will begin
internship. Direct service hours for internship will not be accrued until all of the
requirements for practicurmakie been metStudents are expected to participate in the
full range of counselor services and to provide direct service for a minimum of 120
hours during each 300 hours of internship. The amount of time that students spend in
preliminary observation widepend on individual readiness to begin providing direct
service.

As outlined in the Practicum and Internship Competency Checklists, we expect that
the student will have opportunities to observe and patrticipate in the spectrum of
services provided by trmunselors in the agency. After reviewing these

competencies, the esite supervisor and student may want to explore alternative ways
to begin observation and participation experiences.

The onsite supervisor should clarify agency policies for the studéx special

concern is the mandatory reporting of suspected child abuse/neglect cases. If the
agency departs from standard practice in any way, this should be noted.
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EDCO 363 School and/or Mental Health Counseling Practicum

Competency Checklist
Updated December 18, 2006

Student Name:

Semester/Year:

Placement Site:

Site Supervisor:

University Supervising Faculty:

Pl ease use this

scal

e t o

assess the

practicum

5: EXCEPTIONAL- Demonstration of this tasik usage of this skill waBXCEPTIONAL
4: GOOD- Demonstration of this tasi usageof this skill was GOOD
3: FAIR - Demonstration of this task usage of this skill was FAIR

2: POOR- Demonstration of this tasik usage of this skill was POOR
1: WAS NOT COMPLETED AS EXPECTEBNOo or inappropriate demonstration of this task/task

Skill
Assesment/Intake Skills Level Comments
presenting problem
related concerns
history (family, social, school, work)
current functioning
; _ Skill
Counseling Skills Comments
Level

Demonstration of core conditions of
genuineness, unconditional positive
regard, and empathy in the counseling
relationship.

Demonstrates active listening, basic
attending, and ability to communicate
competence.

Appropriate use of feeling reflections
(including appropriate delivery and
accuracy).

Appropriate use of content reflections
(including appropriate delivery and
accuracy).

Appropriate use of paraphrases,
underlines, questions, probes, accentg
and summaries (including appropriate
timing, concreteness, accuracy and
brevity).

13
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Skill

Counseling Skills
Level

Comments

Appropriatepacing of session/
responses.

Avoidance of advicgiving and
inappropriate problersolving.

Appropriate use of immediacy and
confrontation.

Appropriate use of advancéelel
empathy or interpretation and pattern
identification.

Appropriate theoretical
conceptualization of client issues and
appropriate identification/use of relateq
counseling sategies.

Demonstrated sensitivity to diversity at
multicultural issues during counseling
and supervision sessions as evidence
interventions and conversations with
clients, supervisor, and peers.

Practice Skills

Comments

Demonstrates a knowledge of and ability to abig
by ACA ethical and legal standards.

Demonstrates an ability to conceptualize client
issues using counseling theories.

Is able to formulate and implement
treatment/intervention plan (goals).

Maintains client records.

Appropriately participates in feedback exchange
(i.e., giving feedback, hearing feedback,
incorporating feedfck into subsequent client
work) during supervision sessions as evidenced
interventions and conversations with clients and
peers.

Demonstrates ability to address termination issy
with client.

Other:

14




Personalization Skillk

Comments

Demonstrates insight into own intrapersonal sty

Demonstrates insight into own interpersonal sty

Demonstrates insight into how own intrapersoné
and interpesonal styles impact the clients and
others.

Other:

Additional Comments:

This checklist should be completed and signed by the UVM Supervisor and reviewed and signed by

the student. Theorigia |  wi | | be kept in the studentds
UVM Supervisor Signature Date
Practicum Studenti@nature Date

Original: Student & Permanent File

15
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EDCO 384: Mental Health Counseling Internghi
Competency Checklist and Goal Setting Form
Updated December 18, 2006

Student Name: Semester/Year:

Placement Site: Site Supervisor:

University Faculty Supervisor:

This checklist should be completed and signed by the Site Supervisor, reviewednitsigned by the student,
and submitted to the UVM Supervisor. The original
Pl ease use this scale to assess the practicum

5: EXCEPTIONAL - Demonstration of this tasik usage of this shkwas EXCEPTIONAL

4: GOOD- Demonstration of this tagk usage of this skill was GOOD

3: FAIR - Demonstration of this tasi usage of this skill was FAIR

2: POOR- Demonstration of this task usage of this skill was POOR

1. WAS NOT COMPLHED AS EXPECTED- No or inappropriate demonstration of this task/task

Assessment/Intake Skills I_Selglclel Comments
presenting problem
related concerns
history (family,social, school, work)
current functioning
Communication/Basic Skill Comments
Counseling Skills Level

Demonstration of core conditions of
genuineness, unconditionadgitive
regard, and empathy in the counselin
relationship.

Demonstragsactive listening, basic
attending, and ability to communicate
competence.

Appropriate use of feelmreflections
(including appropriate delivery and
accuracy).

Appropriate use of content reflectiong
(including appropriate delivery and
accuracy).

17



Communication/Basic
Counseling Skills

Skill
Level

Comments

Appropriate use of parapdses,
underlines, questions, probes, accen
and summaries (including appropriats
timing, concreteness, accuracy and
brevity).

Appropriate pacing of session/
responses.

Avoidance of advicgiving and
inappropriate problersolving.

Appropriate use of immediacy and
confrontation.

Appropriate use of advancéelvel
empathy or interpretation and feat
identification.

Appropriate theoretical
conceptualization of client issues ang
appropriate identification/use of relate
counseling strategies.

Demonstrated sensitivity to diversity
and multicultural issueguring
counseling and supervision sessions
evidenced by interventions and
conversations with clients, supervisol
and peers.

Practice Skills

Comments

Is able to formulate and implement
treatment or intervaion plan (goals).

Demonstrates knowledge of and abili
to abide by ACA/AMHCA ethical and
legal standards.

Maintains appropriate client records:
intake

on-going case notes
termination summaries

other

Utilizes a variety of resources in
program planning & implementation.

Makes referrals tepartment of
Children and Family Services (DCE}s
appropriate regarding concerns of
suspected child abuse and neglest (
appropriate to this setting).

Makesreferrals as appropriate.

Maintains regular & appropriate
professional contact with counselors
working in other schools and/or
agencies for consultation, supervisior

collabaation, and support.

18




Practice Skills

Comments

Demonstrates good organization and
task management skills.

Is familiar with the following as they

relate to the agency/site (as appropri

for this setting):

A "™ padty reimbursement poligeand
procedures,

A organi zational
dimensions of the agency, and
A administrati on

and management concerns.

Participates in relevant professional
meetings/organizations.

Understands credentialing & licensing
procedures for Clinical Mental Health
Counselors.

Demonstrates ability to plan for and
provide other agenegpecific services
(e.g., workshops, client advocacy
programs, etc., as apprage to this
setting). Please be specific:

Is able to provide outreach, preventio
and/or advocacy services as designa
by the agencyPlease be specific:

Terminates with clients effectively ang
appropriaely.
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Supervision Skills

Comments

Continues to participate in regular
supervision sessions and seeks
supervision for additional help as
needed.

Continues to be open to feedback fron
supervisor.

Demonstrates a willingness to try new
skills and/or approaches as
recommended by supervisor.

Additional comments:

Personalization Skills

Comments

Demonstrates continued insight into oy
intrapersonal ahinterpersonal styles.

Demonstrates continued insight into hq
own intrapersonal and interpersonal
styles impact on clients, colleagues, &
supervisor.

Demonstrates ability to adapt counselq
style to client needs.

Demonstrates awareness of transferer
and countetransference issues

Demonstrates ability to use transferen
and countetransference issues
effectively towards personal and client
growth.

Demonstrates ability to work on areas
that present a personal and/or

professional challenge.

Additional comments:

20




Internship Goal Setting Worksheet

Please identify specific internship goals (if appropriatebé addressed during semest&he site
supervisor should comment on the student6s
semester.

Goal Comments

The Competency Checklist and Goal Setting Worksheet should be signed by tsieeasupervisor,
UVM faculty supervisor, andgtudenteachsemester

Site Supervisor Signature Date

UVM Faculty Supervisor Signature Date

Student Intern Signature Date
Original: Counseling Pxogram (St ud e tpdatsd DEBcembard8) 20a6t

21
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EDCO 364: School Counseling Internship

Competency Checklist and Goal Setting Form
Updated December 18, 2006

Student Name: Semester/Year

Placement Site: Site Supervisor:

University Faculty Supervisor

This checklist should be completed and signed by the Site Supervisor, reviewed with and signed by the
student, and submitted to the UVM Supervisor. The i gi nal wi | | be kept 1 n t
file.

Pl ease use this scale to assess the practicum st

5: EXCEPTIONAL- Demonstration of this task usage of this skill was EXCEPTIONAL

4. GOOD- Demonstration of this tagik usageof this skill was GOOD

3: FAIR - Demonstration of this task usage of this skill was FAIR

2: POOR- Demonstration of this tagk usage of this skill was POOR

1: WAS NOT COMPLETEDAS EXPECTED- No or inappropriate demonstration of this task/tas

AssessmentIntake Skills Lseigltlal Comments
presenting problem
related concerns
history (family, social, school, work)
current functioning
Communication/Basic Counseling Skill
Skills Level Comments

Demonstration of core conditions of
genuineness, unconditional positive
regard, and empathy in the counseling
relationsh

Demonstragsactive listening, basic
attending, and ability to communicate
competence.

Appropriate use of feeling reflections
(including appropriate delivery and
accuracy).

Appropriate use of content reflections
(including appropriate delivery and
accuracy).

Appropriate use of paraphrases,
underlines, questions, probes, accents
and summaries (including ampriate
timing, concreteness, accuracy and
brevity).
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Communication/Basic Counseling Skills | Skill
Level

Comments

Appropriate pacing of session/ responseg

Avoidance of dvice-giving and
inappropriate problersolving.

Appropriate use of immediacy and
confrontation.

Appropriate use of advancéelvel empathy
or interpretation and pattern iddigation.

Appropriate theoretical conceptualization
client issues and appropriate
identification/use of related counseling
strategies.

Demonstrated sensitivity to diversénd
multicultural issues during counseling an
supervision sessions as evidenced by
interventions and conversations with
clients, supervisor, and peers.

Practice Skills

Comments

Is able to formulate andniplement intervention plal
(goals).

Maintains appropriate client records:
e intake
e oOrn-going case notes
e meetings/referrals
e other:

Demonstrates knowledge afhd ability to abide by
ACA/ASCA ethical and legal standards.

Demonstrates effectivenessimividual counseling
with children and/or adolescents.

Demonstrates effectiveness wiimall counseling
groupswith children and/or adolescents.

Demonstrates the ability to plan aggpropriate
psycheeducational or large group sessions.

Utilizes a variety of resources and creativity in
program planning and implementation.

Effectively manages behavior to maximize learnir
in small groups

Is able to effectively manage classroom behavior

maximize learning iarge groups.
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Practice Skills

Comments

Makes referrals tepartment of Children & Fanyil
Services (DCFas appropriate regarding concerng
suspected child abuse and neglect.

Maintains regular and appropriate professional
contact with counselors working in other schools
and/or agencies for consultation, supervision,
collaboration, and support and makes referrals ag
appropriate.

Demonstrates good organization and task
management skills.

Demonstrates ability to address termination issue
with clients and school staff.

Is familiar with the basic leadership structure of tf
school.

Is familiar with:
ADistrict Comprehensive Guidance Plan
AVermont Framework of Standards.

Is familiar with relevant school policies including

A job description

crisis intervent
A ment al health pog
A school records j
A other

Demonstrates ability to use cpuoter information
systems.

Is able to appropriately interpret test and other
schoolrelated information to students and parent

Demonstrates an understanding of the following
school functions as appropriate:
A udéht Registration
Add/ Drop
Student Assistar
Spec. Services [
I ndi vidual St ud g
Career Planning
Coll ege Preparat
Financial Aid AC¢
Standardi zed Asg
-feacheecoriferences
ool $aculty meetings

Too Too Too T T Too o To T I

o
=
=
D
-
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Supervision Skills

Comments

Continues to participate in regular supervision
sessions and seeks supervision for additional hg
as needed.

Continues to be open to feedback from supervig

Demonstrates a willingness to try new skills and
approaches as recommended by supervisor.

Additional comments:

Personalization Skills

Comments

Demonstratesantinued insight into own
intrapersonal and interpersonal styles.

Demonstrates continued insight into how own
intrapersonal and interpersonal styles impact
clients, colleagues, & supervisor.

Demonstrates abilityo adapt counselor style to
client needs.

Demonstrates awareness of transference and
countertransference issues.

Demonstrates ability to use transference and
countertransference issues effectively towards
clientgrowth.

Demonstrates ability to work on areas that
present a personal and/or professional challer

Other:
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Internship Goal Seting Worksheet

Please identify specific internship goals (if appropriate) to be addressed during seniésesite
supervisor should comment on the studentédés accom
semester.

Goal Comments

The Competency Checklist and Goal Setting Workshsteiuld be signed by the esite supervisor,
UVM faculty supervisor, and studem@achsemester

Site Supervisor Signature Date
UVM Faculty Supervisor Signature Date
Student Intern Signature Date
Original: Counseling Program ( StUpdaedDebembePl8, 2006 nent Fil e)

27



28



Universily of Vermont
Graduate Counseling Program

PRACTICUMINTERNSHIF LOG OF HOURS
EDCO 363 Practicum/EDCO 364 School Counseling InternshiplEDCO 384 Mental Health Counseling Internship
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ETHICAL GUIDELINES FOR COUNSELING SUPERVISORS
ASSOCIATION FOR COUNSELOR EDUCATION AND SUPERVISION
Adopted by ACES Executive Counsel and Delegate Assembly
March, 1993
Preamble:

The Assocition for Counselor Education and Supervision (ACES) is composed of people engaged in the
professional preparation of counselors and people responsible for the ongoing supervision of counselors. ACES is a
founding division of the American Counseling Asstioia for (ACA) and as such adheres to ACA's current ethical
standards and to general codes of competence adopted throughout the mental health community.

ACES believes that counselor educators and counseling supervisors in universities and it@pompdielthg
settings, including the range of education and mental health delivery systems, carry responsibilities unique to their
job roles. Such responsibilities may include administrative supervision, clinical supervision, or both.

Administrative supervisn refers to those supervisory activities which increase the efficiency of the delivery of
counseling services; whereas, clinical supervision includes the supportive and educative activities of the supervisor
designed to improve the application of coumgetheory and technique directly to clients.

Counselor educators and counseling supervisors encounter situations which challenge the help given by general
ethical standards of the profession at large. These situations require more specific guttalipevide
appropriate guidance in everyday practice.

The Ethical Guidelines for Counseling Supervisors are intended to assist professionals by helping them:

1. Observe ethical and legal protection of clients' and supervisee' rights;

2. Meet thetraining and professional development needs of supervisees in ways consistent with clients' welfare
and programmatic requirements; and

3. Establish policies, procedures, and standards for implementing programs.

The specification of ethical guidelinesadrles ACES members to focus on and to clarify the ethical nature of
responsibilities held in common. Such guidelines should be reviewed formally every five years, or more often if
needed, to meet the needs of ACES members for guidance.

The Ethical Guidéhes for Counselor Educators and Counseling Supervisors are meant to help ACES members in
conducting supervision. ACES is not currently in a position to hear complaints about allegeahpdiance with

these guidelines. Any complaints about the ethichbbier of any ACA member should be measured against the
ACA Ethical Standards and a complaint lodged with ACA in accordancetjihoicedures$or doing so.

One overriding assumption untiéng this document is that supervision should be ongoing throughout a

counselor's career and not stop when a particular level of education, certification, or membership in a professional
organization is attained.

DEFINITIONS OF TERMS:

Applied Counseing Settings- Public or private organizations of counselors such as community mental health
centers, hospitals, schools, and group or individual private practice settings.

Supervisees Counselorsn-training in university programs at any level who wogkwith clients in applied
settings as part of their university training program, and counselors who have completed their formal education and
are employed in an applied counseling setting.

Supervisors- Counselors who have been designated within thirersity or agency to directly oversee the
professional clinical work of counselors. Supervisors also may be persons who offer supervision to counselors
seeking state licensure and so provide supervision outside of the administrative aegis of ancapdedihg

setting.

1. Client Welfare and Rights

1.01 The Primary obligation of supervisors is to train counselors so that they respect the integrity and promote
the welfare of their clients. Supervisors should have supervisees inform clienteyhatet being supervised and

that observation and/or recordings of the session may be reviewed by the supervisor.
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1.02 Supervisors who are licensed counselors and are conducting supervision to aid a supervisee to become
licensed should instruct theprvisee not to communicate or in any way convey to the supervisee's clients or to
other parties that the supervisee is himself/herself licensed.

1.03 Supervisors should make supervisees aware of clients' rights, including protecting clientsprightyo

and confidentiality in the counseling relationship and the information resulting from it. Clients also should be
informed that their right to privacy and confidentiality will not be violated by the supervisory relationship.

1.04 Records of th counseling relationship, including interview notes, test data, correspondence, the electronic
storage of these documents, and audio and videotape recordings, are considered to be confidential professional
information. Supervisors should see that thesdenals are used in counseling, research, and training and
supervision of counselors with the full knowledge of the clients and that permission to use these materials is
granted by the applied counseling setting offering service to the client. Thissmo&snformation is to be used

for full protection of the client. Written consent from the client (or legal guardian, if a minor) should be secured
prior to the use of such information for instructional, supervisory, and/or research purposes. Pdticiepplied
counseling setting regarding client records also should be followed.

1.05 Supervisors shall adhere to current professional and legal guidelines when conducting research with human
participants such as SectionlDof the ACA Ethical Standéds.

1.06 Counseling supervisors are responsible for making every effort to monitor both the professional actions,
and failures to take action, of their supervisees.

2. Supervisory Role
Inherent and integral to the role of supervisor are respatistilor:
a. Monitoring client welfare;
b. encouraging compliance with relevant legal, ethical, and professional standactinit@al practice;
c. monitoring clinical performance and professional development of supervisees; and
d. evaluating and certifying current performance and potential of supervisees for academic, screening,
selection, placement, employment, and credentialing purposes.

2.01 Supervisors should have had training in supervision prior to initiating theirgslepervisors.

2.02 Supervisors should pursue professional and personal continuing education activities such as advanced
courses, seminars, and professional conferences on a regular and ongoing basis. These activities should include
both counseling ansupervision topics and skills.

2.03 Supervisors should make their supervisees aware of professional and ethical standards and legal
responsibilities of the counseling profession.

2.04 Supervisors of posiegree counselors who are seeking siedéa$ure should encourage these counselors to
adhere to the standards for practice established by the state licensure board of the state in which they practice.
2.05 Procedures for contacting the supervisor, or an alternative supervisor, to dsatling crisis situations

should be established and communicated to supervisees.

2.06 Actual work samples via audio and/or video tape or live observation in addition to case notes should be
reviewed by the supervisor as a regular part of the ongoipervisory process.

2.07 Supervisors of counselors should meeting regularly intiaf&ce sessions with their supervisees.

2.08 Supervisors should provide supervisees with ongoing feedback on their performance. This feedback should
take a vaety of forms, both formal and informal, and should include verbal and written evaluations. It should be
formative during the supervisory experience and summative at the conclusion of the experience.

2.09 Supervisors who have multiple roles (e.g., bescclinical supervisor, administrative supervisor, etc.) with
supervisees should minimize potential conflicts. Where possible, the roles should be divided among several
supervisors. Where this is not possible, careful explanation should be conveyedupdhrisee as to the

expectations and responsibilities associated with each supervisory role.

2.10 Supervisors should not participate in any form of sexual contact with supervisees. Supervisors should not
engage in any form of social contact or fatgion which would compromise the supervisapervisee

relationship. Dual relationships with supervisees that might impair the supervisor's objectivity and professional
judgment should be avoided and/or the supervisory relationship terminated.

2.11 Supervisors should not establish a psychotherapeutic relationship as a substitute for supervision. Personal
issues should be addressed in supervision only in terms of the impact of these issues on clients and on professional
functioning.

2.12 Supervisrs, through ongoing supervisee assessment and evaluation, should be aware of any personal or
professional limitations of supervisees which are likely to impede future professional performance. Supervisors
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have the responsibility of recommending remediaistance to the supervisee and of screening from the training
program, applied counseling setting, or state licensure those supervisees who are unable to provide competent
professional services. These recommendations should be clearly and professiptattg@ in writing to the

supervisees who are so evaluated.

2.13 Supervisors should not endorse a supervisee for certification, licensure, completion of an academic training
program, or continued employment if the supervisor believes the supesvisgmired in any way that would

interfere with the performance of counseling duties. The presence of any such impairment should begin a process
of feedback and remediation wherever possible so that the supervisee understands the nature of the imgairment a
has the opportunity to remedy the problem and continue with his/her professional development.

2.14 Supervisors should incorporate the principles of informed consent and participation; clarity of

requirements, expectations, roles and rules; angiress and appeal into the establishment of policies and
procedures of their institutions, program, courses, and individual supervisory relationships. Mechanisms for due
process appeal of individual supervisory actions should be established and madhdeatead!l supervisees.

3. Program Administration Role

3.01 Supervisors should ensure that the programs conducted and experiences provided are in keeping with
current guidelines and standards of ACA and its divisions.

3.02 Supervisors should &eh courses and/or supervise clinical work only in areas where they are fully
competent and experienced.

3.03 To achieve the highest quality of training and supervision, supervisors should be active participants in peer
review and peer supervision peaures.

3.04 Supervisors should provide experiences that integrate theoretical knowledge and practical application.
Supervisors also should provide opportunities in which supervisees are able to apply the knowledge they have
learned and understancethationale for the skills they have acquired. The knowledge and skills conveyed should
reflect current practice, research findings, and available resources.

3.05 Professional competencies, specific courses, and/or required experiences expectgtisésaghould be
communicated to them in writing prior to admission to the training program or placement/employment by the
applied counseling setting, and, in case of continued employment, in a timely manner.

3.06 Supervisors should accept only thgeersons as supervisees who meet identified entry level requirements

for admission to a program of counselor training or for placement in an applied counseling setting. In the case of
private supervision in search of state licensure, supervisees sheealddmapleted all necessary prerequisites as
determined by the state licensure board.

3.07 Supervisors should inform supervisees of the goals, policies, theoretical orientations toward counseling,
training, and supervision model or approach on whietstipervision is based.

3.08 Supervisees should be encouraged and assisted to define their own theoretical orientation toward
counseling, to establish supervision goals for themselves, and to monitor and evaluate their progress toward
meeting these @us.

3.09 Supervisors should assess supervisees' skills and experience in order to establish standards for competent
professional behavior. Supervisors should restrict supervisees' activities to those that are commensurate with their
current level okkills and experiences.

3.10 Supervisors should obtain practicum and fieldwork sites that meet minimum standards for preparing student
to become effective counselors. No practicum or fieldwork setting should be approved unless it truly replicates a
counseling work setting.

3.11 Practicum and fieldwork classes would be limited in size according to established professional standards to
ensure that each student has ample opportunity for individual supervision and feedback. Supervisors in applied
courseling settings should have a limited number of supervisees.

3.12 Supervisors in university settings should establish and communicate specific policies and procedures
regarding field placement of students. The respective roles of the student couhselaiversity supervisor, and

the field supervisor should be clearly differentiated in areas such as evaluation, requirements, and confidentiality.
3.13 Supervisors in training programs should communicate regularly with supervisors in agencas used
practicum and/or fieldwork sites regarding current professional practices, expectations of students, and preferred
models and modalities of supervision.

3.14 Supervisors at the university should establish clear lines of communication among\vhentkelfield
supervisors, and the students/supervisees.

3.15 Supervisors should establish and communicate to supervisees and to field supervisors specific procedures
regarding consultation, performance review, and evaluation of supervisees.

33



3.16 Evaluations of supervisee performance in universities and in applied counseling settings should be available
to supervisees in ways consistent with the Family Rights and Privacy Act and the Buckley Amendment.
3.17 Forms of training that focus prinigron self understanding and problem resolution (e.g., personal growth
groups or individual counseling) should be voluntary. Those who conduct these forms of training should not serve
simultaneously as supervisors of the supervisees involved in thadraini
3.18 A supervisor may recommend participation in activities such as personal growth groups or personal
counseling when it has been determined that a supervisee has deficits in the areas of self understanding and
problem resolution which impede Higr professional functioning. The supervisors should not be the direct
provider of these activities for the supervisee.
3.19 When a training program conducts a personal growth or counseling experience involving relatively intimate
self disclosure, ga should be taken to eliminate or minimize potential role conflicts for faculty and/or agency
supervisors who may conduct these experiences and who also serve as teachers, group leaders, and clinical
directors.
3.20 Supervisors should use the followi prioritized sequence in resolving conflicts among the needs of the
client, the needs of the supervisee, and the needs of the program or agency. Insofar as the client much be protected
it should be understood that client welfare is usually subsumedi@ndl and state laws such that these statutes
should be the first point of reference. Where laws and ethical standards are not present or are unclear, the good
judgment of the supervisor should be guided by the following list.

a. Relevant legal and ethicstandards (e.g., duty to warn, state child abuse laws, etc.);

b. Client welfare;

c. Supervisee welfare;

d. Supervisor welfare; and

e. Program and/or agency service and administrative needs.
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ACA Code of Ethics Preamble

The American Counseling Association is an educational, scientifiqQrafessional organization whose
members work in a variety of settjs and serve in multiple capacities. ACA members are dedicated to
the enhancemewntf human development throughout the life span. Association meméergnize
diversity and embrace a cressaultural approach in support of tinorth, dignity, potential, ash
unigueness of people within their social andtural contexts.

Professional values are an important way of living out an ethcoaimitment. Values
inform principles. Inherently held values that gume behaviors or exceed prescribed
behaviors are daply ingrained inthe counselor and developed out of personal dedication,
rather than thenandatory requirement of an external organization.

ACA Code of Ethics Purpose

The ACA Code of Ethicserves five main purposes:

1.TheCodeenables the associatiorctarify to current anéuture members, and to those served by members, the nature of
the ethical responsibilities held in commontsymembers.

2. TheCodehelps support the mission of the association.

3. TheCodeestablishes principles that define ethical elieand best practices of association members.

4TheCodeserves as an ethical guide designed to assist members in constructing a professional coursieatftaetion
serves those utilizing counseling services and best promotes the values of thengquiogession.

5. TheCodeserves as the basis for processing of ethmalplaints and inquiries initiated against memioéthe
association.

The ACA Code of Ethicsontains eight main sections tlhakdress the following areas:

Section A: The Counselingelationship

Section B: Confidentiality, Privileged Communicatiand Privacy

Section C: Professional Responsibility

Section D: Relationships With Other Professioisastion E: Evaluation, Assessment, and InterpretSt@mtion
F: Supervision, Traininggnd Teachingection G: Research and Publication

Section H: Resolving Ethical Issues

Each section of th&CA Code of Ethidsegins with an Intiduction. The introductions to each section discuss what
counselors should aspire to with regard to ethidzhar and responsibility. The Introduction helps set the franihat
particular section and provides a starting pthiat invites reflection on the ethical mandatesa&imed in each part
of the ACA Code of Ethics.

When counselors are faced with egthidilemmas that are difficult to resolve, they are expected to engage in a
carefully considered ethical decistomaking process. Reasonable differences of opinion can and dareri
counselors with respect to the ways in whiches] ethical prinples, and ethical standards would be applied when they
conflict. While there is no specific ethical decisimaking model that is most effectiv@unselors are expected to
be familiar with a crediblenodel of decision making that can bear public scramy its application.

Through a chosen ethical decisioraking process and evaluation of the context of the situation, dotsese
empowered to make decisions that help explaadapacity of people to grow and develop.

A brief glossary is given to prale readers with a coise description of some of the terms used iAthA Code of
Ethics.



Section A-The CounselingRelationship

Introduction

Counselors encourage client growth dedelopment in ways that foster the iatgrand welfare of clientand
promote formation of healthy relationshi@ounselors actively attempt to understdr@diverse cultural
backgrounds of the clients they serve. Counselors gidorexheir own cultural identities and hdvese affect their
values and beliefs abailite counseling process.

Counselors are encouraged to contatto society by devoting a portiontbéir professional activity to services for
which there is little or no financial retufpro bono publico).
A. 1. Welfare of Those Servedy Counselors
A. 1.a. Primary Responsibility
The primary responsibility of couriees is to respect the dignity anddmmote the welfare of clients.
A.1l.b. Records
Counselors maintain records necesgaryendering professional services to their clients and ageddoy laws,
regulations, or agency or institution procedures. Counselors incldigeestiind timely documentation in their
client records to facilitate traelivery and continuity of needeérvices. Counselors take reasonatdgs to
ensure that dagnentationn records accurately reflects client progress and services providedrdfaze made
in client records, cowselors take steps to properly noted¢berection of such errors accordittggagency or
institutional policies(See A.12.9.7., B.8.6.9., G.2.}.)
A.l.c. Counseling Plans
Counselors and their clients wgdintly in devising integrated couns®j) plans that offer reasonable prieenof
success and are consistent with abilities and circumstances of Gamiselors and clientsgularly reviewcounseling
plans to assess their comul viability and effectiveness, respagtthe freedom of choice of clien{See A.2.a.,
A2.d., Al2g)
Aid. Support Network Involvement
Counselors recognize that support networks hold vari@anmgs irthe lives of clients and considefisting
the support, understandingnd involvement of others (e.geligious/spiritual/community leadefamily
members, friends) as positive resources, when appropriate, with client consent.
A.l.e. Employment Needs
Counselors work with their client®nsidering employment in jobs tree consistent with the overall abilities,
vocational limitations, physical restiiens, general temperament, inter@stl aptitude patterns, social skills,
education, gegral qualifications, andther relevant characteristics anéeds of clients. When appropriate,
counselors appropriately trained in career development will assist ptatteenent of clients in positions tlzae
consistent with the interest, culture, dmel welfare of clients, employeesyd/or the public.
A.2. Informed Consent in the Counseling RelationshifSee A. 12.9.,B.5.,B. 6.b., E.3,,E. 1BA..c., G.2.a.)
A.2.a. Informed Consent
Clients have the freedom to choegeether to enter into or resam in a counseling relationship and need
adequate information about the ceelimg process and the counselor. Gelors have an obligation to reviewariting
and verbally with clients theghts and responsibilities of both the counselor and thet.diformedconsent is an
ongoing part of theounseling process, and counsefppropriately document discussiongddrmed consent
throughout the counseling relationship.
A.2.b. Types of InformationNeeded
Counselors explicitly explain to clierttse nature of all services providethey inform clients about issues suash

but not limited to, the followingthe purposes, goals, techniquesgcprures, limitations, potential risksnd
benefits of services;theounsel or 6 s q uias] andfralecaat experience;,tonationeotl e n
services upon the inpacitation or death of a counseland other pertinent informatio@ounselors take
steps to ensure theltents understand the implications of diagnosis, the intended use of tasfsoaisdfees, and
billing arrangements.

Clients have the right to confidentigland to be provided with an expktion of its limitations (including how
supervisors and/or treatment teprofessionals are involved); to obtalear information about #ir recordsto
participate in the ongoing coseling plans; and to refuse any servimesiodality change and to be advisédhe
consequences of such refusal.

A.2.c. Developmental and CulturalSensitivity
Counselors communicate infortiwa in ways thaare both develapentally and culturally appropria€ounselors
use clear and understafute language when discussing isse&sgted to informed consent. Whelrents have
difficulty understandinghe language used by counselors, fiveyide necessaservices (e.g., eanging for a
gualified interpretepr translator) to ensure comprebiem by clients. In collaboration with clients, counselors
consider culturamplications of informed consent pedures and, where possible, colorseadjust thie practices



accordingly.

A.2.d. Inability to Give Consent
When counseling minors or persamgble to give voluntary consent, ceellors seek the assent of clients tuises,
and include them in decision making as appropriate. Counsetmgnizehe need to balance the etidirights
of clients to make choices, their capacity to give consent or &ssegeive services, and parentafamilial legal
rights and responsihtiles to protect these clients and mekeisions on their behalf.

A.3.Clients Served by Others
When counselors learn that thelients are in a professional relattip with another mental health fessional,
they request release from clients to inform the other professiand strive to establish positive aotiaboratve
professional relationships.

A.4. Avoiding Harm and Imposing Values

A.4.a. Avoiding Harm
Counselors act to avoid harming treients, trainees, and research pgrtiots and to minimize or to remedy
unavoidable or unanticipated harm.

A.4.b. Personal Values
Counselors are aware of their owalues, attitudes, beliefs, and beloas and avoid imposing values that

are inconsistent with counseliggals. Counselors respect the dsitgrof clients, trainees, and research
participants.

A.5. Roles and RelatioshipsWith Clients (see F.3,, F.10,, G.3.)

A.5.a. Current Clients
Sexual or romantic counseélatient interactions or relationships with et clients, their romantic partnerstlueir
family members are prohibited.

A.5.b. Former Clients
Sexual or romatic counseldrclientinteractions or relationships with former clients, their romantiapast or
their family members are prohibited for a period of 5 years following the last professiotsaitcGounselors,
before engaging isexual or romantic teractions orelationships with clients, theirmoantic partners, or client
family members after 5 years following tleest professional contact, denstrate forethought and document
(in written form) whether the interigns or relationship can be wed aexploitive in some way and/evhether
there is still potential to harthe former client; in cases of poteh exploitation and/or harm, theunselor
avoids entering such art@maction or relationship.

A.5.c. Nonprofessional Interaction®r Relationships (Other Than Sexual or Romantidnteractions or Relationships)
Counselorclient nonprofessionaklationships with clients, former clients, their romantic partnersheir
family members should keevoided, except when the interaction is pasdigtbeneficial to the client.

See A.5.d.

Af5.d. Pote?]tially Beneficiallnteractions
When a counseloclient nonprofesional interaction with a client éormer client may be potentiallyeneficial
to the client or formeclient, the counselor must doment in case records, prior to the intéicac(when
feasible), the rationale feuch an interaction, the potenttanefit, and anticipated consequerfoeghe client
or former client anather individuals significantly involvedith the client or famer client. Such interactions
should be initiated witappropriate client consent. Where
unintentional harm occurs to tleéent or former client, or to andlividual significantly involved withthe
client or former client, due tthe nonprofessional intaction,the counselor must show eviderodfean
attempt to remedy sudharm. Examples of potentially beficial interactions include, but anet limited to,
attending a formal cemony (e.g., a wedding/commitmeatremony or graduation); purcivag a rvice or
product providedy a client or former client (excepg unrestricted bartering); hospitaits to an ill family
member; mutuahembership in a professional asation, organization, or communitgee A.5.c.)

A.5.e. Role Changes in th@rofessional Relationship

When a counselor changes a rfvtem the original or most recent daacted relationship, he or she obtains
informed consent from the client aegplains the right of the client refuse services related to the change.
Examples ofole changes include

1. changing from individual to refi@nship or family counseling, eice versa;

2. changing from a nonforensic evaluative role to a therapeutic role, or vice versa;

3. changing from a counselor to a researcher role (i.e., enldiergs agesearch participantr vice versa,

and

4. changing from a counselor to a mediator role, or vice versa.

Clients must be fully informed of aiapticipated consequences (e.g., finarieighl, personal, or therapeutic) of

counselor role changes.



A.6. Rolesand Relationshipsat Individual, Group, Institutional, and Societal Levels

A.6.a. Advocacy
When appropriate, counselors adate at individual, group, instiional, and societal levels to examine potential
barriers and obstacles that inhibit accesgoaride growth andevelopment of clients.

A.6.b. Confidentiality and Advocacy
Counselors obtain client conseprior to engaging in advocacy effods behalf of an identifiable client to
improve the provision of services aadvork toward removal aystemidoarriers or obstacles that inhibitesit
access, growth, and development.

A.7.Multiple Clients
When a counselor agrees to provide counseling services to two or more persons who have a relationship, the
counselor clarifies at the outsghich persoror persons are clientégd the nature of the relationshtpe
counselor will have with eachvolved person. If it becomes appat that the counselor may be called upon to

perform potentially confliehg roles, the counselor will clarifgdjust, owithdraw from roles apppriately. (see
A8.a., B.4)

A.8. Group Work (see B.4.a)

A.8.a. Screening
Counselors screen prospective groapnseling/therapy participants. @ extent possible, counselors select
members whose needs and goals are compatiblgedth of the group, who will not impede the groupress,
and whose webeing will not bgeopardized by the group experience.
A.8.b. Protecting Clients
In a group setting, counselors take reasonable precautions to plietgstfrom physical, emotial, or
psychological trauma.
A.9. End-of-Life Care for Terminally Ill Clients
A.9.a. Quality of Care
Counselors strive to take measures that enable clients
1. to obtain high quality endf-life care for their physical, emotionabcial, and spiritual needs;
2. to exercise the highest degreesel-determination possible;
3. to be given every opportunipossible to engage in informed decision making regardingetheif-life care;
and
4. to receive complete and adequatsessment regarding their abilitytake ompetent, rational decisioos their own
behalf from a mental health professional who is egpe&d in enaf-life care practice.
A.9.b. Counselor Competence;hoice, and Referral
Recognizing the personal, moralhd competence issues relatecndof-life decisions, counselors may
choose to work or not work with tamally ill clients who wish to exploreir endof-life options. Counselors
provide appropriate referral infoiation to ensure that clients receive the necessary help.
A.9.c. Confideniality
Counselors who provide services@aominally ill individuals who are caidering hastening their own deattes/e
the option of breaking or nbreaking confidentiality, dependimmg applicable laws and the specific
circumstances of the situationdaafter seeking consultation or supgion from appropriate professioraaid
legal parties¢see B:5.c., B.7.c.)

A.10. Fees and Bartering

A. 10.a. Accepting Fees From Agency Clients
Counselors refuse a private feeotiner remuneration for renderiisgwvices to persons who are entithex
such services throughtheounsel or 6 s e mditutiony The gpliciesgfe pastigulagemcy nay
make explicit provision®r agency clients to receive caaling services from members of staff in pivate
practice. In such stances, the clients must be infornoédther options open to theshould they seek private
counselingservices.

A. 10.b. Establishing Fees
In establishing fees for professiomalnseling services, counselorssidar the finacial status of clients and
locality. In the event that the eslighed fee structure is inappropridte a client, counselors assist clieirts
attempting to find comparabkervices of acceptable cost.

A.10.c. Nonpayment of Fees
If counselors intend tose collectioragencies or take legal measures to collect fees from clients who playnot
for services as agreed upon, thiest inform clients of intended &ons and offer clients the opponity to make
payment.

A. 10.d. Bartering
Counselors may Ioter only if therelationship is not exploitive or hafat and does not place the counsetoan



unfair advantage, if the client requests it, and if such arrangements are an accepted practicefaessimgsan
the community. Coungas consider th cultural implicationsf bartering and discuss relevant conasitis clients and
document such agmeents in a clear written contract.

A.10.e. Receiving Gifts
Counselors understand the dbages of accepting gifts from clients and recognize thaineultures, small
gifts are a token of respect and showing gratitude. When detegmihether or not to accept a dgitbm clients,

counselors take intaccount the therapeutic relatginp, the monetary value of the gdt, c |l i ent 6 s

forgivingthegi ft, and t he -cfawantgdrdeclidrng thengftt i vati on

A. 11. Termination and Referral

A.11.a. Abandonment ProhibitedCounselors do not abandon ogleet clients in counseling. Couihmes assist in
making appropriate eangemats for the continuation dfeatment, when necessary, durirtgiiruptions such as
vacations, illnessnd following termination.

A.11.b. Inability to Assist Clients
If counselors determine an inability to be of professional assistanbers, they @oid entering or caimuing
counseling relationship&ounselors are knowledgeable about culturally and clinically appropriate referral
resources and suggest thalternatives. If clients decline the giegted referrals, counselors shaliktontinue th
relationship.

A.11.c. Appropriate Termination

Counselors terminate a counselmationship when it becomes reagbly apparent that the client hanger
needs assistance, is not likédybenefit, or is being harmed by tiomed counseling. Counsetomayterminate
counseling when in je@pdy of harm by the client, or anottigerson with whom the client hagedationship, or
when clients do nqgtay fees as agreed upon. Counsgionside pretermination counseling and recommend
other service pnaders when necessary.

A.1 1.d. Appropriate Transfer of Services
When counselors transfer or refdients to other practitioners, they ensure that appropriate clinical and
administrative processes are g@ated and open communicatiormsintained with botlelients and
practitioners. o

A. 12. Technology Applications

A.12.a. Benefits and Limitations L o ) o )

Counselors inform clients of the ladits and limitations of using inforrtian technology applications in the

counseling process and in busin&dihg procedues. Such technologies include but are not limited to computer

hardware and software, telephones, the World Wide Web, the Internetasaéasment instruments and othercom
munication devices.

A. 12.b. TechnologyAssistedServices ] ] ) ] ) )

When providing technogaﬁassysteaﬂlstance counseling services, colmsedetermine that clients are intel
lectually, emationally, and physicaltapable of using theé application ahdt the application is appropriafiar
the neéds of clients.

A. 12.c. Inappropriate Servics ) ] o

When technologyassisted distance counseling services are deemgpropriate by the counselor oretit,
counselors consider delivering services face to face.

A.12.d. Access . o o .

Counselors provide reasonableess to computer applications whanoviding technologyassisted diance
counseling services.

A. 12.e. Laws and Statutes ] ) )
Counselors ensure that the useéeshnology does not violate the laofsany local, state, national, or-in
ternational entity and observe all relevant statutes.

A. 12.f. Assistance . _ ) . o )

Counselors seek business, legal, tectnical assistance when using tedbgy applications, particularkyhen
the use of such applications crosses state or national boundaries.

A. 12.g. Technology and InformedConsent. ]

As part of the process establishing informed consent, counselors dddtewing:. )

1. Address issues related to the diffity of maintaining the confidérlity of electronically transmitted
communications. _ _

2. Inform clients of all colleaguesupervisors, and employees, sasthformational Technology (IT)
administrators, who might have authorized or unauthorized aocekectronic transmissions.

3. Urge clients to be aware of alithorized or unauthorized users _ _

including family members and kelv employees who have accesarny technology clients may usetlire

counseling process. _ L _ _ _ _

Inform clients of pertinent legal rights and limitations governing the practice of a professistat@dines or

international boundaries. o ) o _

Use encrypted Web sites anghail communications to e ensureconfidentiality when possible.

When the use of encryption is ipaissible, counselors notify clientstal fact and limit electronic tramgssions to

eneral communicatiofisat are not client specific. _ o
nform clients if and for how longrchival storage of transaction records are maintained.

Discuss the possibility of tenblogy failure and alternate methods of service delivery.

©WooN oo A

Inform clients of emergency predures, such as calling 911 doeal crisis hotline, when the counselor is not

n



available.
10. Discuss time zone differencésc¢al customs, and cultural or language differences that might impact service
delivery.

11. Inform clients when technologgssisted distance counselingvgsss are not covered by insurance.
(See A2)

A. 12.h. Sites o the World Wide Web
Counselors maintaining sites on iNerld Wide Web (the Internet) do the following:

1. Regularly check that electrorioks are working and professiaity appropriate.

2. Establish ways clients can contt counselor in case of techogy failure.

3. Provide electronic links to revant state licensure and praiiesal certification boards to gest consumer
rights and facilitateddressing ethical concerns.

4. Establish a method for verifyirgient identity.

5. Obtain the written consent thelegal guardian or other authorized legal representative prior toirensiervices
in the event the client is a minor child, an adult whagallg incompetent, or an adulcapable of giving informed
consent.

6. Strive to provide a site that iscgssible to persons with disabilities.

7. Strive to provide translation pabilities for clients who have a different primary language while also addressing
the imperfect naire of such translations.

8. Assist clients in determining thelidity and reliablity of informationfound on the World Wide Web anther
technology applications.

Section B- Confidentiality, Privileged Communication,and Privacy

Introduction

Counselors recognize that trust is anesstone of the counseling relationship. Counselors aspire to earn the trust of

clients by creating an ongoing parstap, establishing and upholding agprate boundaries, and maintaining €on

fidentiality. Counselors communicatee parameters of confidentiality ircalturally competent manner.

B. 1. Respecting Client Rights

B. 1.a. Multicultural/Diversity Consider ations
Counselors maintain awareness aadsitivity regarding cultural meags of confidentiality and privacy.
Counselors respect differing vieteavard disclosure of informatio@ounselors hold ongoing discussiovith
clients as to how, when, amdth whom information is to bshared.

B. 1.b. Respect for Privacy
Counselors respect client rightspiavacy. Counselors solicit privatdanmation from clients only when it is
beneficial to the counseling process.

B.1.c. Respect for Confidentiality
Counselors do not share confidentbrmation without client consewt without sound legal or ethical
justification.

B.1.d. Explanation of Limitations
At initiation and throughout the counseling process, counselfasrnirclients of the limitatioa of
confidentiality and seek to identifgreseeable situations in which éalentiality must be breachecee

A.2.b.)EXCeptions

B.2.a. Danger and LegaRequirements
The general requirement that cealors keep information confident@dbes not apply hven disclosure irequired
to protect clients or ideffied others from serious and foregbke harm or when legal requments demand that
confidential infomation must be revealed. Counsetarasult with other professionals whiardoubt as to the
validity of an excepon. Additional considerations appishen addressing eraf-life issues.
See A.9.c.

B.(2.b. Cont;gious, LifeThreatening Diseases
When clients disclose that they hawdisease commonly known to be botmmunicable and life threategj,
counselors may be justified in disdlog information to identifiable thirgarties, if they are known to be at
demonstrable and high risk of ¢aarcting the disease. Prior to makiagisclosure, counselors confirm ttragre
is such a diagnosis aadsess thatent of clients to inform the thindarties about their disease or t@age in any
behaviors that may bermful to an identifiable third party.

B.2.c. CourtOrdered Disclosure

When subpoenaed to release odafitial or privileged infanationwi t hout a <cl i eselor®s p ¢
obtain written, informed caent from the client or take stepsptohibit the disclosure or have it lirad as
narrowly as possible due potential harm to the client or cagling relationship.

B.2.d. Minimal Disclosure
To the extent possible, clients améormed before confidential inforation is disclosed and are invohiedhe
disclosure decisiemakingprocess. When circumstancesjuge the disclosure of confidentiaformation,



only essentianformation is revealed.

B.9. Information Shared With Others

B.3.a. Subordinates
Counselors make every effort to enghiegt privacy and confidentiality afients are maintained by subordinates,
including employees, supervisees, students, clerical assistatolunteers see F.1. c.)

B.3.b. Treatment Teams
When client treatment involves a tinoed review or participation by a treegnt team, the client will be informed
the teambs e x tos,infermatian betngy sthared, anah fhepsEss of sharing such information.

B.3.c. Confidential Settings
Counselors discuss confidential imfation only in settings in which thegn reasonably ensure client privacy.

B.3.d. Third-Party Payers
Counselors disclose informationttord-party pgers only when clientsave authorized such disclosure.

B.3.e. Transmitting Confidential Information
Counselors take precautions to enskieeconfidentiality of informatiotransmitted through the use of qouters,
electronic mail, facsimile nahines, ¢lephones, voicemail, awering machines, and other electraricomputer
technology(see A.12.9)

B.3.f. Deceased Clients
Counselors protect the confideniyabf deceased clients, consistent idbal requirements and agency or
setting policies.

B.4.Groups and Families

B.4.a. Group Work
In group work, counselors clearly explain the importance and pagasrof confidentiality for the spiéic group
being entered.

B.4.b. Couples and Family Counseling
In couples and family counseling, csators cleayl define who is consideréddt he cl i ent 0 ammd di s
limitations of confidentialityCounselors seek agreement and demt in writing such agreement amatiig
involved parties having capacitygove consent concerning eaicm d i v igltt 1o eohfiGestiality and any
obligation to preserve the cadintiality of information known.

B.5. Clients Lacking Capacity to Give Informed Consent

B.5.a. Responsibility to Clients

When counseling minor clients adult clients who lack the capacitygive voluntary, informed consent,
counselors protect the confidentiyalof information received in theounseling relationship as specified by federal
and state laws, written policiesyd applicable ethical standards.

B.5.b. Responsibility to Parents andlegal Guardians
Counselors inform parents and legabrdians about the role of coulzge and the confidential nature thie
counseling relationship. Couges are sensitive to the culturaldrsity of families and respect thénarent rights
and responsibilities oparents/guardians over the welfare of their children/charges acctodaw.
Counselors work to establish, as appropriate, collaborativitoredhips with parents/guardiansttest serve
clients.

B.5.c. Release of Confidentidhforma tion
When counseling minor clients adult clients who lack the capacitygive voluntary consent to release
confidential information, counselosgek permission from an appragig third party to disclose informan. In
such instances, counselangorm clients consistent with thdevel of understanding and taketcudlly
appropriate measures to spfard client confidentiality.

B.6. Records

B.6.a. Confidentiality of Records

Counselors ensure that recordskapt in a secure location and ttoaly authorized persons have acdess
records.

B.6.b. Permission to Record

Counselors obtain permission fraents prior to recording sessiotigough electronic or other means.

B.6.c. Permission to Observe
Counselors obtain permission fraients pior to observing counselirgessions, reviewing session transcripts, or
viewing recordings of sessions withpervisors, faculty, peers, or otherthin the training environment.

B.6.d. Client Access
Counselors provide reasonableess to records andpes of recorde’hen requested by competentectis.
Counselors limit the accessadients to their records, or portionstheir records, only when thereasmpelling
evidence that such accessuld cause harm to the clie@ounselors document thegreest ofclients and the
rationale for witlnolding some or all of the recordtime files of clients. In situationsvalving multiple clients,
counselors provide individual clients with otise parts of records that related



directly to them and do nanclude confidential information relatedaay other client.
B.6.e. Assistance With Records
When clients request access to thewords, counselors provide assige and consultation in interpngg
counseling records.
B.6.f. Disclosure or Transfe
Unless exceptions to confidentiality exist, counselors obtain writtemgseon from clients to disclose tvansfer
records to legitimate thirparties. Steps are taken to ensure that receivers of counseling records are sensitive to
their confidentiahature.
(See A.3.,E.4)
B.6.9. Storage and Disposal Aftefermination
Counselors store records following termination of services to ensamnadale future access, maintagcords
in accordance with state afetleral statutes governing recordsd dspose of client records anther sensitive
materials in a mannéhnat protects client confidentialitVhen records are of an artisticttma, counselors
obtain client (or guardian) consent with regardsandling of such records or dooants.(see A.b.)
B.6.h. Reasonable Precaution€ounselors take reasonable préicans to protect client confidentigt in the event
of t he ctamimator df gractiwes incapacityy death(see c.2.n)
B.7. Research and Training
B.7.a. Institutional Approval
When institutional approval isgaired, counselors provide accurat®rmation about their researphoposals
and obtain approval prido conducting their research. Theynduct research in accordance wité approved
research protocol.
B.7.b. Adherence to Guidelines
Counselors are responsible for uistianding and adhering to state, federal, agency, or institutional policies or ap
plicable guidelines regarding camdintiality in their research practices.
B.7.c. Confidentiality of Information Obtained in Research
Violations of participant privacy and confidentiality are risks of pasitdn in research involving human
participants. Investigators maintainra@earch records in a secure manner.
They explain to participants the riséiviolations of privacy and confideality and disclose to participants any
limits of confidentiality that reasaibly can be expected. Regardless of the degree to which confidemtilality
be maintained, investigators mdgclose to participants any limits@nfidentiality that reasonably cde
expected(See G. 2.e.)
B.7.d. Disclosure of Researchnformation
Counselors do not disclose confitlehinformation that reasonabbould lead to the identification of a
research participant unless they hakiéaned the prior consent of thperson. Use of data derived from
counseling relationships for purposdggraining, research, or publicatiasm confined to content that is dis
guised to ensure the anonymity of itdividuals involved(See G.2.a., G.2.d.)
B.7.e. Agreement for Identification ] ) ) S o
Identification of clients, students, supervisees in a presentation orlakion is permissible only when thegve
reviewed the material anabreed to its presentation or pahlion.(See G.4.d.)
B.8. Consultation
B.8.a. Agreements
When acting as consultants, counse seek agreements among alltigarinvolved concerning each
i ndividual 6s r i theobligation af eachandividuabheesetve ahfidential,informatioand
the limits of confdentiality of information shared by others.
B.8.b. Respect for Privacy
Information obtained in a consirg relationship is discussed for fessional purposes only with persalirectly
involved with the case. Wrén and oral reports present omlgta germane to the purposes of the consultation,
and every effort is made to protect client identity and to awaitlie invasion of privacy.
B.8.c. Disclosure of Confidentialnformation
When consulting with colleagues, counselors do not disclose conéileriormation that reasonabbould
lead to the identification of @ient or other person or organt&an with whom they have a codgntial
relationship unless they hagbtained the prior consent of tperson or organization or the disiioe canat be
avoided. They ddose information only to the extemécessary to achieve the purposabefconsultation(See
D.2.d)

SeC“ on C‘ ProfessionalResponsibility

Introduction

Counselors aspire to open, honesig accurate communication diealing wth the public and other
professionals. They practice in a d@triminatory manner within th@oundaries of professional and g@nal
competence and have apensibility to abide by theCA Codeof Ethics.Counselors actively partate in local,
state, and national ssciations that foster the devetopnt and improvement of counsgl Counselors advocate to




promotechange at the individual, groupstiutional, and societal levels thatgrove the quality of life for

individuals and groupsna remove potential barriers to the provision or accespmpriate services being

offered. Counselors have a responsibilityhie public to engage in counseling practices that are based on rigorous
research methodologies. In additicounselors engagn selfcare activies to maintain and promote their
emotional, physical, mental, and sjpial wellbeing to best meet their pessional responsibilities.

C.1. Knowledge of Standards
Counselors have a responsibilityréad, understand, and follow tR€A Code of Ethicand adhere to applicable
laws and regulations.

C.2. Professional Competence
C.2.a. Boundaries of Competence
Counselors practice only within tlh®undaries of their competendssed on their education, training,
supervised experience, stateladional professional credentials, aappropriate professional experience.
Counselors gain knowledge, personal awareness, sensitivity, and skillsrpédiworking with a diverse client
population(See A9.b., C.4.e, E2,F211.b.)
C.2.b.New Specialty Areas oPractice
Counselors practice in specialtyas new to them only after appregpe education, training, and swised
experience. While developirgiills in new specialty areas, coulase take steps to ensure the cotapee ottheir
work and to proteatthers from possible harifbee F.6.1.)
C.2.c. Qualified for Employment
Counselors accept employment only for positions for which they aréieglibir education, training, supervised
experience, state and national prei@sal credentials, and approprigfessional experience. Counselairs for
professional counseling ptisns only individuals who are quiiid and competent for those positions.
C.2.d. Monitor Effectiveness
Counselors continually monitor theiffectiveness as professionals dakk steps to improve when necessary.
Counselors in private practice taleasonable steps to seek peer sigien as needed to evaluate theiicelcy as
counselors.
C.2.e. Consultation on EthicalDbligations
Counselorgake reasonable stepsctansult with other counselors otated professionals when they have
guestions regarding their ethicaligations or professional practice.
C.2.f. Continuing Education
Counselors recognize the need foticaring educatioto acquire and mdiain a reasonable level of awareness of current
scientific and professionalfermation in their fields of activity. Thegke steps to maintain competencthaskills they
use, are open to new pealures, and keep current with tiverse populations and specific popialas with whom
they work.
C.2.g. Impairment
Counselors are alert to the signsropairment from their own physical, mental, or emotional problems and
refrain from offering or providingrofessional services wheunch inpairment is likely to harm a client or others.
They seek assistance for piashs that reach the level of professiomadairment, and, if necessary, tHwit,
suspend, or terminate their f@ssional responsibilities until such tinhes deternmed that they may safalgsume
their work. Counselors assistlleagues or supervisors in recogmigtheir own professional impairmeamd
provide consultation and assisce when warranted with colleagwesupervisors showing signs of impagntand
intervene as appropriatepgoevent imminent harm to clien{SeeA.11.b., F.8.b.)
C.2.h. Counselor Incapacitation ofTermination of Practice
When counselors leave a practiteey follow a prepared plan faransfer of clients and files. Couthses
prepare and disseminatetoianlent i fi ed coltl®edigaroorn Pl andehtbandctuhs
files in the case of theincapacitation, death, or termith@n of practice.

C.3. Advertising and SolicitingClients

C.3.a. Accurate Adverising
When advertising or otherwise repeating their services to the publiounselors identify their credentialsan
accurate manner that is not false, misleading, deceptive, or fraudulent.

C.3.b. Testimonials
Counselors who use testimonials do swiicit them from current clientsor former clients nor any other
persons who may be vulnerableuttdue influence.

C.3.c. Statements by Others
Counselors make reasonable effeotensure that statements madethers about them or the professmin
counseling are accurate.

C.3.d. Recruiting Through Employment
Counselors do not use their placéd€mployment or institutional affdtion to recruit or gain clients,



supervisees, or consultees for their private practices.
C.3.e. Products and Training Adrertisements
Counselors who develop produotgated to their profession or caunct workshops or training evergssure
that the advertisements @anning these products or eventsareurate and disclose adequaftermation for
consumers to makefiormed choicegSee C. 6.d.)
C.3.f. Promoting to Those Served
Counselors do not use counseling, teaching, training, or supervikdrgnehips to promote their pradts or
training events in a manntat is deceptive or would exertdure influenceon individuals whamay be
vulnerable. However, cosgelor educators may adopt textbooks they have authored for instrugtigpases.
C.4. Professional Qualifications
C.4.a. Accurate Representation
Counselors claim or imply only dessional qualificationsctually conpleted and correct any known mis
representations of their qualifications by others. Counselors truthfulsesg the qualifications of their pro
fessional colleagues. Counselatsarly distinguish between paid amalunteer work experienand ae

curately describe their continuing education and specialized tra(geg.C.2.a.)
C.4.b. Credentials

Counselors claim only licenses ortdecations that are current and good standing.
C.4.c. Educational Degrees

Counselors clearly differdiate béween earned and honorary degrees.
C.4.d. Implying Doctoral-Level Competence
Counselors clearly state their highestned degree in counseling or closelgted field. Counselors do not iy
doctoratlevel competence whaemly possessingantae r 6 s doengeling @ a related field by refag to

t hemsel ves aalingfcantextwhen theiralocmraganot in counseling or related field.
C.4.e. Program Accreditation Status

Counselors clearly state the acdegtitin statusf their degree progranad the time the degree was earned.
C.4.1. Professional Membership

Counselors clearly differentiateteen current, active membershg=l former memberships in asstoizs.
Members of the American Casgling Association st clearly diffeentiate between professional nisership,
which i mplies the possessiseling, anfl requiar meenbesshiphehismna st e

open to individuals whoset&rests and activities are consistetth those of ACA bugaire not qualied for
professional membership.

C.5. Nondiscrimination
Counselors do not condone or engagdiscrimination based on age, cultusability, ethnicity, race, religion/
spirituality, gender, gender identiggxual orientation, marital statysartnership, language preference,
socioeconomic status, or any basispribed by law. Counselors do notatiiinate against clients, students;em
ployees, supervisees, or research pagtits in a manner that has a negativeact on these persans
C.6.Public Responsibility
C.6.a. Sexual Harassment
Counselors do not engage in or done sexual harassment. Sexusghssment is defined as sexual staikion,
physical advances, or verlml nonverbal conduct that is sexuahature, that occarin connection with
professional activities or roleand that either
1. is unwelcome, is offensive, or ates a hostile workplace or lesig environment, and counseld&rsow or are
told this; or

2. is sufficiently severe or intense to be perceived assramd to aeasonable person in the contextvhich the
behavior occurred.

Sexual harassment can consist of a single intense or severe actiglerpatsistent or pervasive acts.
C.6.b. Reports to Third Parties

Counselors are accurate, honest,@sjdctive in reporting their profe®nal activities and judgments tqoappriate

third parties, includingourts, health insurance companieese who are the recipients of evabrareports, and
others(See B.3., E.4.)

C.6.c. Media Presentations
Whencounselors provide advice comment by means of public leices, demonstrations, radio or tésson

programs, prerecorded tapgs;hnologybased applicationgyrinted articles, mailed material, other media,
they take reasonable precautions to endoat

1. the statements are based oprapriate professional counsg literature and practice,
2. the statements are otherwise caesisvith theACA Code of Ethicgnd

3. the recipients of the information are not encouraged to infeatpatfessional amseling reléonship has
been established.

C.6.d. Exploitation of Others Counselors do not exploit others in tipeafessional relationshipSee C.3.e.)



C.6.e. Scientific Bases for Treatment Modalities
Counselors use techniques/ procedunesdalitiesthat are grounded itheory and/or have an empirical or
scientific foundation. Counselors who not must define the techniquesf ocedur es as -iunpr
opi ngo and e x plaad ethicdl domsidgratidn® af tskggh techmiguespsedures and take
steps to protect clients from possibkrm.(see A.4.a., E5.c., E5.d.)

C.7. Responsibility to OtherProfessionals

C.7.a. Personal Public Statements

When managing personal statemenis public context, counselors clartfyat theyare speaking from their
personal perspectives and that they not speaking on behalf of all counselors or the profession.

Section D- Relationships WitlDther Professionals

Introduction
Professional counselors recognize that the quality of their ititaraavith colleagues can influence theality
of services provided to clients. They work to become knowledgabbl# colleagues within and outsithe field
of counseling. Counselodgvelop positive working relatiships and systems of communicatiaith colleagues
to enhance servicés clients.

D.1. Relationships WithColleagues, Employersand Employees
D. 1.a. Different Approaches
Counselors are respectful offepaches to counseling services thifier from their own. Counselors are
respedul of traditions and practiced other professional groups witkhich they work.
D.1.b. Forming Relationships
Counselors work to develop amttengthen interdisciplinary relations with colleagues from other discipdines
best serve clients.
D. 1.c.Interdisciplinary Teamwork
Counselors who are members déndisciplinary teams delivering nificeted services to clients, keep fibeus
on how to best serve the cliefitbey participate in and contributedecisions that affect the wddeingof clients by
drawing on the perspectives, values, and experiences of the rmupseEkssion and those of colleagfresn other
disciplines.(See A la)
D.1.d. Confidentiality
When counselors are required by lawstitutional policy, or extraordimacircumstances to serve in more thoane
role in judicial or administrative proceedings, they clarify role egpens and the parameters of cdefitiality
with their colleaguegsee
B.1.c.,, B.1.d., B.2.c., B.2.d., B.3.b.)
D. 1.e. Establishing Profesionaland Ethical Obligations
Counselors who are members of idietiplinary teams clarify professioratd ethical obligations of the teameas
whole and of its individual member#/hen a team decision raises ethwahcerns, counselors first attpto
resolve the concern within the team.
If they cannot reach resolution amdegm members, counselors purstiger avenues to address their
corcerns consistent with client wdleing.
D.1.f. Personnel Selection and Assignment

Counselors select competetaff andassign responsibilities compatibhgth their skills and experiences.

D.1.g. Employer Policies
The acceptance of employmentan agency or institution implies thadunselors are in agreement with its
general policies and principles. Cgelas strive to reach agreement wiimployers as to acceptable standards of
conduct that allow for changes in institutional policy conducive tgrinth and development of clients.

D.1.h. Negative Conditions

Counselors alert their employersimhppropiate policies and practiceBhey attempt to effect changessach
policies or procedures through constructive action within thenaagion. When such policies aretgotially
disruptive or damaging to clients or may limit the effectiveméservics provided and change cent be
effected, counselors takepappriate further action. Such actioray include referral to appropriate certification,
accreditation, or stal&Eensure organizations, or voluntaeymination of employment.

D.1i ProtectionFrom Punitive Action

Counselors take care not to harasslismiss an employee who has adted responsible and ethical manter
expose inappropriate employgolicies or practices.

D.2. Consultation

D.2.a. Consultant Competency

Counselors take reasairle steps to ensure that they have the appropgerces and competencies whenigirg

consultation services. Counselorsvide appropriate referral resouredsen requested or needede c.2.a)




D.2.b. Understanding Consultees

When providing onsultation, couselors attempt to develop with their consultees a clear understanding of
problem definition, goals for changed predicted consequences aémentions selected.

D.2.c. Consultant Goals
The consulting relationship is onevitnich consiltee adaptability angrowth toward seltlirection are con
sistently encouraged and cultivated.

D.2.d. Informed Consent in Consultation
When providing consultation, coslors have an obligation to reviewwriting and verbally, the rights and
respondiilities of both counselorand consultees. Counselors use @ear understandable language totim
all parties involved about thmurpose of the services to be yaded, relevant costs, potential risks and benefits,
and the limits of confientiality. Working in conjunction with the consultee, counseldesnapt to develop a
clear definitionof the problem, goals for change, gmedicted consequences of intetwens that are culturally
responsiveand appropriate to the needsocohsulteesssee 4. a., A2.b.)

Section E Evaluation, Assessment, anthterpretation

Introduction

Counselors use assessment instruments as one component of the counseling process, taking into account the client
personal andultural context. Counselors promote the sgelihg of individual clients or grougs clients by developing

and using gpropriate educational, psychologicahd career assessment instruments.

E.1. General
E. 1.a. Assessment
The primary purpose of educational, psychological, and career assessmeaiomMsiéonpeasurements that are
valid and reliable in either compéive or absolute terms. These incluolgt, are not limited to, measuremeoits
ability, personality, interest, intadlence, achievement, and perfance. Counselors recognize the need to
interpret the statements ihis section as applying to both gtitative and qualitative assessments.
E. 1.b. Client Welfare
Counselors do not misuse assessmesulits and interpretations, and thelye reasonable steps to prevetters
from misusinghie informatiorthese techniques provide. Thegrpect t he cl i ent és ri gt
interpretations made, ahdh e bases f or caodurecenemendat®ds. concl usi ons

E.2. Competence to Use anthterpret Assessment Instruments
E.2.a. Limits of Competence
Counselors utilize only those testiaigd assessment services for which ttaeye been trained and are competent.
Counselors using technology assisesd interpretations are trained in tmnstruct being measured and the
specific instrumenbeing used priaio using its technology based appima. Counselors take reasonable suees
to ensure the proper use of gisglogical and career assessmentrieghes by persons under their syoN. (See
A12.
E.2.b. BAppropriate Use
Counsebrs are responsible for tla@propriate application, scorinigiterpretation, and use of assesnt
instruments relevant to the needs of the client, whetherdtene and interpret such assaessts
themselves or use technolagyother services.
E.2.c.Decisions Based on Results
Counselors responsible for decisions involving individuals or policieaithdtased on assessment results Aave
thorough understanding of edticaal, psychological, and careereasurement, including validation criteria,
assessment research, and guidelines for assessment desel@nd use.
Informed Consent inAssessment
E.3.a. Explanation to Clients
Prior to assessment, counselors explain the nature and purposes of asapdsheespecific use of results by posin
recipients. The explanation will be given in the language of the cliesth@r legally authorized person behalf of
the client), unless an explieikception has been agreed upoadwance. Counselors considerthe i ent 6 s p-
or cultural cotext,thd evel of t he c Itheeesults)and thenndpact of theaks dnithe djentmef
A2,Al129.,Flc.
E.3.b. Re%ipien%s of Results
Counselors consider the examiprieragreemeein demeingviex p | i
receives the assessment res@tsunselors include accurate aampropriate interpretations with any release of
individual or group asses®ent resultsSee B.2.c., B.5.)
E.3.Release of Data t@ualified Professionals
Counselorsreleases sessment data in which the client s ide
legal representative. Such dataraleased only to persons recognibgaounselors as qualified to intergie
data.(See B.1., B.3., B.6.b.)




E.5. Diagnosis of MentaDisorders

E.5.a. Proper Diagnosis
Counselors take special care toypde proper diagnosis of mental disorders. Assessment techniques
(including personal interview) used to determine client care (e.g., tbéxeatment, type of treatme or
recommended follovup) are carelly selected and appropriately used.

E.5.b. Cultural Sensitivity

Counselors recognize thatcultiaed f ect s t he manner in which e€elients
economic and cultural experienca® ®nsidered when diagnosimgental disordergsee A.2.c.)

E.5.c. Historical and SocialPrejudices in the Diagnosi®f Pathology
Counselors recognize historical and social prejudices in the misdiagndgisthologizing of certain indduals
and groups antthe role ofmental health professionals in petuating these prejudices through diagnosis and
treatment.

E.5.d. Refraining From DiagnosisCounselors may refrain from makiagd/or reporting a diagnosis if they believe it

would cause harm to the clientathers.

E.6.Instrument Selection
E.6.a. Appropriateness of Instruments o o . _
Counselors carefully consider tialidity, reliability, psychometric limations, and appropriateness of in

struments when selecting assessments.
E.6.b. Referral Information

If a clientis referred to a third parfpr assessment, the counselorntes specific referral questions and
sufficient objective data about tbkent to ensure that appropriatsessment instruments are utilizede.9.b.,

B.3.)

E.6.c. Culturally Diverse Populations _ _ _ _
Counselors are cautious when sahgcassessments for culturally divepsgoulations to avoid the use of in
struments that lack appropriate pgmetric properties for the client populatiggee A.2.c., E5.b.)

E.7.Conditions of Assessmemdministration
(See A.12.b., A.12.d.)
E.7.a. Administration Conditions
Counselors administer assessmemniger the same conditions that were established in their standardization. Whel
assessments are not adnaried under standard conditions, as may beessary to accommodatkents with
disabilities, or when wrsual behavior or irregularities occur during the administration, thoséionis are noted
in interpretationand the results may be designated as invalid or of questionable validity.
E.7.b. Technological Administration
Counselors ensure that administma programs function properly apdovide clients with accurate selts
when technological or other electronic methods are useddessiment administration.
E.7.c. Unsupervised Assessments
Unless the assessment instrumentsgyied, intended, and validated gmif-administration and/or scoring,

counselors do not permit inadequataipervised use.
E.7.d. Disclosure of Favorabl€onditions

Prior to administration of assesents, conifions that produce mo$vorable assessment results are made
known to the examinee.

E.8.Multicultural Issues/ Diversity in Assessment
Counselors use with caution assesat techniques that were norn@dpopulations other than that of teent.
Counselorsecognize the &cts of age, color, culture, disabiligthnic group, gender, race, langupgeference,
religion, spirituality, sexual orientation, and socioeemic status on test administratiand interpretation,
and place test selts in propeperspective with otheelevant factorgsee A.2.c., E5.b.)

E.9.Scoring and Interpretation of Assessments

E.9.a. Reporting
In reporting assessment results, caliors indicate reservations that exegarding validity or reliability du&o
circumstances ahe assessment the inappropriateness of therms for the person tested.

E.9.b. Research Instruments
Counselors exercise caution when interpreting the results of research instruments not having sufficient
technical data to support resplemt resuli. The specific purposes for the use of such instruments are stated
explicitly to the examinee.

E.9.c. Assessment Services
Counselors who provide assessment scoring and interpretation sersiggzotbthe assessment process cottfiem
validity of sich interpretations. They accurately describe the purpose, matidlity, reliability, and applications of the
procedures and any special quedifions applicable to their use. Tjmablic offering of an automated test
interpretations service is considera professiondb-professional consulian. The formal responsibility of the



consultant is to the consultee, but tittenate and overriding responsibilityt® the clientsee p.2,

E.10. Assessment Security
Counselors maintain the integrity agsadurity of tests and other assessment techniques consistent with legal and
contractual obligations. Counselors do not appropriate, reprodut®ddy published assessments or parts
thereof without acknowledgment apermission from the publisher.

E. 11. ObsoleteAssessments and Outdated Results
Counselors do not use data or reduimn assessments that are obsoteteutdated for the current purpose.
Counselors make every effort to ypeat the misuse of obsolete measares assessment data by others.

E. 12. Assessmat Construction

Counselors use established sciengificcedures, relevant standards, and current professional knowledge for
assessment design in the deveiept, publication, and utilization eflucational and psychologicakassment
techniques.

E.13.Forensic Evaluation: Evaluation for Legal Proceedings

E.13.a. Primary Obligations
When providing forensic evaluatiortise primary obligation of counselassto produce objective findings that
can be substantiated based on miation and techniques ammriateto the evaluation, which may include
examination of the individual andf review of records. Counselors argitled to form professional opinions
based on their professional kn@age and expertise that can bepsuied by the data gatherecewallations.
Counselors will define the liits of their reports or testimony, espdly when an examination of thediwidual has
not been conducted.

E. 13.b. Consent for Evaluation
Individuals being evaluated ardormed in writing that the refi@nshipis for the purposes of an evaluatemd is
not counseling in nature, aedtities or individuals who will ieeive the evaluation report are identified. Written
consent to bevaluated is obtained from those being evaluated unless a cdarsevaluations to be
conductedwithout the written consent ofdividuals being evaluated. When children or vulnerable adults

arebeing evaluated, informed writt@onsent is obtained from a paremtguardian.
E.13.c. Client Evaluation Prohibited

Counselos do not evaluate individls for forensic purposes they remtly counsel or individuals théyave
counseled in the past. Coulmse do not accept as counselingiots individuals they are evaluatiog

individuals they have evaluatedtire past foforensic purposes.
E. 13.d. Avoid Potentially Harmful Relationships

Counselors who provide forensic evaluations avoid potentiallyfubpnofessional or personal relatginips
with family members, romantjgartners, and close friends of midiuals theyare evaluating or have evaluated
in the past.

Section Supervision, Training, and Teaching
Introduction

Counselors aspire to foster meaningiodl respectful professional relationships and to maintain appropriate
boundaries with supervisees and studébsinstrs have theoretical and pedagogical foundations for their work
and aim to be fair, accurate, and honest in tesessments of counselordraining.
F.1. Counselor Supervision and Client Welfare
F. 1.a. Client Welfare
A primary obligation of canselingsupervisors is to monitor the serviggsvided by other counselors or
counselorsn-training. Counselingupervisors monitor client welfagnd supervisee clinical performance
and professional development. fifill these obligations, supervisomeet regularly with supervisees toiesv
case notes, samples of clinieark, or live observations. Superviséese a responsibility to understand
and follow theaca code of Ethics.
F.1.b. Counselor Credentials
Counseling supervisors work tosere that clients are aware of thaalifications of the supervise@go
render services to the clientsee A.2.b.)
F.1.c.Informed Consent & Client Rights
Supervisors make supervisees avedrdient rights including the protagon of client privacy andonfidentality in
the counseling relationshiBupervisees provide clients with f@ssional disclosure information and inform them of
how the supervision process influences the limits didemtiality. Supervisees make clieaisare of who will
haveaccess toecords of the counseling relatgmp and how these records will bged.(see A.2.b., B.1.d.)

F.2. Counselor SupervisionCompetence
F.2.a. Supervisor Preparation




Prior to offering clinical supervisioservices, counselors are trainegupervisio methods and techniques.
Counselors who offer clinical sup@sion services regularly pursue tioning education activities includirigpth
counseling and supervision top and skills(see c.2.a,, c.2)

F.2.b. Multicultural Issues/Diversity in Supetrvision
Counseling supervisors are awarfeand address the role afulticulturalism/diversity in thesupervisory
relationship.

F.3. Supervisory Relationships

F.3.a. Relationship Boundaries WitfSupervisees
Counseling supervisors clearly defared maintain etical professionalpersonal, and social relationshiwgh
their supervisees. Counselingpswvisors avoid nonprofessionalatonships with current supervise#s.
supervisors must assume otpesfessional roles (e.g., clinical aadministrative supersor, instrutor) with
supervisees, they work to minimize potential conflicts ampdlee to supervisees the expeaias and
responsibilities associatedth each role. They do not engage in any form of nonprofessideahation that
may compromis¢he supervisory relationship.

F.3.b. Sexual Relationships
Sexual or romantic interactions retationships with current supervisege prohibited.

F.3.c. Sexual HarassmenEounseling supervisors do not dome or subject supervisees to sexaahssmentsee c.
6.a.)

F.3.d. Close Relatives and Friends
Counseling supervisors avoid aceegtclose relatives, romantic paers, or friends as supervisees.
F.3.e. Potentially Beneficial Relationships
Counseling supervisors are aware ofibwer differental in their relationshipwith supervisees. If they believe nonpro
fessional relationships with a supervisegy be potentially beneficial to tisepervisee, they take precautions lsimi
to those taken by counselors when working with clients. Exampteseottially beneficial interactions or
relationships include attending arf@ ceremony; hospital visits; providisgpport during a stressful event; ortoal
membership in a professioradsociation, organization, or commity. Counseling supervisnengage inpen
discussions with supervisees when they consider entering into relationghigreem outside of their roles alinical
and/or administrative supesars. Before engaging in nonprafiesal relationships, supervisors disaugh
supevisees and document thagionale for such interactions, pdiahbenefits or drawbacks, and angatied
consequences for the supervisagervisors clarify the specific natued limitations of the additional role¢sey
will have with the supervise
F.4. Supervisor Responsibilities
F.4.a. Informed Consent for Supervision
Supervisors are responsible for inmmrating into their supervision thpeinciples of informed consent and
participation. Supervisors inforsupervisees of the policies and pawes to which they are to adhere el
mechanisms for due procesgaal of individual supervisory actions.
F.4.b. Emergencies and Absences
Supervisors establish and comnaate to supervisees proceduresdamtacting them or, in their absence,
alternative oncall supervisors tassist in handling crises.
F.4.c. Standards for Supervisees
Supervisors make their supervisees aware of professional and ethical stantizgds egponsibilities. Supervisors of
postdegree counselors encourage tbesaselors to adhere to professi®tahdards of practiceeec. 1.
F.4.d. Termination of the Supervisory Relationship
Supervisors or supervisees haverilgat to terminate the supervisorglationship with adequate notice.
Reasons for withdrawal apeovidedto the other party. When cultural, clinical, or professional issuasial
to the viability of the supersory relationship, both parties make efforts to resolve differences. When termination is
warranted, supervisorsake appropriate refegls to posible alternative supervisors.

F.5. Counseling SupervisiorkEvaluation, Remediation,and Endorsement
F.5.a. Evaluation
Supervisors document and provelgpervisees with ongoing perfoance appraisal and evaluation fesck

and schedule periodiformal evaluative sessions throughout the supervisory relationship.
F.5.b. Limitations

Through ongoing evaluation and appraisal, supervisors are awaeeliofitations of supervisees that might
impede performance. Supe&ors assist supervisees ingégy ranedial assistance when needed. Terepmmend
dismissal from training programs, applied counselintinges, or state or voluntary profsnal credentialing
processes whehose supervisees are unable tov/gi®competent professional servicegpervisors seek
consultation andocument their decisions to dismiss or refer supervisees for assigtaageensure that
supervisees araware of options available to themaddress such decisionse c.2.9.)

F.5.c. Counseling for Supervisees



If supervisees request counseliggpervisors provide them with accape referrals. Counselors do notyitle
counseling services to supervis&agoervisors address interpersoc@hpetencies in terms of the impatthese
issues on clients, the supamiy relationship, and professiomahctioning.(see F.3.a.

F.5.d. Endorsement
Supervisors endorse supervisees faification, licensure, employment, completion of an academic or training
program only when they beliegepervisees are qualified fine eorsement. Regardless of qualifications,
supervisors do not endorse supervisdesm they believe to be impairedany way that would interfere with the
performance of the duties associateth the endorsement.

F.6. Responsibilities ofCounselorEducators

F.6.a. Counselor Educator€Counselor educators who are responsible for developing, nmepteng, and
supervising educationpfograms are skilled as teachers prattitioners. They are knowledygse regarding the
ethical, legal, ancegulatoy aspects of the professiare skilled in applying that knoetige, and make
students andupervisees aware of their respbiigies. Counselor educators adurct counselor education and
training programs in an ethical manreerd serve as role modéts profesional behaviorseec.1., c.2.a, c2.c)

F.6.b. Infusing Multicultural Issues/ Diversity
Counselor educators infuse matergdted to multicultluralism/diversity in&l courses and workshops for the de
velopment of professional counselors.

F.6.c. Integration of Study and Practice
Counselor educators establish @ation and training programs thategrate academic study and swysrd
practice.

F.6.d. Teaching Ethics
Counselor educators make studeantd supervisees aware of the ethieaponsibilities and standards of the
profession and the ethical respongiieti of students to the profession. Calar educators infuse ethical corsid
erations throughout the curriculum.
(SeeC. 1)

F.6.e. Peer Relationships
Counselor educators makeeey efort to ensure that the rights of peers are not compromised when stoidents
supervisees lead counseling groopprovide clinical supervision. Coselor educators take steps to ensoae
students and supervisees ustard they have the saethical oltigations as counselor educators, trainers, and
supervisors.

F.6.f. Innovative Theories andlrechniques
When counselor educators teach saling techniques/procedures thatianevative, without an empirical foein
dation, or without a welgjroundedtheoretical foundation, they define t@inseling techniques/procedures as
Aunproveno or [ahéestedent fhe potental risksatoica considerations of using such
techniques/procedures.

F.6.g. Field Placements
Counselor edudars develop clegrolicies within their training programegarding field placement and other clinical
experiences. Counselor ediors provide clearly stated roles aesponsibilities for the student opsuvisee, the
site supervisor, and tipgogramsupervisor. They confirrthat site supervisors are qualifiedptvide supervision
and inform sitesupervisors of their professional attiical responsibilities in this role.

F.6.h. Professional Disclosure
Before initiating counseling services, coelassin-training disclose thestatus as students and explain how this
status affects the limits of confideadity. Counselor educators ensure that clients at field placements aware
of the services rendered ati@ qualifications of the studersind supervisees rendering those sen&taeslents
and supervisees obtainatit permission before they use any information concerning the cmgnsel
relationship in the training pc@ss(see A.2.b.)

F.7. Student Welfare
F.7.a. Orientation
Counselor ducators recognize thatientation is a developmental pass that continues throughout the
educational and clinical training of students. Counseling faculty prpvidgective students with informnan
about the counsel or ewucation programdés expectat
1. the type and level of skill and knowledge acquisition requomeduccessful completion of theining;
2. program training goals, objies, and mission, and subjecatter to be covered;
3. bases for evaluation;
4. training components that encage sdtgrowth or seldisclosureas part of the training process;
5. the type of supervision settings aaduirements of the sites foqered clinical field experiences;
6. student and supervisee evaioa and dismissal policies and procedures; and
7. upto-date employment prgeects for graduates.
F.7.b. SelfGrowth Experiences



Counselor education programs deéite requirements for selfsclosureor selfgrowth experiences in their
admission and program materiaBounselor educators use prddiesal judyment when designing trang
experiences they conduct thatjuire student and supervisee-getiwth or seldisclosure. Students and
supervisees are made awaré¢heframifications their setfisclosuremay have when counselors whpsenary

role as tacher, trainer, asupervisor requires acting on ethical obligations to the professionakvalu
components of experientithining experiences explicitly deéate predetermined academic dtds that are
separate anddondte p e nd o n levehdf seldisaloduzen Codirsselor educatamsly require trainees to
seek profesional help to address any personal concerns that may be affecticgitheetency.

F.8. Student Responsibilities

F.8.a. Standards for Student€ounseloran-training have a rgorsibility to understand and follow thea code of
tnicsand adhere to gpcable laws, regulatory policies, andes and policies governing prosesmal staff behavior
at the agency or placement setting. Students have the same obligation tactieoggequired of professional
counselors(see c.1., H.1.)

F.8.b. Impairment
Counselorgn-training refrain from offering or providing counseling\sees when their physical, mental, or
emotional problems are likely to harm a client or othersyTdrealert to the signs of impairment, seek
assistance for problems, and nottigir program supervisors when they are aware that they are unable to ef
fectively provide services. In additidhey seek appropriate professiosatvices for themselves temediatéhe
problems that are interferingith their ability to provide services
to others(see A.1., c.2.d., c.2.g)

F.9.Evaluation and Remediation of Students
F.9.a. Evaluation
Counselors clearly state to studept$or to and throughout the trang program, the levels of comigacy
expected, appraisal methods, and timing of evaluations fodmtdabtic and clinical competencig3ounselor
educators provide students
with ongoing performance appraisald evaluation feedback throughout the trainiragpam.
F.9.b. Limitations
Counselor educators, throughaurtgoing evaluation and appraisate aware of and address the irigbof
some students to achiegeunseling competencies thaight impede performance. Caelor educators
1. assist students securing remdial assistance when needed,
2. seek professional consultation and document their decision to dismages students for assistance, and
3. ensure that students haveaerse in a timely manner todress decisions to require théonseek asistance
or to dismisghem and provide students wihe process according to indtitunal policies and procedures.
(See C.2.9.)
F.9.c. Counseling for Students
If students request counseling or if counseling services are requipad ata remediatin process, coselor
educators provide acceptabigerrals.

F. 10. Roles and RelationshipBetween CounseloiEducators and Students
F.10.a. Sexual or Romantic Relationships
Sexual or romantic interactionsr@lationships with current studerdase prohbited.
F.10.b. Sexual HarassmenE€ounselor educators do not clmme or subject students to sexbatassmentsee c.

6.a.

F. 1()).c. Relationships With Former Students
Counselor educators are awardla power differential in the reélanship between faulty and stdents.
Faculty members foster opdiscussions with former studeniden considering engaging in ecs, sexual,
or other intimate reteonship. Faculty members discuss with the former student how their former relationship ma
affect thechange in relationship.

F.10.d. Nonprofessional Relationships

Counselor educators avoid norfiessional or ongoing professiondationships with students in whi¢here is a
risk of potential harm téhe student or that may compromike training gperience or gradessagned. In
addition, counselor edators do not accept any form of f@ssional services, fees, commissioasnbursement,
or remuneratiorirom a site for student or superviggacement.

F.10.e. Counseling Services

Counselor ducators do not serve asunselors to current studentdess this is a brief role associated veth
training experience.

F. 10.f. Potentially Beneficial Relationships
Counselor educators are awardhs power differential in the relanship betweenaculty and stdents. If
they believe a nonprofe®nal relationship with a student mag potentially beneficial to the student, they take
precautions similar to thosaken by counselors when working vétients. Examples of potentially berodsil



interactions or relationshipsalude, but are not limited to, attand a formal ceremony; hospital itss,
providing support during atressful event; or mutual memblaip in a professional association, organization,
or community. Couselor educatorsngage in open disissions with students when thmynsider entering into
relationshipswith students outside of their rolesteachers and supervisors. They diseuts students the rationale
for suchinteractions, the potential benefits altdwbacksand the anticipated ceaquences for the student.
Educators clarify the specific nature and litnitas of the additional role(s) they whiave with the student prior to
engagng in a nonprofessional relationship. Nonprofessional relationships wdgmnssushould be tirdemited and
initiated with student consent.
F.11. Multicultural/Diversity Competence in CounselorEducation and Training Programs
F.11 .a. Faculty Diversity
Counselor educators are committedecruiting and retaining a diverfseulty.
F.11 .b. Student Diversity
Counselor educators activelyterhpt to recruit and retain a divestadent body. Counselor educators
demonstrate commitment toulticultural/diversity competenday recognizing and valuing diverse
cultures and types of aitigs studentbring to the training experienc€ounselor educators provide apprafgi
accommodations that enhance and support diverse studebeinglandaicademic performance.
F.11.c. Multicultural/Diversity Competence
Counselor educators activehfusemulticultural/diversity competendy their training and supervision ptiaes.
They actively train students ¢@in awareness, knowledge, and skill e competencies of multicultugadactice.
Counselor educators include case examplesplays, discussioquestions, and other classroom atiééi that
promote and represent vauis cultural perspectives.

Section G- research andPublication

Introduction
Counselors who conduct reseairie encouraged to contribute to kmewledge base of the profession and
promote a clearer uedstanding othe conditions that lead to a healtryd more just society. Counselors
support efforts of researchers bytggvating fully and willingly whenevegpossible. Counselors minimize bias
and respect diversity in designing amgblementing reseah programs.
G. 1. Research Responsibilities
G. 1l.a. Use of Human ReseardParticipants
Counselors plan, design, conduaind report research in a manner teatonsistent with pertinent ethical
principles, federal and state lawmst institutional redations, and sentific standards governing reseangth
human research participants.
G.1.b. Deviation From StandardPractice
Counselors seek consultation amberve stringent safeguards tot@cothe rights of research participantseen a
research mblem suggestsaeviation from standard or accabte practices.
G.1.c. Independent Researchers
When independent researchersnid have access to an InstitutioRaview Board (IRB), they should
consult with researchers who daeniliar with IRB pracedures to psde appropriate safeguards.
G.1.d. Precautions to Avoid Injury
Counselors who conduct research with human participants are respontiitdevelfare of participants throughdie
research process and should te&esonable precautiottsavoid causg injurious psychological, emotionphysical,
or social effects to participants.
G.1.e. Principal Researcher Responsibility
The ultimate responsibility for ethical research practice lies with the prinegeakrcher. All others involvetthe re
search activities share ethical obligatiand responsibility for their own actions.
G.1.f. Minimal Interference
Counselors take reasonable préicans to avoid causing disruptionsthre lives of research participants tbatild
be causedybtheir involvementin research.
G.1.g. Multicultural/Diversity Considerations in Research
When appropriate to research goatsjnselors are sensitive to incorpmgtesearch procedures that take into
account cultural considerations. Tls&ek consudttion when appropriate.
G.2. Rights of Researclﬁ’articiﬁants (See A.2, A. 7.)
G.2.a. Informed Consent irResearc
Individuals have the right to consent to become research participas¢gking consent, counselors use lan
guage that
1. accurately explaindieé purposand procedures to be followed,
2. identifies any procedures that aerimental or relatively untried,
3. describes any attendant disdons and risks,



4. describes any benefits or changemdividuals or organizations thatight be reasonably exgied,
5. discloses appropriate alternative procedures that would betaggans for participants,
6. offers to answer any inquiri€®ncerning the procedures,
8. describes any limitations oconfidentiality,describes the format and potential target audiencéssfor
dissemintion of research findings, and
9. instructs participants that they &ree to withdraw their consent ataldiscontinue participation in the project at
any time without penalty.

G.2.b. Deception

Counselors do not conduct reseamstolving de@ption unless alternatiypgocedures are not feasible and the
prospective value of the researchifies the deception. If such deceptius the potential to cause physical or
emotional harm to research pag@nts, the research is not conductedadless of prospective value. Whitre
methodological requirements afstudy necessitate concealment or deception, the investigator exmains
reasons for this action as soorpassible during the debriefing.

G.2.c. Student/Supervisee Participation

Resarchers who involve studentssupervisees in research make cleéinéon that the decision regardinipether
or not to participateim esear ch act i vi tadademic stamdirg orrsupervisaelatioesbif. on e
Students or supervisees who ab® not to participate in echtional research are provided withegapropriate
alternative to fulfill theimcademic or clinical requirements.
G.2.d. Client Participation
Counselors conducting researchalving clients make clear in thefarmed camsent process that cliergee free to
choose whether or not to participate in research activities. Counselors take necessamyrs&catotect
clients from adverseonsequences of declining or witlawing from participation.

G.2.e. Confidentiality of Information

Information obtained about search participants during the couo$@n investigation is confidentialVhen
the possibility exists that odhs may obtain access to such infation, ethical research practicquiees that the
possibility, togethemith the plans for protecting codintiality, be explained to parfpants as a part of the
procedure for obtaining informed consent.

G.2.f. Persons Not Capable o6iving Informed Consent
When a person is not capable ofigiy informed caisent, counselongrovide an appropriate explanation to,
obtain agreement for participatinom, and obtain the appropriate sent of a legally authorized person.

G.2.9. Commitments to Participant€Counselors take reasonable measiarésnor all comminents to reearch

participants see A.2.c.)

G.2.h. Explanations After DataCollection
After data are collected, counselprsvide participants with full clarifi¢gon of the nature of the study tameve
any misconceptions participamntsght have regaling the researchVhere scientific or human valugstify
delaying or withholding infenation, counselors take reasonable measures to avoid causing harm.

G.2.i. Informing SponsorsCounselors inform sponsors, indiituns, and publication channelgyeeding research
procedures and outcomes. Counselors ensurapipabpriate bodies and authoritia® given pertinent
information ancacknowledgement.

G.2.j. Disposal of Research Documents and Records
Within a reasonable period of timel@ing the corpletion of a researgbroject or study, counselors take steps
to destroy records or documerfgsidio, video, digital, and written) daming confidential data or informatidimat
identifies research participan®hen records are of an artistic natuesearchers obtain participant consent with
regard to handling of such recomtsdocumentssee B.4.a, B.4.g.)

G.3. Relationships With Research ParticipantgfWhen Research Involvesntensive or Extended Interactions)
G.3.a. NonprofessionaRelationships
Nonprofessional relationships wittsearch participants should be avoided.
G.3.b. Relationships With ResearclParticipants
Sexual or romantic counséloesearclparticipant interactions or relatisiips with current research pampiants
are prohibited.
G.3.c. Sexual Harassment and Research Participants
Researchers do not condone orjsabresearch participants to sexual harassment.
G.3.d. Potentially Beneficialnteractions
When a nonprofessional interactioetween the researcher and theeeaet participant may be potentially
beneficial, the researcher must doeunt, prior to the interaction (whéasible), the rationale for such an in
teraction, the potential benefit, aadticipated consequences for theeggch participant. Such interaososhould
be initiated with appropriate consent of the research participdngre unintentional harm occursthe research
participant due to theonprofessional interaction, thesearcher must show evidence of aerapt to remedy
such harm.

G.4. Reporting Results



G.4.a. Accurate Results
Counselors plan, conduct, angoet research accurately. They yide thorough discussions of the liations
of their data and alternative hypotheses. Counselors do gagem misleading or fraudulenseach, distort
data, misrepreseimlata, or deliberately bias their resulisey explicitly mention all variables and conditions
known to the inveggiator that may have affected theamrne of a study or the interpréta of data. They
describe the @rrt to which results are applicable for diverse populations.

G.4.b. Obligation to Report Unfavorable Results
Counselors report the results of aegearch of professional value. Results that reflect unfavorably on institutions,
programs, services, previag opinionspr vested interests are not withheld.

G.4.c. Reporting Errors
If counselors discover significant errorgheir published research, they tagasonable steps to correct such eiirors
a correction erratum, or througkher appropriate pulsftion means.

G.4.d. Identity of Participants
Counselors who supply data, aidive research of another persompam research results, or make angjidata
available take due care disguise the identity of respective figipants in the absenad specificauthorization
from the participantso do otherwise. In situations wherarticipants selidentify their involvenent in research
studies, researels take active steps to ensure thath is adapted/changed to protibetidentity and welfe
of all partiesand that discussion of results doesaaatse harm to participants.

G.4.e. Replication Studies
Counselors are obligated to makailable sufficient original researdata to qualified professionals whay
wish to replicate the study.

G.5. Publication
G.5.a. Recognizing Contributions
When conducting and reportingsearch, counselors are familiar wathd give recognition to previowsork
on the topic, observe copyright laws, and give full credit to thos@don credit is due.
G.5b. Plagiarism
Counselors do not plagiari z e, wotklastheirowaworkt hey do nc
G.5.c. Review/Republication oData or Ideas
Counselors fully acknowledge anthke editorial reviewers awaremfior publication of ideas acdatawhere
such ideas or data are sulteut for review or publication.
G.5.d. Contributors
Counselors give credit through joauithorship, acknowledgment, foote statements, or other appropriate means
to those who have contributed significantly teeegsh or concetevelopment in accordance wiskich
contributions. The principal contributor is listed first and miteahnical or professional contrifimns are
acknowledged in notes mitroductory statements.
G.5.e. Agreement of Contributors
Counglors who conduct joint search with colleagues or studemsigpervisees establish agreementdnance
regarding allocation offasks, publication credit, and typefsacknowledgement that will be received.
G.5.1. Student Research
For articles that arsubstantiallypased on students course papgrsjects, dissertations or theses, and
which students have been theymiry contributors, they are listed@cipal authors.
G.5.9. Duplicate Submission
Counselors submit manuscripts tmnsideratia to only one journal a time. Manuscripts that are dighed
in whole or in substantial part another journal or published waske not submitted for publicatiomithout
acknowledgment and perrsien from the previous publication.
G.5.h. ProfessionhReview
Counselors who review material saiitted for publication, research, other scholarly purposes respect the
confidentiality and proprietaryights of those who submitted it. Counselors use care to makeaidoti
decisions based on valid adédfensible standards. Counselokgaw article submissions in a timatyanner
and based on their scopad competency in research nathlogies. Counselors who serveragiewers at
the request of editorsr publishers make every effort daly reviewmaterials that are withitheir scope of
competency and use care to avoid personal biases.

Section H- ResolvingEthical Issues

Introduction

Counselors behave in a legal, ethical, mwdal manner in the conduct of thpiofessional work. They are awaratth
client protection and trust in the egsion depend on a high level of f@ssional conduct. They hold othmsunselors
to the same standards aar@ willing to take appropriate actiondnsure that these standards are upheld.
Counselors strive to selve ethical dilemmas with direct and open comigation among all parties involved aseek
consultation with colleagues asdpervisors when necessary. Couns@haarporate ethical practice into thdaily
professional work. They engage in ongoingf@ssional developmentgarding current topics in ethical afebal




issues in counseling.
H.1. Standards and the LawSee F.9. a.)
H.1.a. Knowledge
Counselors understand tA&A Code of Ethicend other applicablethics codes from other profg@enal
organizations or from ceftcation and licensure bodies wfich they are members. Lack kafowledge or
misunderstanding ain ethical responsibility is not a defense against a charge of caletbinduct.
H. 1.b. Conflicts Between Ethicand Laws
If ethical responsibilities conflict with law, regulations, or other goverteggl authority, counselors makaown
their commitment to thACA Code of Ethicand take steps to resolvee conflict. If the conflict canndie resolved by
such means, courlses may adhere to the requirements of law, regulations, or other gogédegal authority.
H.2. Suspected Violations
H.2.a. Ethical Behavior Expected
Counselors expect colleagues to adhere t8@% Code of Ethics/hencounselors possess knowledge tlages
doubts as to whether anotleaunselor is acting in an ethical man, they take appropriate acti¢8eeH.2.b., H.2.c.)
H.2.b. Informal Resolution
When counselors have reason thdwe that another counselor is ltng or has violated antetal stalard, they
attempt first to resolve the issue informally with the other selonif feasible, provided such action does not violate
confidentiality rightghat may be involved.
H.2.c. Reporting Ethical ViolationsIf an apparent violation hasisstaially harmed, or is likely to substaally harm a
person or organization
and is not appropriate for informegsolution or is not resolved propedpunselors take further action apprate to the
situation. Such actiomight include referrétb state or rilonal committees on professionaliefy voluntary national
certificationbodies, state licensing boards, othe appropriate institutional auths. This standard does not apply when
an intervention would violate codtntiality rghts or when counselonsive been retained to review the woflanother
counselor whose profeienal conduct is in question.
H.2.d. Consultation
When uncertain as to whether atggaiar situation or course of actiomay be in violation of th&CA Codeof Ethics,
counselors consult with othepunselors who are knowledgeable about ethics artGAeCode of Eilos, with
colleagues, or with apppoiate authorities
H.2.e. Organizational Conflicts
If the demands of an organization with which counseleraféiliated pose eonflict with theACA Code of Ethics,
counselors specify the nature of sgohflicts and express to their supsors or other responsible officials their
commitment to théCA Code of Efilas. When possible, counselors wadward clange within the organitan to
allow full adherence to th&CA Code of Ethicén doing so, thepddress any confidentiality issues.
H.2.f. Unwarranted Complaints
Counselors do not initiate, parfete in, or encourage the filing ethics complairg that are made witieckless
disregard or willful ignoance of facts that would disprotee allegation.
H.2.g. Unfair Discrimination Against Complainants andRespondents
Counselors do not deny personspdmgment, advancement, admissioracademic orther programs, teme, or
promotion based solely upon their having made or their beirgyitiject of an ethics complaint. Thises not preclude
taking action baseagpon the outcome of such proceegs or considering other approate information.
H.3. Cooperation With Ethics Committees
Counselors assist in the process ébmng theACA Code of Ethic€ounséors cooperate with investigations, pro
ceedings, and requirements of th€A Ethics Committee or ethics comittees of other duly constitutedsaiations or
boards having jurisdictioover those charged with a violation. Counselors are familiar with@#ePolicy and Procedures
for Processing Coplains of Ethical Violationand use it asi@ference for assisting in the enfarant of theACA Code of
Ethics.



Glossary of Term

Advocacyi promotion of the welbeing of individuals and groups, and the counseling profession within systems anc
organizations. Advocacy seeks to remove barriers astdadbs that inhibit access, growth, and tlgwaent.

Assenti to demonstrate agreement, when a person isvageenot capable or competent to give formal consent
(e.g., informed consent) to a counseling service or plan.

Client T an individual seeking or referred to the professisealices of aaunselor for help with problem
resolution or decision making.

Counselori a professional (or a student who is a counseltraining) engaged in a counseling practice or other
counselingrelated services. Counselors fulfill margles and responsibilitesuch as counselor educators,
researchers, supervisors, practitioners, and consultants.

Counselor Educatori a professional counselor engageutinarily in developing, implementing, and supervising
the educational preparation of counselorgraining.

Counselor Supervisori a professional counselor whogages in a formal relationship with a practicing
courselor or counselein-training for the purpose ofowre ei ng t hat i ndividual 6s
development.

Culture T membership i socially constructed way b¥ing, which incorporates collective values, beliefs,
norms, boundaries, and lifestyles that are cocreatgdothers who share similar worldviews comprising
biological, psychosocial, historical, psychological, atier factors.

Diversity T the similarities and differences that occur withind across cultures, and the intersection of cultural and
social identities.

Documentsi any written, digital, audio, visual, or artistic recording of the work within the counselitigmstap
between counselor and client.

Examineel a recipient of any professional counseling serthie¢ includes educational, psychological, and career
appraisal utilizing qualitative or quantitative techniques.

Forensic Evaluationi any formal assessment conducteccfauirt or other legal proceedings.

Multicultural/Diversity Competence i a capacity wherelgounselors possess cultural and diversity awareness and
knowledge about self and others, and how this ames® and knowledge &pplied effectively in practice
with clients and client groups.

Multicultural/Diversity Counseling T counseling that recogzes diversity and embraces approaches that support the
worth, dignity, potential, and uniqueness of individwaithin their histoical, cultural, economic, political, and
psychosocial contexts.

Studenti an individual engaged in formal educational prappjan as a counselan-training.

Supervised a professional counselor or counsétetrainingwhose counseling work or clinicskill development
is being overseen in a formal supervisory relationshipdpyedified trained professional.

Supervisori counselors who are trained to oversee the iofed clinical work of counselors and counselors
training.

Teachingi all activities engaged in as part of a formal ediocal program designed to lead to a graduate degree in
counseling.

Training 1 the instruction and practice of skills related todbenseling profession. Training contributes to the
ongoingproficiency of studemstand professional counselors.



Ethical Standards

for School Counselors

Rewvised June 26, 2004

Ethical Standards for School Counsslorswas adopted by the ASCA Delegate Assembly, March 19,1954,

revised March 27, 1992, June 25, 1998, and June 26, 2004.

Preamble

The American School Counsslor Association [ASCA) is a professional
organization whose members are certifiedli in school counsel-
ing with unique qualifications and skills to address the academic, per-
sonal&ocial and career development needs of all students.
Professional schoal counsslars are advocates, lsader, oollaborators
and consultants who create opportunities for equicy in access and
success in sducational opportanitiss by connecting their programs to
the mission of schools and subscribing to the following tepsts of pro-
fessional resporsibility:

» Each person has the right to be respected, be treated wich digrity
and have access to @ comprebensive school counseling program
that advocates for and affirms all srudents from diverse popula-
tiors regardless of ethniciracial status, age, sconomic stans, special
needs, English as a sscond linguage or other language group,
immigration stahs, sexsal orientation, gender, ge
identitp/expression, family type, religiousfspicitual identicy and

Appedrance:

Each person has the right to receive the information and suppart
nesded to move toward selfdirection and self-development and
aHfirmation within one's group identities, with special care being
given to students who have historically not received adequate edu-
cational sarvices: studenis of color bowr socin-sconomic shadents,
students with disabilities and shadents with

nondominant language backgrounds.

Each person has the right to understand the full magnitude and
meaning of histher sducational choices and bow those chodces will
aHfect Furure opporhunities.

Each person has the right to privacy and thereby the right m
expect the counselor-student relatiorsbip to comply with all laws,
poalicies and ethical standards pertaining to confidentialicy in the
school setting.

In this document, ASCA specifies the principles of ethical behavior
necessary to maintain the high standards of integrity, leadership and
professionalism among its members, The Ethical Standards for
School Counselors were developed to dlarify the nature of ethical
responsibilities held in commen by school counseling professionals.
The purposss of this decument are o

* Serve as a guide for the ethical practices of all professional school
counselors regardless of level, area, population served or member-
ship in this profesional asodation;

» Provide self-appraisal and peer evaluations regarding counselor
responsibilities to students, parentsiguardians, colleagues and pro-

fessional associares, schools, communities and the courseling pro-
f!!.li.ﬂl:l;,md.

» Inform those served by the school counselor of accepeable coun-
selor practices and expected professional behavicn

A.1. Responsibllities to Students

The professional scheol counsslon
. Has a primary obligation oo the stadent, wha is to be weated with
respect as a unigue individual.

b. Is concerned with the educational, academic, career, personal and
social nesds and encourages the maximum development of every stu-
dent.

c. Respects the srudent's values and beliefs and does not imposs the
counselor's personal values.

d. Is knowledg=able of laws, regualations and policies relating po stu-
dents and strives to protect and infoem smadents regarding cheir
rights.

A.2. Conficentiality

The professional school counselon

a. Informs students of the purposes, goals, rechnigques and rules of
procedure under which they may receive counseling at or before the
time when the counseling relaticnship is entered. Disclosure notice
includes the limirs of confidentialicy such as the possible necessicy for
consulting with other professionals, privileged communicarion, and
legal or authoritative restraiots, The meaning and limits of confidecr
tialicy are defined in developmentally appropriate terms to students.

b. Keeps information confidential unless disclesure is required to pre-
vent clear and imminent danger to the student or others or when
legal requirements demand that coofidential information be revealsd.
Counselors will consule with appropriate professionals when in doubt
as to the validity of an exception.

. In absence of state legislation expressly forbidding disclosare, con-
siders the ethical respomsibility oo provide information b an identi-
fied third party who, by histher relationship with the stodeot, is ara
high risk of contracting o diseaze that is commonly known to be
communicable and fatal. Disclosure requires satisfaction of all of the
following conditicns:

* Student identifies partner ar the pariner is highly identifiable

» Counselor recommends the stodent nocify parter and refrain

from further highrrisk behavior

» Student refuses

* Counselor informs the student of the intent oo otify the partoer

* Counselor seeks legal comsultation as to the legalities of infocm-

ing the parmer

d. Requests of the court that disclosure not be required when the
release of confidential information may potentially harm a student or
the oourseling reationship.

e Protects the confidentiality of shadents’ records and releases per-

sonal data in accordance with prescribed laws and school policies.

Student information stored and transmitted electronically is treared
with the same care as traditional student records,



f. Protects the confidentiality of information received in the counseling
relationship as specified by federal and state laws, written policies
and applicable ethical standards. Such infdiam is only to be
revealed to others with the informed consent of the student, consistent
with the counselordéds ethical
g. Recognizes his/her primary obligation for confidentiality is to the
student but balances that obligation with an undedihg of the
legal and inherent rights of parents/guardians to be the guiding voice
in their childrenés |ives.

A.3. Counseling Plans

The professional school counselor:

a. Provides students with a comprehensive school counseling program
that includes a stng emphasis on working jointly with all students

to develop academic and career goals.

b. Advocates for counseling plans supporting students right to choose
from the wide array of options when they leave secondary education.
Such plans will be regularleviewed to update students regarding
critical information they need to make informed decisions.

A.4. Dual Relationships

The professional school counselor:

a. Avoids dual relationships that might impair his/her objectivity and
increase the risk of harm tbet studentd.g, counsel i ng
members, close friends or associates). If a dual relationship is
unavoidable, the counselor is responsible for taking action to eliminate
or reduce the potential for harm. Such safeguards might include
informed cosent, consultation, supervision and documentation.

b. Avoids dual relationships with school personnel that might infringe

on the integrity of the counselor/student relationship

A.5. Appropriate Referrals

The professional school counselor:

a. Makes referra when necessary or appropriate to outside

resources. Appropriate referrals may necessitate informing both parents/
guardians and students of applicable resources and making proper
plans for transitions with minimal interruption of services.

Students retai the right to discontinue the counseling relationship at

any time.

A.6. Group Work

The professional school counselor:

a. Screens prospective group members and maintains an awareness of
participantsdé needs and goals in
The counselor takes reasonable precautions to protect members from
physical and psychological harm resulting from interaction within the
group.

b. Notifies parents/guardians and staff of group participation if the
counselor deems it appropriate and if cstesit with school board

policy or practice.

c. Establishes clear expectations in the group setting and clearly states
that confidentiality in group counseling cannot be guaranteed. Given

the developmental and chronological ages of minors in schools, the
counselor recognizes the tenuous nature of confidentiality for minors
renders some topics inappropriate for group work in a school setting.

d. Follows up with group members and documents proceedings as
appropriate.

A.7. Danger to Self or Others

The professimal school counselor:

alnforms parents/guardians or
condition indicates a clear and imminent danger to the student

or others. This is to be done after careful deliberation and, where
possible, after consultatiamith other counseling professionals.

b. Will attempt to minimize threat to a student and may choose to 1)
inform the student of actions to be taken, 2) involve the student in a
threeway communication with parents/guardians when breaching
confidentialityor 3) allow the student to have input as to how and to
whom the breach will be made.

A.8. Student Records

The professional school counselor:

a. Maintains and secures records necessary for rendering professional
services to the student as required by laegilations, institutional
procedures and confidentiality guidelines.

appr

onebd
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b.Keepssolpossessi on records
records in keeping with state laws.
c. Recognizes the limits of sefmssession records and understands

these recordare a memory aid for the creator and in absence of privilege

separate

o bl i gacommumication may be subpoenaed and may become educational

records when they 1) are shared with others in verbal or written

form, 2) include information other than professional opinion or pafson
observations and/or 3) are made accessible to others.

d. Establishes a reasonable timeline for purging-poksession

records or case notes. Suggested guidelines include shredding sole
possession records when the student transitions to the next level,
transfers to another school or graduates. Careful discretion and deliberation
should be applied before destroying sedssession records

that may be needed by a court of law such as notes on child abuse,
suicide, sexual harassment or violence.

A.9. Evaluation, Assessment and Interpretation

The professional school counselor:

a. Adheres to all professional standards regarding selecting, administering
and interpreting assessment measures and only utilizes assessment
measures that are within the scope of ficadbr school counselors.

b. Seeks specialized training regarding the use of electronically based
testing fragramsyin administering, scoring and interpreting that may

differ from that required in more traditional assessments.

c. Considers confidentialitigsues when utilizing evaluative or assessment
instruments and electronically based programs.

d. Provides interpretation of the nature, purposes, results and potential
impact of assessment/evaluation measures in language the student(s) can
understand.

e.Monitors the use of assessment results and interpretations, and

takes reasonable steps to prevent others from misusing the information.

f. Uses caution when utilizing assessment techniques, making evaluations
and interpreting the performance of populationsrepresenteith the

norm group on which an instrument is standardized.

g. Assesses the effectiveness of his/her program in having an impact

on studentsdé academic, career and
through accountability measures especially examigfiforts to close
achievement, opportunity and attainment gaps.

A.10. Technology
The professional school counselor:

r e PEomotes he hengfits;ofagd clargies the limgafions ofvarioys ¢ o

appropriate technological applicafions. The counselor promotes
technobgicalappl i cations (1) that are ap
individual needs, (2) that the student understands how to use and (3) for
which follow-up counseling assistance is provided.

b. Advocates for equal access to technology for all students, alpeci

those historically underserved.

c. Takes appropriate and reasonable measures for maintaining
confidentialityof student information and educational records stored or
transmitted over electronic media including although not limited to

fax, electronic rail and instant messaging.

d. While working with students on a computer or similar technology,

takes reasonable and appropriate measures to protect students from
objectionable and/or harmful online material.

e.Who is engaged in the delivery of servicesiming technologies
such as the telephone, videoconferencing and the Internet takes
resgoriwsibl? séeps toup{oﬁcé sftuid%ntls %ng oth\ﬁrﬁ féon hatrnp]. e
A.11. SatudentaPeer upport Program

The professional school counselor:

Has unique responsibilities when workiwgh studertassistance
programs. The school counselor is responsible for the welfare of students
participating in peeto-peer programs under his/her direction.

B. RESPONSIBILITIES TO PARENTS/GUARDIANS

B.1. Parent Rights and Responsibilities

The professimal school counselor:

a. Respects the rights and responsibilities of parents/guardians for

their children and endeavors to establish, as appropriate, a collaborative
relationship with
maximum development.

b. Adheres to laws, local guidelines and ethical standards of practice

stude

f
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parents/ guardi ans



when assisting parents/guardians experiencing family difficulties that appropriate for the school and community, (2) educational procedures
interfere with the studentoés ef f ectainvde npersosg raanmds weol fneereee. st udent sd6 deve

c. Respects the confidentiality of parents/guardians. systematic evaluation process for coneresive, developmental,

d. Is sersitive to diversity among families and recognizes that all parents/ standardsased school counseling programs, services and personnel.
guardians, custodial and noncustodial, are vested with certain The counselor is guided by the findings of the evaluation data in

rights and responsibilities for the welfare of their children by virtue of planning programs and services.

their role and according to law. D.2. Responsibility to the Community

B.2. Parents/Guardians and Confidentiality The professional school coureor:

The professional school counselor: a. Collaborates with agencies, organizations and individuals in the
alnforms parents/guardians of the ccommunten thebdstsnterest of students ard withooprégardto persomat
the confidential nature of the counseling relationship between the reward or remuneration.

counselor and student. b. Extends his/her influence and opportunity to deliver a comprehensive
b. Recognizes that working with mors in a school setting may school counsling program to all students by collaborating with
require counselors to collaborate wbnmunitsrésauccesrotr studentguceess.nt s/ guar di ans.
c. Provides parents/guardians with accurate, comprehensive and relevant E. RESPONSIBILITIES TO SELF

information in an objective and caring manner, as is appropriate E.1. Professional Competence

and consistent with eital responsibilities to the student.

d. Makes reasonable efforts to honor the wishes of parents/guardians
concerning information regarding the student, and in cases of divorce
or separation exercises a gefaith effort to keep both parents

informed withregard to critical information with the exception of a
court order.

The professional school counselor:

a. Functions within the boundaries of individual professional competenc
and accepts responsibility for the consequences of hasthiens.

b. Monitors personal welbeing and effectiveness and does not participate
in any activity that may lead to inadequate professional services

or harm to a student.

C. RESPONSIBILITIES TO COLLEAGUES AND c. Strives through peomal initiative to maintain professional competence
PROFESSIONAL ASSOCIATES including technological literacy and to keep abreast of professional
C.1. Professional Relationships information. Professional and personal growth are ongoing

The professional school counselor: throughout the counselords career.
a. Establishes and maintains professional relationshigsfadulty, E.2. Diversity

staff and administration to facilitate an optimum counseling program. The professional school couselor:

b. Treats colleagues with professional respect, courtesy and fairness. a. Affirms the diversity of students, staff and families.

The qualifications, views and findings of colleagues are represented to b. Expands and develops awareness of his/her own attitudes and
accurately reflect the image odmpetent professionals. beliefs affecting cultural values and biases and strives to attain cultural
c. Is aware of and utilizes related professionals, organizations and competence.

other resources to whom the student may be referred. c. Possesses knowledge and understanalout how oppression,

C.2. Sharing Information racism, discrimination and stereotyping affects her/him personally
with Other Professionals and professionally.

d. Acquires educational, consultation and training experiences to
improve awareness, knowledge, skills and effectiveness in working
with diversepopulations: ethnic/racial status, age, economic status,
special needs, ESL or ELL, immigration status, sexual orientation,
gender, gender identity/expression, family type, religious/spiritual
identity and appearance.

The professional school counselor:

a. Promotes awarenesschadherence to appropriate guidelines
regarding confidentiality, the distinction between public and private
information and staff consultation.

b. Provides professional personnel with accurate, objective, concise
and meaningful data necessary to adequateljuate, counsel and

assist the student. F. RESPONSIBILITIES TO THE PROFESSION

c. If a student is receiving services from another counselor or other F.1. Professionalism

mental health professional, the counselor, with student and/or parent/ The professional school counselor:

guardian consent, will inform the other professional and develop a. Accepts the policies and procedures for handling ethical violations
clear @reements to avoid confusion and conflict for the student. as a result of maintaining membership in the American School

d. Is knowledgeable about release of information and parental rights Counselor Association.

in sharing information. b. Conducts herself/himself in such a managto advance individual
D. RESPONSIBILITIES TO THE SCHOOL ethical practice and the profession.

AND COMMUNITY c¢. Conducts appropriate research and report findings in a manner

consistent with acceptable educational and psychological research

D.1. Responsibilities to the School practices. The counselor advocates for the protection of dhednal

The professional scbol counselor:

S ; d protects the ed ional . studentds identity when using data
a “fppOFsan pro ecst ee uc?tlon_a progrartn agjunst atny 5 b ¢ d, Adheres to ethical standards of the profession, other official policy
tnrrirngemen no ln studentso es sttt nfeSnlt's, such as ASCAGs positior

b. Informs appropriate officials in accordance with school policy of

e . . . ) the ASCA National Model, and relevastatutes established by federal,
conditions that may be potentially disruptive or damaging to the

N ) . state and local overnmentﬁ and When these are in confllct Wor s .
school 6s mi ssion, personnel and propegphn%ik%yfowgh oring the dentii
beltween It(he studelnt argjd counst;lolr. d ) e CIeErlé dlstm shes tg tween statements and actions made as a
cl's nowl edgea € an supportive prlvtp\t d|V|t°1u thos8 MaddHs Qt%drege'?ntatl@erb heScRdynect s
hi s/ her program to the school 6s

d. Delineat d tes th | 0 I d f Ec}]([)]rofessmn
 eIneaies anc promoes nacb s e or oS o e an u P [90%5 not Use hlﬂher'ﬂrgfgséldnél 1905|t|on to recruit or gain clients,

tr;e neS.cti.s of tt:;ofe Ser\ll.ed.i Coun?e]I() trr? W'” fr;otltf.y appropriate O.Z'.C'als consultees for his/her private practice or to seek and receive unjustified
Orocorr;nlqlsogzd ;rc:?gslm' or curtail their eflectiveness in providing personal gains, unfair. advantage, inappropriate relationships or
prog ) " . . . unearned goods services.
e. Accepts employment only for positions for wihibe/she is qualified E.2 Contribution to the Profession
by education, training, supervised experience, state and national T .
The professional school counselor:

professional credentials and appropriate professional experience. ) S ; . . .
f. Advocates that administrators hire only qualified and competent a. Actively participates in local, state and national associations fostering
the development and improvement of school counseling.

individuals for professional courlsgy positions. - . .
g. Assists in developing: (1) curricular and environmental conditions b. Contributes to the development of thefpession through the sharing



of skills, ideas and expertise with colleagues.
c. Provides support and mentoring to novice professionals.

G. MAINTENANCE OF STANDARDS

Ethical behavior among professional school counselors, association

members and nonmembersgigpected at all times. When there exists

serious doubt as to the ethical behavior of colleagues or if counselors

are forced to work in situations or abide by policies that do not

reflect the standards as outlined in these Ethical Standards for School

Courselors, the counselor is obligated to take appropriate action to

rectify the condition. The following procedure may serve as a guide:

1. The counselor should consult confidentially with a professional

colleague to discuss the nature of a complaint tof ske professional

colleague views the situation as an ethical violation.

2. When feasible, the counselor should directly approach the colleague

whose behavior is in question to discuss the complainseeki resolution.

3. If resolution is not forthcomingt the personal level, the counselor

shall utilize the channels established within the school, school district,

the state school counseling association and ASCAd&6s Ethics Committee.
If the matter still remains unresolved, referral for review and

appropiate action should be made to the Ethics Committees in the

following sequence:

- state school counselor association

- American School Counselor Association

5. The ASCA Ethics Committee is responsible for:

A educating and consuldngethggal wi t h t he membership rega
standards

A periodically reviewing and recommending changes in code
A receiving and processing questions to clarify the application of
such standards; Questions must be submitted in writing to the

ASCA Ethics chair.

A handl i ng llegedwiplatians of thesethioal standards.

At the national level, complaints should be submitted in

writing to the ASCA Ethics Committee, c/o the Executive

Director, American School Counselor Association, 1101 King

St., Suite 625, Alexandria, VA 22314.






UVM Graduate Counseling Program
Practicum and Internship Application Form #1

Please read the Practicum and Internship Handbook prior to completing this form. Failure to complete daisHeemester

may result in your not being assignedan internshigelass and/or not having a preference of class day and time.

This application igequiredfor placement in practicum and internship classes and must be returned to Rose Mary Grave
the Counseling Prograby September 1 forpsing & summer & January 1 fofall semester placementfter you are
assigned to a practicum and internship section (you wilidtiied via email, prior to being assigned, requesting informatior
regarding section selection), you Wwiked to register for the appropriate section & number of credits (1 credit for Practicu
2 or 3 credits for Internship, depending on where you are in your program of study).

Please answer all of the followinf¢¥ou do not need to have a site linedajgomplete this form.)
(Please completan applicatiorfor every semester you plan do practicum/internship.)

SPRING ], YEAR; SUMMER[_], YEAR; FaLL [] YEAR (Semestdi ear of Practicum/Internsl

Student Name:

Local Address:

Telephone: Home Other: E-Mail:

Advisor Name

1. | Plan to begin a supervis@®tacticunh_| andbr Internship_] for the following track: School ], Mental Health]

2. | have[] or have no{_] previously completed a Practicum and/or Internship sectiogicate previous field site(s):
3. My area of interest fathis practicum/internship semester is: Elemen@epool[], Middle School ], High School []

UVM CounselingCentef ], Agency[ ], PleaseSpecify:

4. | plan to graduate from the Counseling Progra®pring Summer, , Fall

5. I have successfully completed the followipgereyuisiteclasses(please checknly thoseyou will havecompetedprior to
begiming the practicum/internship

MENTAL HEALTH TRACK ScHooL TRACK

REQUIRED REQUIRED

[CJEDCO 220 Developmental Perspectives in Counseling [_JEDCO 226Developmental Perspectives in Counseling
[JEDCO 350 Professional Issues in Counseling [LJEDCO 3406 Developmental Guidae in Schools

[ JEDCO 361 The Practice of Mdal Health Counseling [LJEDCO 350 Professional Issues in Counseling
[JEDCO 374 Counseling Theory & Practice [_|EDCO 374 Counseling Theory & Practice

[ JEDCO 375 Laboratory Experience in Counseling [LJEDCO 375 Laboratory Experience in Counseling
JEDCO 392 Group Dynamics [JEDCO 392 Group Dynamics

RECOMMENDED RECOMMENDED

[JEDCO 376 Chemical Dependenay Addictions [JEDCO 344 Counseling Children & Adolescents
[LJEDCO 377Diversity Issues in Counseling [JEDCO 377Diversity Issues in Counseling

[JEDCO 378- Diagnosis of Mental Healtlssues

Please note
Placement site informatide available inthe School and Mental Health Books in tBeudent Loungel06 Mann Hall A signed

internship.

Do nat make any contact with internship sites or supervisefsreyou meet with your advisor fiscuss possibilities.
My signaturénamebelow certifies that | have read this form in its entirety.

Student Signature Date






FORM #2
The UVM Counseling Program
Mutnal Agreement Contract for Practicom & Internship

The following constittes an agresment amang the stadent, on-site supervisor, and UWVM faculty supervisar. This agresment specifies each
person’s responsibilites in fulfilling the on-site requirements of the Practioom Tntermship. This fonm is to be completed by the Site Supervisor and
Stadent Intern amd subrritted to the TWM Supervisor with a cogry of the Site Supervizor's cedentialsiresume. Oripinal kept in the student’s
permanent file at TV

Smdent Full Name (Please Print) Phons
Mailing Address E-Mail
Placement Azenc y/'School Fhone

(If school, indicate elemantary, middle, or hizh school level |

Mailing Address

Agency Administrator/School Principal

On-5ire Supervisor
Phone - Days E -Muail dddress

Please hst supervizor's licensure/certification rype smd munber below and armach 8 cuorent, short-fonm resume to be placed on
permanent file in the Counseling Program office, 1014 Mamm Hall, 208 Colchester Averme, UVM, Burlingrom, VT 054035-1757.

Om-zite internship schadule will melade hours per week for the penod from

o
Month/ThayYear Month/ Dy Y ear

This placement i= for: O fall semester only
O spring semester only

O summmer semester only
o full academic year

Prnt Mame of UM Supervising Faculty
Studer Responsibilities: T have read and accepr the responsibitities and expeceations as oudined i the Pracicum/Tnvernsiip Handbook

Stadent Siznature & Late VA Supervizing Faculty Signatare & Late

pililities- I have reod and accepi the responsibilities and eqpecintons for me as ontlimed in the Pracfeum amd
m?ﬁmnﬂw& I understand thar for serving as on -site supervivar @ sapend of 315000 per semester will be paid by UVM, az
outlined below.

On-5ite Supervisor Sisnanme & Date Agency Admimismaton School Principal Sippanme & Date
Disr: Stedenr File foriginal), UV Facsliy Supereisor, On-Site Superviior Flgaat £, 2004 Jor B convaTded
1. 525000 per semester (for cooperatng professionals who are not part of a Professional Development School or

nomprofit Agency) is payable umless the smident bas two placement sites; then compensation will be split acoordingty. Payments
are izsued at the end of the semester. Paperwork for payment will be mailed to on-site sapervisors.






UVM Counseling Program Form #:
Student Evaluation of Practicum and Internship Site

For the purpose of helping us provide quality experiences for current and futieetsiwe ask you, the
student, to fill out thigvaluation at the end of each semester.

Studend Blame Date

Field Site Semester & Year
1. Describe your primary activities esite:
2. Indicate the percentage of time you spent in each of the following:

Individual Counseling Group Counseling
Personal/Saocial Administration
Vocational/Educational Training Program/Workshops

Family and/or Couples Counseling Classroom Guidance

Other please specify)

3. Does the site allow for engaging in a variety of the above activities? (Please explain.)

4. What were your major learnings?

5. What were your major frustrations?

6. :/r\]/irslasti;q?vice are you willing to offer that will help a student get the most out of an internshi

cc: Counseling Office (original), Student F

(August 21, 200y form#3.doc






UVM Counseling Program Form #«
Student Evaluation of OnSite Supervisor

To be completed by the student/integach semesterWe encourage you to discuss your writ
reactionswith your onsite supervisor

Student's Name Date
On-Site Supervisor's Name Field Site
1. To what extent did the esite supervisor fulfill responsibilities?

1 2 3 4 5 6 7 8 9 10
low moderate more

Please explain:

2. In what ways did the agite supervisor facilitate your development?

3. In what ways could your esite supervisor have been more helpful?

CC: Counseling Program Office (original), Student F
August 18, 2008 Form#4.doc






Form 5



