VTPBiS Leadership Team Training

at the Intensive Level
Within a Multi-Tiered System of Supports 
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Activity Workbook 2015
Name: _______________________________

School: _______________________________
Plan to sustain the Targeted Level (BAT Sections B and F):
If up to 12% students could benefit from CICO, how many students would that be for your school?

Complete the CICO Self-Assessment:
	VTPBiS
Check-In / Check-Out Self-Assessment

Instructions:  As a team, review and record each of the CICO elements.  For all elements that are rated as “in progress” or “not in place” build action planning steps.




	CICO Element


	In 

Place
	In Progress
	Not In Place

	1. Faculty and Staff Commitment for CICO


	
	
	

	2. Targeted Team Defined and Coordinator Identified

	
	
	

	3. School-wide/Universal PBIS in place


	
	
	

	4, Student Identification Process for CICO developed

	
	
	

	5. CICO Daily Progress Report (DPR) card developed


	
	
	

	6. School to Home reporting process defined


	
	
	

	7. Process for collecting, summarizing and using data


	
	
	

	8. Morning check-in routine established


	
	
	

	9.Teacher check-in/ check-out routine established


	
	
	

	10. Afternoon check-out routine established


	
	
	

	11. Home review routine established


	
	
	

	12. Team meeting schedule, routine, process


	
	
	

	13, Planning for Success (fading support; establishing self-management elements)

	
	
	

	14. Planning for Individualized Support Enhancement


	
	
	

	15. Substitute Teacher routine established

	
	
	

	16. Playground, cafeteria, bus routine (Other areas) established
	
	
	


VTPBiS Action Plan for Completion of Start-Up Activities
	Activity
	Activity Task Analysis
	Who
	When

	Faculty and Staff Commitment
	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d. 


	
	

	
	e.


	
	

	Establish Team

	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	

	School-wide/Universal PBIS in Place
	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	

	Student Identification Process in Place
	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	

	Daily Progress Report (DPR) defined
Home Report Defined

	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	

	Data Collection, Summarization and Use for Decision-making Defined
	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	


	Morning Check-in Routine

Teacher Check-in Check-out Routine

Afternoon Check-out Routine

Home Review Routine


	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	

	Team Meeting Schedule
	a.


	
	

	· 
	b.


	
	

	· 
	c.


	
	

	· 
	d.


	
	

	· 
	e.


	
	

	Process defined for moving off CICO
Process defined for use of self-management strategies within CICO
	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	


	Process defined for moving student into Individualized Support Systems

	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	

	Process defined for informing substitute teachers
Process defined playground, cafeteria, bus areas
Other areas?
	a.


	
	

	
	b.


	
	

	
	c.


	
	

	
	d.


	
	

	
	e.


	
	


Complete the Targeted Inventory of Supports (next page) (BAT, Section B):
Targeted Inventory of Supports:

	Current Group Intervention
	Function


	Referral 

criteria
	Frequency/ Intensity of Intervention
	Resources needed (staff, space, $, time)
	Schedule for Checking Progress
	Effectiveness Measured

(success criteria/ goal)


	EXIT Criteria

	
	Adult att.
	Peer att.
	Work avoid
	other
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


Complete Team Profile and Meeting Schedule (BAT, Section B and H)
	Intensive Intervention Team Roster

	School Name:                                                                                                             Grades: 

Town/City:                                                                                                                 Supervisory Union: 

	Intensive Team – Systems Level

           Team Member Name                                                              Building Role                                                  Team Member Role      

                                                                                                                                                                             (administrator, Coordinator, teacher, etc.)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Day and Time of Monthly Meetings:

	Intensive Team – Individual Student Level

           Team Member Name                                                              Building Role                                                  Team Member Role      

                                                                                                                                                                             (coordinator, behavior spec., data spec.)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Day and Time of Weekly Meetings:


Family Engagement Checklist (BAT, Sections D and H)
Muscott & Mann, 2004

	STATUS:

In place

Partially in place

Not in place
	TASK
	PRIORITY:

High 

Medium

Low

	
	Climate
	

	
	1. There is a process for assessing how welcomed, valued, and satisfied parents are in and with the school.
	

	
	2. There is a plan for addressing ways to help families feel welcomed and valued. 
	

	
	3. There is a plan for training all staff to work collaboratively and respectfully with families.
	

	
	4. Plans for addressing ways to help families feel welcomed and valued address diverse families including those with students in the universal, targeted and intensive levels of PBIS.
	

	
	Parent Involvement in Learning Activities at Home
	

	
	5. There is a process for assessing parents’ opinions about their own involvement in learning activities at home.
	

	
	6. There is a plan or set of activities for helping families to support their child’s learning at home.
	

	
	7. The plan includes activities for helping diverse families, including those with students in the universal, targeted and intensive levels of PBIS, support their child’s learning.
	

	
	Communication with Parents/Families
	

	
	8. There is a process for assessing parents’ opinions about how well schools communicate with them.
	

	
	9. There is a plan for communicating with families in varied and helpful ways.
	


	STATUS:

In place

Partially in place

Not in place
	TASK
	PRIORITY:

High 

Medium

Low

	
	10. The plan includes activities for communicating with diverse families, including those with students in the universal, targeted and intensive levels of PBIS, about important school/home matters including discipline.
	

	
	Parent/Family Involvement at School (Volunteering, Assisting)
	

	
	11. There is a process for assessing parents’ opinions about how they can support schools through their involvement at school.
	

	
	12. There is a plan for how parents can be involved in supporting learning at school through volunteering and assisting.
	

	
	13. The plan for parental involvement in school activities addresses how diverse families, including those with students in the universal, targeted and intensive levels of PBIS, can participate.
	

	
	Parent/Family Involvement in Decision-Making
	

	
	14. There is a process for assessing parents’ opinions about the extent to which they are encouraged to participate in decision-making committees and activities (e.g., leadership teams).
	

	
	15. There is a plan for encouraging and supporting parent participation in decision-making committees and activities.
	

	
	16. The plan for parental participation in decision-making committees and activities addresses how diverse families, including those with students in the universal, targeted and intensive levels of PBIS, can participate.
	

	
	17. There is a process for assessing parents’ opinions about the extent to which they can provide input to school personnel about matters of importance including discipline that is taken seriously.
	

	
	18. There is a plan for gathering and incorporating parents’ input about matters of importance including discipline that is taken seriously.
	

	
	19. The plan for gathering and incorporating parents’ input about matters of importance including discipline addresses how diverse families, including those with students in the universal, targeted and intensive levels of PBIS, can be heard.
	


Develop FBA Capacity in your School (BAT, Sections I and J)
List the people who are responsible for conducting FBAs in your school:

Determine who needs to be trained in FBA:

1)

2)

Who makes the referral?

What form do they use?

Where or to whom does the referral form go?

Who or what group reviews the referral form to see if Simple FBA needs to be done?

Who schedules the Simple FBA, informs teachers and others who need to know?

Who completes the Simple FBA?  Assign a “FBA Coordinator”

Who or what group develops the testable hypothesis?

Who or what group develops the simple behavior support plan?

What is the proposed timeline from referral, decision, interview(s), summary of Simple FBA, testable hypothesis statement and development of simple behavior support plan?

When and by whom is BSP reviewed to see if it is working?

What is your plan for training ALL staff in understanding behavior and function of behavior?

Develop a Request for Assistance Process, (BAT Sections B and C)
What is the process for referring students for Tier 3 Supports?

How will students be referred?

Create your Request for Assistance process and form?  Are the forms easy to access? Easy to complete? Contain the necessary information?

Create a process for gaining student agreement
Develop a parent consent form (or process)
Create a system for managing the daily data (BAT Sections E and G)
Complete the questions below (based on Benchmarks of Advanced Tiers items 28-31):
Which computer system will you use?  SWIS ISIS?  Excel?  Other?

How frequently will your Team review Tier 3 data?
Who is responsible for summarizing the data and bringing it to the meetings?

How frequently will summary data be shared with staff?  Parents?
Plan for fading students off the Individual Behavior Support Plan interventions (BAT, Sections I and J)
What are the criteria for fading students off of Tier 3 Supports?

Develop and Schedule Staff Training

Schedule date and time for staff training:

Who will plan and deliver the training?
Training should include information on:
•    How to make a referral

•    How to determine function of behavior

· Role of staff in FBAs/BIPs

Develop Student Awareness

Who will meet with the students to plan and share the intervention?   When will this occur?

Information should include:

•Overview of the BSP
• Goals of BSP
Develop Parent Awareness and Consent

How and when will the parents be informed about the Tier 3 supports?

Information should include:

–Parent role in BSP
–How to focus on the positive

–Communication process
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