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Nature  &  Culture
BRIEF COURSE DESCRIPTION

Introduction to natural resources and the environment from a social/cultural perspective.  Emphasis on environmental history, values, and ethics with application to natural resource and environmental policy.

INSTRUCTOR DETAILS
Course Director:     Dr. Adrian Ivakhiv  




Environmental Program / Rubenstein School of Environment & Natural Resources

Office:

Bittersweet House, 153 South Prospect Street (corner of Main & South Prospect)

Consultation times: Immediately after lectures, or during my office hours, which are Mondays & Wednesdays, 1:30-3:30 pm. For appointments please call Sue Bean at ext. 64055. 




Other times are available by prior appointment only.

Contact info:

Tel: (802) 656-0180; E-mail: Adrian.Ivakhiv@uvm.edu*

*Note: Please always specify “NR2” in the Subject line of your e-mails. If you do not, your e-mail may not reach me. If you need to speak to me urgently, it is recommended that you call me or find me at my office.

Secretary:

Sue Bean, Environmental Program, tel: 656-4055 

Graduate Teaching Assistants:
Eileen Horn

 
Ganlin Huang


Rebecca Rockefeller

Sally DeLeon

Tatiana Abatemarco

Elaine Wang
MEETING TIMES 
Lectures: Mon & Wed 10:10-11:00 am, Carpenter Auditorium  

Discussion sessions:

1) Thur 6.30-7.20pm, Old Mill Annex A207

2) Thur 6.30-7.20pm, Old Mill Annex A206

3) Fri 10.10-11.00am, Living/Lrng-A  A102

4) Fri 10.10-11.00am, Living/Lrng-B  B102

5) Thur 6.30-7.30pm, Lafayette L102

6) Fri 2.30-3.20pm, Votey 223

7) Fri 2.30-3.20pm, Angell B104

8) Fri 3.35-4.25pm, Waterman 455

9) Fri 3.35-4.25pm, Waterman 456

10) Fri 3.35-4.25pm, Waterman 457

11) Fri TBA

REQUIRED TEXTS

1. Jared Diamond, Collapse: How Societies Choose to Fail or Succeed. Penguin, 2006. 

2. Lisa M. Benton and John Rennie Short, Environmental Discourse and Practice. Blackwell, 1999.
3. Toby Fulwiler.  Pocket Reference for Writers (Upper Saddle River, NJ: Prentice Hall, 2002). 

Additional course readings will be made available on Web CT and/or Library Electronic Reserve (E-Reserve).

COURSE PURPOSE & OBJECTIVES

NR 2, Nature and Culture, is a part of the core curriculum of the Rubenstein School of Environment and Natural Resources.  The core curriculum represents a body of knowledge, skills, and values that the School believes are central to the study of natural resources and the environment.  This body of knowledge, skills, and values cuts across all academic programs within the School and attempts to integrate the natural sciences, social sciences, and humanities in an effort to approach full understanding and resolution of environmental and natural resource issues.

As the title suggests, Nature and Culture focuses on humans and their relationship to the natural world.  NR 2 is a companion course to NR 1, Natural History and Field Ecology.  NR 1 provides an introduction to natural resources and the environment from an ecological and natural science perspective, while NR 2 provides a social, humanistic, and cultural perspective. Both of these perspectives have much to offer the student of natural resources and the environment. Ultimately, the knowledge and perspectives represented by the natural sciences, the social sciences, and the humanities must be integrated to fully address and resolve contemporary environmental and natural resource issues. Integration of these bodies of knowledge and perspectives will be introduced in NR 1 and 2 and further emphasized in remaining SNR core curriculum courses.

Objectives of the course
The course is intended to meet the following objectives for students who attend the lectures, participate in discussion groups, and fulfill the reading and writing requirements for the course: 

Substantive objectives
1. History of relations between humans and the natural world 
Students will obtain a basic understanding of the general history of interactions between human societies and their environments, and of changing cultural attitudes towards the natural environment. The course will introduce students to some of the cross-cultural diversity of perspectives on human-nature relationships, as found in societies past and present and as these continue to shape values and behavior today. 

2. Societal responses to environmental challenges

The course will introduce and develop a comparative perspective on the ways human societies have responded to ecological challenges in the past and what these can teach us for our own approach to ecological challenges of the present and future. We will look at historical case studies and apply our insights to situations we face today. 

3. Historical overview of environmental movements

The course will provide an introduction to the historical development of conservation and environmental movements over the last 150 years in the United States and in a global context. Environmental activism will be presented as part of a larger tapestry of movements and initiatives encompassing popular and grassroots mobilization; literature, the arts, and the media; scientific discovery and communication; the formulation of public policy; and other forms of activity.

4. History of ideas of ‘nature’  

While ‘nature’ may seem a straightforward and predetermined category, it is an idea (like ‘culture’) that has evolved historically and changed according to cultural context. Ideas of ‘nature’ have frequently been laden with cultural assumptions about what is right and wrong and how people should or should not live. The course will introduce students to a cultural and historical perspective on some ways humans have come to know ‘nature’ – ways which include science (as a set of methods, principles, and institutions) as well as myth, religion, the expressive arts, and other cultural practices. 

5. Cultural expressions of environmental values 
Cultural communication through the expressive arts both reflects a society’s environmental values and attitudes and serves as a medium by which those values and attitudes can be challenged and changed. The course will provide an introduction to the ways in which culture has reflected and shaped environmental values, especially in the context of environmental and conservation movements of the past 150 years. 

Formal/skills objectives
6. Critical skills in interdisciplinary environmental studies 

The course is intended to allow students to develop the critical skills necessary for understanding and effectively acting on environmental issues and controversies, including the ability to critically analyze and adjudicate between different arguments and perspectives, and general skills in critical thinking, reading, writing, communication and argumentation. Since environmental issues are often highly contentious and involve many actors working from different cultural perspectives, these skills are crucial for anyone intending to work in an environmental or natural resource field. Compared to other Natural Resources courses, the course will pay particular attention to cultivating students’ critical reading and writing skills. The course will help students to understand how various factors – including science and technology, politics and policy, economics, ethics, psychology, and culture – interact in the generation, communication, and resolution of environmental and resource issues and controversies. As such, the course provides some of the basis for further interdisciplinary research that students will undertake in other courses in the School of Environment and Natural Resources. 
COURSE ORGANIZATION & THEMES
The course will be focused around a series of overarching themes revolving around the basic questions: How have human societies confronted and responded to ecological crises? How can our society respond to the environmental challenges it is facing?  To probe these issues, we will begin by looking at case studies of societies that have faced serious environmental problems and responded to them in a range of ways, sometimes successfully and sometimes not. Contextualizing our study within a broadly historical perspective on human cultural change, we will develop a framework for understanding how contemporary environmental problems and challenges have developed, how society has responded to them (once they have been recognized), what causes have been ascribed to them and what solutions have been proposed, and the prospects for developing solutions in the future. We will examine various factors in the interaction of society and natural environment, including religion and ideology, ‘traditional ecological knowledge,’ science, colonialism, the capitalist economic system, public policy formulation, grassroots political mobilization, artistic expression, and social and economic innovation.

The following two sets of themes will supplement our investigation into the ways human societies address environmental challenges and the nature of today’s ecological crisis.  

(a) The Environmental Crisis: Its Causes and Possible Solutions

Are we in a ‘crisis’? The immensity and complexity of the environmental (and social) challenges facing humanity and, by extension, the planet are greater than at any time in human history. Are we equipped to meet those challenges successfully? To answer that, we have to understand the root causes of the crisis, but there is little agreement about what those are. Some that have been proposed include the following: 

· Human nature. Some place the blame on ‘greed’ or some other characteristic of human nature. But a comparative study shows that certain societies seem to enable greedy behavior by individuals, while others do not. Which features of human nature are universal, and which are culturally conditioned?

· Uncontrolled population growth. The world’s population has reached six and a half billion humans. How many people can the Earth support? Does it matter what those people do? I.e., if the average American consumes 16 times the energy and produces 16 times the waste of the average Indian and the population density of India is (only) 10 times that of the United States, which country is more ‘overpopulated’? And what has caused such rapid increases in population and consumption?

· Unsustainable subsistence techniques and economic systems:

Many have blamed industrialism, a technological system that allows maximal manipulation of the world for human benefit (rather than participation in the world, with obligations to other creatures) for ecological problems. 

Others blame capitalism, i.e., an economic system based on turning parts of the world into exchangeable commodities and exchanging them for profit. 

Going further back, still others have proposed that agriculture, in giving us the power to decide what should grow and what should not, was the original turning point that set humanity on a collision course with the natural world. 

· Unsustainable social structures:
Some have blamed hierarchical state societies for leading to an inability to respond appropriately to ecological challenges (i.e., people become invested in maintaining their own status and position at the expense of societal and environmental welfare). 

Others have blamed patriarchy, i.e., a male dominated social system in which competition and aggression, rather than cooperation and negotiation, dominate social behavior.

· Religious and cultural values. Religious values have provided a guiding force for human activities, and are arguably responsible for many of humanity’s greatest achievements, but also for some of its most tragic moments (such as the Inquisition or numerous religious wars). Do specific religious traditions share responsibility for the ecological crisis? 

Each of these has also been suggested as a potential part of the solution to environmental problems.

We will examine these from both perspectives – as parts of the problem and as parts of the potential solution to the problem. But more importantly, the course will be focused around the larger question of how these various factors interact: i.e., how new ideas and practices emerge, and how old ones that may no longer be appropriate are ‘let go’ or are held onto long after they are useful. How do we decide which of our ideas or practices are no longer useful? How and by whom should these things be decided? What is the role of democratic decision-making (or of authoritarian solutions) in processes of change? These are the questions that anyone entering a career in the environmental and natural resource fields will need to ask themselves as the 21st century unfolds. These questions make us more than just ‘consumers’ of knowledge – they make us citizens who can actively engage in the world and change it through our words and our actions.

(b) Knowledge and Communication

All of these issues are wrapped up in the question of knowledge: how do we know what we know about the state of the world and about the causes and solutions of environmental problems? (This question belongs to the realm of philosophy called epistemology, i.e. the study (logos) of knowledge (episteme).) Can science give us the answers? What if the evidence is uncertain? Can science tell us how we should live? If not, what about religion, philosophy (ethical reflection), myth (story-laden commitments and beliefs), or the arts? How do we assess knowledge about the present and the future? How do we respond to change and to uncertain outcomes? What role has culture (religion, beliefs and values, cultural identities) played in preventing change and/or facilitating it? Do people change their behavior as a result of a change in beliefs and values (as many environmentalists hope will happen), or do they change their behavior first (to suit their own ends, or to make ends meet) and then simply justify that behavior with their beliefs and ideologies? (This is the difference between materialist and idealist forms of social explanation, that is, those which focus on what people do versus those which focus on what people think.) If the former is the case, communication becomes all important – thus, the importance of debate, writing, and argumentation in this class; but if the latter is the case, then we must change the ‘system.’ But how?

Weekly Structure

The class will meet on Mondays and Wednesdays for plenary sessions which will include lectures, videos, occasional guest speakers, and other activities. The focus of these sessions will be on introduction of new materials and ideas and on interpretation of course readings. You will be expected to be familiar with all lecture material, whether it appears in your readings or not.  

You will also be required to participate in weekly, small-group discussion sessions. These seminars will follow up on readings and lecture materials, providing a forum for discussing and debating issues raised in readings and lectures, and providing a means for each of you to make sure you have understood the main ideas of the course and to develop your own environmental values and perspectives. You will be expected to attend and participate in all discussion sessions, having done the required readings beforehand and having prepared questions or personal summaries of them (as required). 

Normally, Monday’s lecture will introduce new ideas and provide directions for the week’s readings. By Wednesday, you should have done the readings, and by Thursday or Friday (whichever day your discussion group meets) you should have completed any writing assignments or reading logs for the week.

COURSE EXPECTATIONS & EVALUATION 

You will be evaluated according to the following grading breakdown:









Max. points:

Lecture attendance & ‘pop quizzes’
  

10

Discussion session participation
 

15

Reading logs
 

20 

Writing assignments (four)
 

               25



WebCT project


10

Final exam
             

20
(Optional extra-credit assignments)



(5)









100 (max.)

1. 
Lecture attendance & quizzes (10 pts.)

Several ‘pop quizzes’ (worth 1 to 2 pts. each) or one-minute in-class writing exercises (worth 1 pt. each) will be given during lecture periods. These will be unannounced and randomly dispersed through the semester. Quizzes will be based on basic and important information mentioned both in lecture and in the readings for the given week or the previous week. (That is, if something was not mentioned in the lecture or was not present in any readings, it will not be on the quiz.) In-class writing exercises will normally be graded only for attendance/completion. If you miss any of these due to a medical or family emergency, it is your responsibility to provide documentation excusing your absence to your teaching assistant within a week of your return to class. There will be no make-up dates for missed quizzes.

2. 
Participation (15 pts.)

Your participation grade will be based on 

a) Regular attendance in discussion sessions (lecture attendance may also be noted here);

b) The quality of your contribution to class discussion: i.e. how your participation reflects your knowledge of the reading material, your familiarity with issues raised in the lectures, and your ability to apply the ideas of the course to real-world issues, make connections between the different ideas, and critically reflect on them; 

c) Your contribution to the social dynamic of the discussion: i.e. contributing to the overall progress of the discussion and to a healthy conversational flow, staying on topic, listening carefully to others’ contributions, respecting opinions of others, etc.

Note that you are expected to do the readings prior to the discussion group in which they are to be discussed and to complete your reading log on those readings by that time.  

3. 
Reading logs (6 submissions @ 3.5 pts. each, to a maximum of 20 pts.)

You will be required to keep a short weekly reading log, to be handed in six times, at the beginning of the discussion session in which the relevant readings are to be discussed. 
Format:  The reading logs should be typed and at least 3/4 page, single-spaced (or 1-1/2 pages double-spaced, depending on your TA’s requirements) in length. They should not be longer than 2 pages each in total. On most weeks, you will be given specific questions to answer. If there are no specific questions in a given week, you should divide your log into: 

a) A summary of the readings and their main ideas (and, if relevant, their main differences) (min. 1/2 page); and 

b) Your personal reflections on the readings (min. 1/4 page). The reflections may consist of, among other things, points that you are puzzled by, evaluative comments (i.e. whether you agree with the basic points of the reading material and what your reasons are for the position you are taking), and possible applications of the ideas contained in the readings. 

As the course progresses, there will be an increasing expectation for you to take evaluative positions on the reading material. The logs serve as notes for you and should be written such that they will be useful to you in writing the course assignments and studying for exams. (It will be up to your teaching assistant to decide whether you may write summaries in point form or not; but the reflections must be written out in complete sentences.) Please note that reading logs are not private diaries. They are required to respect contemporary standards of public discourse (i.e., avoiding vulgarity, hate language, etc.).

Submission and grade: The reading logs are to be submitted to the discussion group leader at the beginning of the relevant discussion session. There are eight possible reading logs of which you are expected to hand in six, for a maximum total of 20 points, of which 10 pts. is for on-time completion and 10 pts. is for quality. 

a) On-time completion grade: You will receive up to 1.5 points towards your grade for each reading log completed (to a maximum of 9 pts. total), but only if it is submitted on time and if it meets the format requirements. (For instance, if you are given two reading log questions for a given week and you only answer one of them, you will receive only 0.75 points for the submission.) 

b) Quality grade: You will also receive up to 2 points per submission (to a maximum of 12 pts.) for the quality of your six reading logs. They will be assessed for their organization, the extent to which you have put the ideas of the readings into your own words, have represented them correctly and have indicated reasonable depth in understanding, and for thoughtfulness and sophistication in your reflections. You are expected to keep your logs after they have been returned to you and to hand them all in again as a package to your TA on April 25 for qualitative evaluation. You are welcome to make revisions to the final version submitted, but if you do, please submit any originals (if they had comments from the TA) with the final versions.

4. 
Writing assignments (3 assignments @ 5 pts. each, and one assignment @ 10 pts. = 25 pts. total)
There will be four writing assignments interspersed through the semester as follows:

1. Critical analysis of an influential article in environmental thought (5 pts.), due Feb. 7. 


2. Comparative reading analysis & response (5 pts.), due Feb. 28.

3. Research assignment (10 pts.), due April 4.

4. Personal values statement (5 pts.), due April 18.

Evaluation of writing assignments will include the following areas (% indicates a rough approximation of the relative ‘weight’ of these areas, though they may vary according to assignment):

· Mechanics: spelling, grammar, syntax, punctuation, bibliographic style (if appropriate), etc. (20%)

· Organization: smooth and logical flow, coherence of overall structure (20%)

· Analysis, synthesis, and argumentation: fair and judicious assessment of authors’ arguments, convincing presentation of own argument(s), etc. (40-60%)

· Context (where relevant, e.g. assignment #3): understanding of the ‘bigger picture’ regarding ‘inputs’ (e.g. judicious use of appropriate sources) and ‘outputs’ (e.g, appropriate style for the given audience) (20%)

5. 
‘Meeting Our Environmental Challenges’ WebCT Class Project (10 pts.)

For this class project, to be compiled of everyone’s contributions, we will collectively develop a set of ‘strategic priorities’ by which humans can meet our ecological challenges in the next 50 years, along with ‘strategic initiatives’ by which UVM, the Rubenstein School, or our community/ies can contribute to developing our strengths in these priority areas. 

Specifically, you are required to do the following:

1.  Based on your reading in this course (and outside reading, if you wish), identify the 2 or 3 ‘strategic priorities’ that you think constitute the most critical issues humans must deal with in order to overcome our ecological challenges in the next 25 to 50 years. Explain, in 2 to 4 sentences per entry, why you feel each is of primary importance. This statement (a first ‘gradeable’ draft) is to be submitted as a list, electronically on Web-CT, by March 19.

2.  Building on your first list (or substituting other strategic priorities in their place and explaining why you have chosen these new ones), outline a ‘strategic initiative’ for each of your ‘strategic priorities.’ This initiative should represent one way in which UVM, the Rubenstein School, and/or a community that you are a part of (such as the City of Burlington) could contribute toward addressing the challenge represented by the given ‘strategic priority.’ (For instance, this might involve devoting resources to specific kinds of research or instruction, developing some sort of ‘action plan,’ etc.). The final version of both your ‘strategic priorities’ and your ‘strategic initiatives’ is to be submitted electronically on Web-CT by April 30. 

You are encouraged to submit draft versions of these on Web-CT for feedback from other students, and to discuss your or others’ ideas in the ‘Chat’ room on Web-CT. Any draft versions should be titled ‘Strategic priorities: DRAFT.’ (If you submit one version and then decide to make changes to it before the deadline, label the revised version ‘REVISED’; the previous version will then not be evaluated.) 

You may also collaborate (on-line) with other students and submit your final version in groups. (These will be evaluated taking into account the fact that more than one student worked on them.)

Evaluation will be as follows:

4 pts. – ‘Strategic priorities,’ submitted by March 19. 

6 pts. – ‘Strategic priorities and initiatives’, submitted by April 30. 

It is expected that these lists will be summarized and the summaries made public within the Rubenstein School, to help shape the School’s planning as it attempts to prepare students for and conduct research of value to the future sustainability of our society.

6. 
Final examination (20 pts.)

The final examination will be a sit-down exam and will take place during the formal exam period. It will cover all the material in the course. The format will be two or three essay questions. You will be provided with a list of (possible) exam questions by April 25.   

Extra credit assignments (up to 5 pts.)
A number of extra-credit assignments will be made available throughout the semester, for a maximum of 5 grade points. They will normally be lectures or special events which you can attend and write about. A 1 to 2 page summary sheet, including a one-to-two paragraph critical analysis, will be valued at 1 point, where 0.8 is for attendance and summary (not graded for quality), while the remaining 0.2 pt. is for quality of summary and critical response. Extra-credit opportunities will be announced in class and posted on WebCT.

FINAL GRADES

Your total number of points will be converted to a letter grade according to the following scale: 

Points   
Grade

Points

Grade

Points

Grade

98 & up
= A+

93-97.9
= A     

90-92.9
= A-
87-89.9
= B+

83-86.9
= B     

80-82.9
= B-
77-79.9
= C+

73-76.9
= C

70-72.9
= C-
67-69.9
= D+

63-66.9
= D

60-62.9
= D-

Below 60 = F
SCHEDULE OF TOPICS, READINGS, & ASSIGNMENTS


Note: This schedule is subject to change. Changes will be announced in lectures and on WebCT.

Date     Topic & themes

    

         

  Assigned readings
    ( * = on WebCT)

Writing assignments

	1/17
	Introduction & course overview


	1. Connor, ‘Review of the Year: Global Warming,’ The Independent, Dec 30, 2006, http://news.independent.co.uk/environment/article2110651.ece 

(read for discussion sessions) 
	

	1/22

1/24
	Encountering environmental crisis

What are some of the environmental challenges we face today? What is the scale of these challenges and at what scale do they need to be addressed? What are the different dimensions and factors that help/hinder our addressing them?

Video: The End of Suburbia (exc.)

The deep past: Humans & nature throughout history
What does history tell us about the relationship between humans and the natural world?

(a) Modes of production: How have humans made their living on this planet in the past? 

(b) The Paleolithic: What do we know about the time in which humans became human?

(c) The agricultural revolution & the rise of cities & states: How did the domestication of plants & animals & the spread of agriculture contribute to new environmental ideas, values, & practices? How did ancient state civilizations conceive of their relationship to the natural world? How sustainable were their practices? Case study: Ancient Mayan civilization 
	Required reading:

1. Diamond, Collapse, Prologue (pp. 1-23) and chapter 5 (157-177).

2. Manning, ‘The oil we eat,’ Harper’s, February 2004, see www.harpers.org/TheOilWeEat.html 
Background reading (optional):

*Moran, ‘The evolution of human-environment interactions’ (39-56).

*Hughes, ‘The Serengeti,’ ‘Kakadu, Australia,’ and ‘The Uruk wall’.

For fun, read about the Paleolithic diet here: http://www.earth360.com/diet_paleodiet_balzer.html

	Reading log #1

	1/29

1/31
	Colonization, cultural contact, & adaptation to new environments 

What factors help/hinder human adaptation to new or changed environments?

How do societies encounter radically new environments? How was the New World first encountered by Europeans, and what have been the results of that encounter? Case study: Greenland

Note: Jan. 29 is the Add/Drop Deadline.


	Required reading:

1. Collapse, chapters 6-8. 

Specific reading instructions can be found on WebCT (under “Readings”)


	Reading log #2

	2/5

2/7
	Religion & ecology

What role has religion played in shaping environmental attitudes and practices, and what role might it play in the future? 

Does Christianity (or the ‘Judaeo-Christian tradition,’ or any other religious tradition) share the blame for the environmental crisis? Is monotheism less ‘environmentally friendly’ than other forms of religious belief? 
How might religion contribute to a resolution of the environmental crisis?

Video: Spirit & Nature
Panel: Religion and the Environment


	Required readings:

1. *White, ‘The historic roots of our ecological crisis’.

2. *Berkes, ‘Religious traditions and biodiversity’ 

3. Tucker & Grim, ‘The emerging alliance of ecology and the world’s religions,’ see http://www.amacad.org/publications/fall2001/tucker-grim.aspx 

Background reading (optional):

*Creation myths


	Writing assignment #1 due in discussion session

	2/12

2/14
	Indigenous peoples & the European biological invasion of the Americas

How have traditional/indigenous societies related to the natural world and what can we learn from them? 

What did the Americas look like before the European invasion? What effects did the European biological invasion have on the Americas? 

Indigenous peoples, ‘traditional ecological knowledge’, and science

What is ‘traditional ecological knowledge’ (TEK), and how does it compare with modern science?

Guest speaker: Kit Anderson
	Required reading:

1. Benton & Short, Environmental Discourse and Practice, chapters 1-3. Read pp. 11-25, 27-30, 40-42, 52-57; skim the rest (at least).

2. Mann, ‘Native ingenuity’, see http://www.boston.com/news/globe/ideas/articles/2005/09/04/native_ingenuity/ 

3. *Mann, ‘The artificial wilderness’ 

Background reading (optional):

*Hecht & Cockburn, ‘The fate of the forest’ 
	Reading log #3

	2/19
	President’s Day Holiday
	No class
	

	2/21
	Industrial capitalism & the rise of the modern world

How has industrial capitalism shaped our relationship to the natural world? 

What was the historical context which gave rise to the ‘industrial revolution’? What were the ‘enclosures of the commons,’ and how are they relevant to today’s world? How did people resist these changes? What have been the effects of industrialization and the capitalist economy on our relationship to the natural world?

Case studies: The worldwide cotton trade; Coal & the rise of ‘petrochemical civilization’


	Required readings:

1. *Foster, ‘The environment at the time of the industrial revolution’ 

2. *Eisenberg, ‘The human mushroom’ 

3. *Gold, ‘A history of nature’ 

Background reading (optional):

*Hughes, EHW, pp. 119-127

*Guha, ‘Back to the land!’


	Reading log #4



	2/26

2/28
	Romanticism, conservationism, & the wilderness movement 

What ideas of nature emerged in reaction to industrial capitalism and how do these shape our environmental attitudes and practices today? 

Who were the Romantics and how did they influence Euro-American views toward nature?

What was the debate over Hetch Hetchy, who were its main protagonists (antagonists), and what were the opposing views expressed by them?

Video: Wilderness & the West (excerpts)


	Required readings:

1. Benton & Short, ED&P, ch. 4 ‘No holier temple’ and pp. 156-173.

2. *Muir, ‘Hetch Hetchy Valley’ 

3. *Oates, ‘Wilderness’ 

Background reading (optional):

*Guha, ‘The ideology of scientific conservation’ and ‘The growth of the wilderness idea’

*Wordsworth poem

*Thoreau, ‘Walking’



	Writing assignment #2 due in discussion session

	3/5

3/7
	Science, ecology, & ethics: Can nature tell us how to live?

How has science shaped our understanding of nature and of ourselves? Does nature provide an ethic by which we can live?

Darwin & evolutionary theory: How did Darwin’s ideas and their various interpretations reflect their cultural contexts?

The nature-nurture debate: What is ‘natural’ human behavior? Are humans naturally competitive or cooperative?

The history of modern ecology: Is there a ‘balance of nature’? Case study: Aldo Leopold’s ‘land ethic’

Hunting & wilderness advocacy at the turn of the 20th century

Guest speaker: Walt Kuentzel



	Required readings:

1. *Darwin and Kropotkin readings

2. *Hughes, ‘The Galapagos islands’ (pp. 127-136).


3. Benton & Short, pp 78-80.

4. *Leopold, ‘The land ethic’



	Reading log #5

	3/12-

16
	Spring recess 


	No classes!
	

	3/19

3/21
	Technological civilization, the 1960s, & the modern environmental movement

How did the environmental activism of the 1960s and 1970s succeed and/or fail in meeting the environmental challenges of the day, and what can we learn from these efforts? 

What were the ecological impacts of the post-war technological revolution? What role did Rachel Carson’s Silent Spring play in the burgenoning environmental movement? What were the key forms of environmental legislation instituted in the 1970s?

Video: 1959, Endangered Planet

Case study: Greenpeace 

Guest speaker: Frank Zelko

Note: March 23 is the last day to withdraw from courses
	Required reading:

1. Benton & Short, ED&P, pp 80-89 and 113-122.

2. E. Abbey, ‘Industrial tourism and the national parks’

3. Oates, ‘Paradise lost’

Background reading (optional):

Carson, ‘A fable for tomorrow’

Guha, ‘The ecology of affluence’


	WebCT Project submission #1 due March 19



	3/26

3/28
	Radical activism: Saving animals, forests, & trees

What can we learn from radical forms of environmental activism? 

What is ‘deep ecology’ and how has it informed radical environmental activists? Case study: Earth First! & the campaign to protect ancient forests.

Video: Butterfly
Humans and other animals

What is our obligation to other animals? Do or should (non-human) animals have legally recognized rights? What are the cases for & against vegetarianism, hunting, & the medical use of nonhuman animals? 
	Required reading:

1. *Manes, ‘Ecotage’

2. *Noss, ‘Sustainability & wilderness’

3. *White, ‘Are you an environmentalist, or do you work for a living?’

4. *Singer, ‘All animals are equal’

Background reading (optional):

*Stewart, ‘Limits of Trooghaft’ 

*Bartlett, ‘A new ethic or an end to a way of life’

*Narveson, ‘A defense of meat eating’
	Reading log #6

	4/2

4/4
	Anti-toxics campaigns & the environmental justice movement 

How are economic disparities related to the distribution of environmental ‘goods’ and ‘bads’? How have race and class been related to the conservation and environmental movements? What is the environmental justice movement, and how did it emerge?
The global environment: Population, consumption, and North-South disparities

How are North-South disparities reflected in the population-consumption debate? 

How large a human population can the Earth sustain? What are the debates over the concept of human ‘overpopulation’? How should we respond to population growth rates?
	Required reading:

1. *Hardin, ‘The tragedy of the commons’

2. TBA

3. *The Ecologist, ‘”Carrying capacity,” “over population” and environmental degradation’

Background reading (optional):

Benton & Short, ED&P, ch. 10

Rosen, ‘Who gets polluted?’

Guha, ‘Radical American environmentalism & wilderness preservation: A Third World critique’
	Writing assignment #3 due in discussion session

	4/9

4/11
	Environmentalism & globalization in the 1990s & 2000s
In what ways has ‘the environment’ become global (as an issue of political contention, as a set of movements, etc.) since the late 1980s?

How is the ‘wealth gap’ an environmental issue? What can be done about it?

Environmentalism & global justice

Guest panel: Luis Vivanco, Sasha Davis


	Required reading:

1. *Guha, ‘The Southern challenge’

2. Peter Singer, ‘What should a billionaire give… and what should you?’, see http://www.utilitarian.net/singer/by/20061217.htm 

3. Power, ‘The magic mountain’, see http://www.harpers.org/TheMagicMountain.html 


	Reading log #7

	4/16

4/18
	Why do some societies make good decisions and others make disastrous ones?

What are the factors that enable a society to successfully meet their environmental challenges? 

Local conservation strategies: Ecosystem planning, activism, public participation

What local strategies can be used to help us manage our environmental challenges?

Guests: Jim Northup and/or Susan Morse


	Required reading:

Collapse ch. 9 (277-308) and ch. 14 (419-440)

Background reading (optional):

Benton & Short, chapter 6.
	Writing Assignment #4 due in discussion session



	4/23

4/25


	Big business & the environment 

What is the role of capitalist enterprise (big business as well as entrepreneurialism) in the environmental crisis – cause or solution? What sorts of ‘citizens’ are corporations? What is meant by neo-liberalism and economic globalization (as represented by NAFTA, the WTO, etc.), and what are their environmental implications? 

Video: The Corporation (excerpt)

Panel: Business, ‘Free’ Trade, and Environmental Change

Exam questions to be announced


	Required reading:

1. Collapse ch. 15

2. Benton & Short, pp 122-130


	Reading log #8


Cumulative reading logs to be handed in during discussion sessions

	4/30

5/2
	Contested Futures

Are positive futures conceivable and, if so, how do we work toward them? 

Environmentalism as culture: What can we do in our everyday lives to become better ‘ecological citizens’? How can our food and clothing choices better reflect ecological considerations?
Case studies: The Earth Charter; the World Social Forum; the local foods movement

Course review


	Required readings:

1. Collapse 16 (486-525).

2. *Mau, ‘Imagining the future’

3. The Earth Charter

4. *Berry, ‘The pleasures of eating’

5. *Schor, ‘Cleaning the closet’

Background reading (optional):

1. RedSkyatMorning.com “Resources for Citizens” – available at  www.redskyatmorning.com/resourcesforcitizens.html 
	WebCT project submission #2 due


	TBA
	Final Exam


	
	


APPENDIX
NOTE ON ACADEMIC INTEGRITY

The University of Vermont’s code of standards on academic integrity – which can be found at http://www.uvm.edu/%7Euvmppg/ppg/student/acadintegrity.html –  includes the following statements regarding student work:

“All academic work (e.g., homework assignments, written and oral reports, creative projects, performances, in-class and take-home exams, extra-credit projects, research, theses and dissertations) must satisfy the following four standards of academic integrity: 

1. All ideas, arguments, and phrases, submitted without attribution to other sources, must be the creative product of the student. Thus, all text passages taken from the works of other authors must be properly cited.  The same applies to paraphrased text, opinions, data, examples, illustrations, and all other creative work. Violations of this standard constitute plagiarism. 

2. All experimental data, observations, interviews, statistical surveys, and other information collected and reported as part of academic work must be authentic.  Any alteration, e.g., the removal of statistical outliers, must be clearly documented. Violations of this standard constitute fabrication. 

3. Students may only collaborate within the limits prescribed by their instructors.  Students may not complete any portion of an assignment, report, project, experiment or exam for another student. Students may not provide information about an exam (or portions of an exam) to another student without the authorization of the instructor. Violations of this standard constitute collusion. 

4. Students must adhere to the guidelines provided by their instructors for completing coursework.  For example, students must only use materials approved by their instructor when completing an assignment or exam.  Students may not present the same (or substantially the same) work for more than one course without obtaining approval from the instructor of each course. Violations of this standard constitute cheating.” 

Failure to abide by any of these standards constitutes academic dishonesty. If you have any doubts about whether you may be violating any of these principles, it is your responsibility to discuss your concerns with your TA or with the course director. Academic honesty is the foundation of all scholarship; academic dishonesty will not be tolerated in this class. 

If you have any questions about academic dishonesty, please speak with your TA. Failure to follow the above university-wide rules will be penalized, and may result in course failure (a grade of ‘F’).

PAGE  
2

